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Cora Larson—Kindergarten Unit: 
 
Unit Title: Document-Based Inquiry—Illustration Detectives 

 

Title of Unit Plan:  Gingerbread People 
 

Unit Context: This unit can stand alone and could probably be taught at any time during the kindergarten 
year.  

Unit Rationale and Reflection:  Ever since I experienced a document-based inquiry (DBI), I have wanted 
to find a way to transfer the idea to the kindergarten level.  I was hung up on the kindergartners’ inability to 
read texts for Phases II and III so many of the ideas I came up with withered once I got past Phase I where 
visuals are the focus.   
 
I became intrigued with the many different variations of the gingerbread man story and the accompanying 
illustrations of the various main characters and I wanted to come up with a way to use them in Phase I of a 
DBI.  I lined out an idea that was starting to come together, but I had a few loose ends that were not.  I met 
with Chris Butts and he helped me restructure the unit somewhat in order to make it more streamlined and 
focused.  Its structure does not exactly parallel the DBIs designed for fluent readers that I have experienced 
in the past, but I think it is developmentally appropriate for pre-readers.   
 
I like to do activities with kindergartners to help develop their thinking so that, when they become readers 
and writers, they already have the intellectual foundation to be close, critical readers and effective writers. 
This unit asks students to carefully “read” illustrations in order to make claims and predictions about 
characters and settings, while providing evidence to support their claims.  Although this is mostly 
happening based on illustrations, this kind of careful inspection and thought can transferred to reading as 
the students develop. 
 
I struggled when I was determining the length of this unit.  It did not seem long enough to be impressive or 
even to fulfill the unit requirements, but I kept coming back to the idea that it has to be developmentally 
appropriate for kindergartners.  Long units are not very realistic for this age level, in my opinion.  I could 
add several more components, but I decided it would be best if I kept it to a manageable and realistic length, 
taking into account the typical attention span of these young students, not to mention mine.  This unit would 
still occur over the span of several days. 
 
I also struggled with choosing the assessment pieces for this unit.  Often times, it is tempting to do a cute, 
hands-on or extremely lengthy project in order to impress anyone looking at the unit.  I had to resist the 
urge as I kept going back to the actual standards I am explicitly teaching to make sure my assessments were 
consistent.     
 
One thing I like about this unit structure is that it is transferrable to nearly any other topic (fiction and 
informational text alike) or grade level.  For example, the topic could be penguins and the visuals for Phase 
I could be of penguins in their natural habitat.  Phases II and III could be informational texts that help 
students to revisit the visuals and better understand them.  Also, I think this unit structure would be great for 
interpreting artwork and defending the interpretations.  A piece or collection of artwork could make up the 
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visuals in Phase I and the short and longer texts in Phases II and III could tell of the artist’s life, the time 
period in which the artwork was created, etc., in order for the student to better understand the artwork and 
provide evidence to support any hypotheses about the interpretations of the artwork. 
  

 

Focus Standards being Explicitly Taught and Assessed 
 
CCSS.ELA-Literacy.RL.K.7 With prompting and support, describe the relationship between illustrations and the story 
in which they appear (e.g., what moment in a story an illustration depicts). 
 
CCSS.ELA-Literacy.RL.K.6 With prompting and support, name the author and illustrator of a story and define the role 
of each in telling the story. 
 
CCSS.ELA-Literacy.RL.K.9 With prompting and support, compare and contrast the adventures and experiences of 
characters in familiar stories. 
 
CCSS.ELA-Literacy.RL.K.10 Actively engage in group reading activities with purpose and understanding. 
 
CCSS.ELA-Literacy.W.K.1 Use a combination of drawing, dictating, and writing to compose opinion pieces in which 
they tell a reader the topic or the name of the book they are writing about and state an opinion or preference about 
the topic or book (e.g., My favorite book is...). 
 
CCSS.ELA-Literacy.SL.K.1 Participate in collaborative conversations with diverse partners about kindergarten topics 
and texts with peers and adults in small and larger groups. 
 
 

 

Measurable Objectives:  
 

 

Students will be able to use evidence from illustrations to support their predictions and/or claims about the 
characters or the setting in a story.  
 
Students will be able to define the role of the author and illustrator. 
 
Students will be able to find similarities and differences in familiar stories.  
 

 

Unit Enduring Understandings Addressed: 
 

Students will understand that illustrations, when studied carefully, increase the level of understanding of the 
text. 
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Students will understand that “reading like a detective” means “reading” the illustrations as well as the text. 
 
