The Power of Assessment Webinar Series — Module 6 (Descriptive Feedback)

Activity #1 — Feedback Reflection

1. Reflect on whether the feedback you most often provide to students represents a “look back” or a “look
ahead”? Is this a habit that you’ve always had or is it a conscious decision that you’ve recently made?

2. Do both have a place in our feedback routines? Are they of equal value? If not, which one is more important?

Activity #2 — Feedback Reflection

esmerEE T Feedback indicates performance Feedback indicates performance
EXCEEDS goal. FALLS SHORT of goal.
Change Behaviour Exert less effort Increase effort (+)
Change Goal Increase aspiration (+) Reduce aspiration
Abandon Goal Decide the goal is too easy Decide the goal is too hard
Reject Feedback Ignore Feedback Ignore Feedback

Source: Embedded Formative Assessment by Dylan Wiliam (p. 115)

Of the six potential negative responses to feedback identified by Dylan Wiliam, which 2 do you see most often in your classroom?

Is there anything about your current feedback routines/habits that contributes to making these two the most common responses?




Activity #3 - New Feedback Routines

Identify 2 new feedback routines you are hoping to implement in your classroom? Identify the specific subject/content
area and the specific steps of the routines that you are planning to adopt/adapt.




Writing Feedback Form
(EXAMPLE)

Name: Susan Date: Seplerber 28

Assignment: Perswuasive £ssay - First Draf?

3 ASPECTS THAT ARE STRONG:

D The orﬁan/zai/on of your essay is /og/ca/ Ma,@ng i? easy Ffor the reader Zo F£ollow

your argamenz‘.

2) Your opening paragraph, including your thesis staement, clearly identifies the
Zopic of your essay and Is also effective at prew‘ew/ng Zhe man points o be
discussed.

3 The supporting detar/s you Ve included in each of your éoa/y pParagraphs  are
relevapt  and \So//a’/‘/“y the arﬁamenz‘ you re z‘ry/ng 2o rmake Ay /Drow‘a’/ng real/—/ife

examp/ esS.

2 AREAS IN NEED OF IMPROVEMENT:

I. The transitions betiveen your paraﬁrqp/ms are 5/70413/7{7[21/ ) however Chey lac £ variety .
77y o be a litt/e more credative with hoeo you ransition the reader Frorr one idea o
Zhe rnext.

2. Your concluding paragraph is a little loo specific to your topic. Kemenber, the
30@/ with the conclusion is to broaden the reader s Ffocwus 2o a more 3enerd//2ea’

perspective and to hoew your argument £its in to the 51‘3 picture.

1 STRETCH (Something I’d like you to try)

1. A 2he end of your concluding paragrapt, Cry leaving the readers ewith a compelling
?L(&Si/on 2hat leads thern o exp/ore vour fop/c even Furdher.



Feedback Form (3-2-1)

Name: Date:

Assignment:

AREAS OF STRENGTH:

1.

AREAS IN NEED OF IMPROVEMENT (and HOW):

1.

ONE STRETCH (Something | want you to try)

1.




Peer-/Self-Assessment Feedback Form (3 -2 -1)

Name: Date:

Assignment:

SELF or PEER ASSESSMENT

3 AREAS OF STRENGTH:

1.

2 AREAS NEEDING IMPROVEMENT

1.

My Teacher’s Advice:

My Next Steps:
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