Students will understand that authors and illustrators work together, using different means, to accomplish 
the same goal of helping the reader understand the story. 
 

 

Unit Essential Questions Addressed 
 

What can we learn from illustrations? 
Are words necessary to tell a story? 
Which are more important, words or illustrations? 

 
 

Texts/Resources Recommended 

Text and Level of Complexity 
Gingerbread Baby by Jan Brett (Ages: 4-8    Lexile: 430    AR Rd Lvl: 3.5) 
The Gingerbread Boy by Richard Egielski (Ages: 3-7    Lexile: 390    AR Rd Lvl: 2.5) 
The Gingerbread Cowboy by Janet Squires (Ages: 3-8    Lexile: 800    AR Rd Lvl: 3.8) 
The Gingerbread Girl by Lisa Campbell Ernst (Ages: 4-8    Lexile: 950    AR Rd Lvl: 4.4) 
The Gingerbread Man retold by Gaby Goldsack (Ages: 3-8    Lexile: 170    AR Rd Lvl: 2.4) 
The Gingerbread Kid Goes to School by Joan Holub (Ages: 4-6    AR Rd Lvl: 2) 
 
 
Scaffolds/Supports for Texts: 
Illustrations 
Reading Aloud 
Video Retelling of GB 
Man  http://www.schooltube.com/video/1301cb35c23072425b6c/The%20Gingerbread%20Man%20read%2
0by%20John%20Krasinski%20by%20Speakaboos 
The Gingerbread Man Song by Jack Jackman http://www.youtube.com/watch?v=Q5aUAxK1ec8 
Making Gingerbread Men Cookies Recipe and How-To 
Video http://allrecipes.com/video/1397/gingerbread-men/detail.aspx 
 
 
  

Additional Materials Recommended 

Photocopy of main character from each story above 
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Key Vocabulary Terms:  Content and Academic  

 

Review: clue, detective, similar, different 
 
Explicitly Taught:  author, illustrator, illustration, setting, evidence 
 

 

Procedures  

Time 
Frame 

Sequenced Activities, including evidence of text-(or illustration)-dependent questioning 

  
 

•  Frontloading:   DBI Phase I (Visuals)—Pass out photocopies of main characters in 
each of the stories mentioned above.  Since each story is a variation of the original 
Gingerbread Man story, each main character looks quite different from the next.  
Students will study the details of the illustrations.  We will use a document-based 
inquiry template called a “Note Catcher” (courtesy of __________, BSWP) as a class, and 
they will dictate to me what they notice an wonder about the characters and/or settings 
in the illustrations.  When they make projections about characters and/or settings, I 
will ask them to cite the specific evidence that supports their claims (i.e.: eyebrows 
slanted inward shows anger).    

 
 
 
 
 

• Building Knowledge:  DBI Phase II (Audio/Visual “Texts”)—Play schooltube.com 
video of the Gingerbread Man story 
(http://www.schooltube.com/video/1301cb35c23072425b6c/The%20Gingerbread%
20Man%20read%20by%20John%20Krasinski%20by%20Speakaboos) and Jack 
Johnson’s song and youtube.com video of the Gingerbread Man 
(http://www.youtube.com/watch?v=Q5aUAxK1ec8).  This gives the students the basic 
storyline of the gingerbread man story.  Knowing this, we will go back to the original 
illustrations and do another round of notice and wonder in the Note Catcher, this time 
citing evidence from the illustrations and the video and song.  
 

• Do a teacher think-aloud while looking at the illustrations in the book, The Gingerbread 
Man.  Talk about what you think is happening in the story based upon the illustrations 
alone.  Point to specific pieces of evidence that you find in the illustrations to support 
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your thinking.  Following this, read the story to see how close your thinking was to the 
actual text of the story. 

 
 
 
 
 
 

• Guided Practice:  Phase III (Picture Books, Without and With Read Alouds)—Go 
through the book, The Gingerbread Cowboy, without reading the words, allowing the 
students to make guesses about what they think is happening in the story, citing 
evidence from the illustrations.  Looking back at the original illustration of the 
Gingerbread Cowboy, do Round 3 of the notice and wonder in the class Note Catcher.  
After this, read the story aloud to compare their hypotheses (based on the story 
illustrations) to the actual storyline.   
 
Also, discuss the similarities and differences between the GB Man stories experienced 
thus far, including the characters and the settings.   
 
Repeat this process with The Gingerbread Girl, including adding to Round 3 of the 
notice and wonder in the Note Catcher. 

 
 
 

• Student Groupings:  In groups, pass out copies of The Gingerbread Boy (city).  Have 
students look at illustrations and talk out together what they think is happening in the 
story, again, citing evidence from the illustrations.  Ask the students to encourage each 
other to show evidence with each claim.  Following this, read aloud the story and see if 
the illustrations “tell” the story in the same way the text does.  Have them think about 
things they could not figure out based solely on the illustrations and, possibly, things 
they could not have figured out based solely on the text.  Continue on with Round 3 of 
the notice and wonder in the Note Catcher. 
 
Again, discuss similarities and differences in all the stories, including the setting and 
how the setting affects the story structure and elements. 

 
 
 
 

• Independent Practice:  Hand out a photocopy of the Gingerbread Baby character to 
each student.  Have them circle 3 things in the picture that they notice about the 
character and/or the setting that give them clues an help them make predictions about 
the story.  Have a quick conference with each student, having them state their 
prediction(s) about the character and/or the setting and show you their 3 pieces of 
evidence to support their predictions.  Provide assistance, encouragement, and 
clarification as needed. 
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Come back to a whole-group situation and share student examples.  Add this story to 
Round 3 of the notice and wonder of the Note Catcher.  Then, read aloud the story, The 
Gingerbread Baby.  Check to see how our predictions hold up.  As always, discuss 
similarities and differences in characters and setting. 
 

DBI Phase 4 (Synthesis)—Essential Question Reflection.  Given what we have experienced through 
this DBI, we will have a class discussion to answer our EQs.  (What can we learn from illustrations?  
Are words necessary to tell a story?  Which are more important, words or illustrations?) 

 
 
 
 
 
 

Differentiation (based on principles of 
UDL):  http://www.udlcenter.org/aboutudl/whatisudl/3principles 

Multiple Modes of Representation: 
Visuals  
Videos 
Read Alouds (audio and visual) 
Music 
 
 
 
 
Multiple Modes of Expression 
Dictating 
Illustrating 
Speaking 
Circling evidence in illustrations 
 
 
 
Multiple Means of Engagement 
Small group  
Whole group 
Hands-on illustration study 
Video 
Music 
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Assessments  

 

 
Formative:  As we go through Phase III of the DBI, I will have many opportunities to informally assess 
student understanding.  Naturally, that will also allow as many opportunities for support and differentiation 
on an individual level, as needed. 
 
Summative #1:  Individually, in a personal conference-type setting, present a photocopy of the gingerbread 
kid from the story, The Gingerbread Kid Goes to School, to each student.  Ask each student to make a claim 
or prediction about the Gingerbread Kid and/or the setting, providing at least 3 pieces of evidence from the 
illustration for support.  (See rubric) 
 
Summative #2:  Students will illustrate a cover for their own Gingerbread Man story, including a title and 
illustrations of the gingerbread person and the setting.  In a personal conference-type setting, each student 
will be asked to name two ways in which her/his gingerbread person is similar to the original GB Man and 
two ways in which his/her gingerbread person is different from the original GB Man.  (See rubric)  
 
Rubric/Scoring Guides (Below)   
 

 
 
  
 
 
  

Rubric for Summative Assessment #1—Supporting Claims about an Illustration 
3/3 2/3 1/3 0/3 

Student provides 3 or 
more pieces of evidence 
to support claims about 
characters and/or setting 

Student provides 2 pieces 
of evidence to support 
claims about characters 
and/or setting 

Student provides 1 piece 
of evidence to support 
claims about characters 
and/or setting 

Student provides no 
pieces of evidence to 
support claims about 
characters and/or setting 

 
Rubric for Summative Assessment #2—Creating Cover Illustration and Comparing/Contrasting 

2/2 1/2 0/2 
Student provides at least 2 
similarities between his/her 
gingerbread character and those 
studied in the unit 

Student provides 1 similarity 
between his/her gingerbread 
character and those studied in the 
unit 

Student provides no similarities 
between his/her gingerbread 
character and those studied in the 
unit 

Student provides at least 2 
differences between his/her 
gingerbread character and those 
studied in the unit 

Student provides 1 difference 
between his/her gingerbread 
character and those studied in the 
unit 

Student provides no differences 
between his/her gingerbread 
character and those studied in the 
unit 
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