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Dyslexia means a specific learning challenge that is neurological in
origin. It is characterized by difficulties with accurate or fluent, or both,
word recognition and by poor spelling and decoding abilities, which
typically result from a deficit in the phonological component of
language that is often unexpected in relation to other cognitive abilities
and the provision of effective classroom instruction.

-ldaho Statue, Section 33-1802
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What is Dyslexia

e Dyslexia affects 20% of the population and represents 80-90% of those with
learning disabilities.

* Dyslexia often runs in families.

 Dyslexia often occurs with other learning and Dyslexia

can affect

behavioral disorders.
4 Reading

« Dyslexia occurs in every race, culture, gender, and { Heaith Ly

SOCIO-economic groups.
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What is Dyslexia

Neurological in origin.

Typically result from a deficit
in the phonological component of

Language.

Accurate or fluent, or both, word
recognition and poor spelling

and decoding abilities.

Broca's area, Inferior frontal gyrus ‘ Broca's area, Inferior frontal gyrus

[articulation/word analysis) larticulation/word analysis)

Parieto-temporal
(word analysis)

Occipito-temporal
(word form)
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Common Areas of Difficulty

Rapid Naming — fast, automatic retrieval process, remembering names and lists, reading fluency
Orthographic Processing — memory for letters in words, identifying words and symbols, letter/word
recognition

Phonological Processing — manipulating sounds of language, pronouncing words, giving rhymes,

segmenting and blending phonemes (sounds of words)

Research overwhelmingly shows that dyslexia is NOT a visual acuity problem, and no benefit has been found from using
vision training

-(American Academy of Pediatrics, 2009)
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Phonological Processing

More Complexity Delete,
manipulate
phonemes

Segment
words into
sounds
Blends
sounds into
words
Segment
initial and final
sounds
S;srzté:ggon Foundation critical to
g early literacy success

Alliteration:
Initial and Final
Sounds Sorts

Rhyme

Words into
syllables

1
Phonolagical Awareness
1
e —————— R —————
I
Phonemic Awareness
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Common Areas of Difficulty

Phonological Processing — manipulating sounds of language, pronouncing words, giving rhymes,

segmenting and blending phonemes (sounds of words)

Rapid Naming — fast, automatic retrieval process, remembering names and lists, reading fluency

Orthographic Processing — memory for letters in words, identifying words and symbols,

letter/word recognition

Research overwhelmingly shows that dyslexia is NOT a visual acuity problem, and no benefit has been found from
using vision training
-(American Academy of Pediatrics, 2009)
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Hear and Spell

International Dyslexia Association
Simulation

Listen Carefully
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Listen and Spell

SKILLS |
* Cognitive * Short-Term Auditory Memory
 Auditory * Auditory Working Memory
e Visual * Phoneme Segmentation
+  Auditory-Visual * Phoneme Sequencmg |
e Sound-Symbol Association
* Oral-Motor

| . * Orthography
 Kinesthetic-Motor Memory |, Morphology

* Auditory-Visual-Kinesthetic |+ Encoding
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Debriefing Questions-Hear and Spell

1. How did you feel when you could not hear the words clearly?

2. Do you think it would have helped if you had been able to see the
mouth of the person dictating the words?

3. How do you think a person with auditory discrimination problem
compensates for this weakness?

4. How do you think a student with this challenge behaves in the
classroom?
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Screening & Diagnostic

Beginning of the School Year

e K-3rd grade- use the IRI

 4th and 5th grade screeners

* Flagged students need a diagnhostic assessment
 Diagnostic assessment data provides intervention point
* Progress Monitor every two weeks
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Score

Now What?

Overall Reading
[
Q
° ©
O 0
5 o “0 o o o
0, .,
| — = o
4 o

Assessment Month

This student demonstrates a classic
pattern of being at risk for reading
difficulty.

Overall the ISIP scores are in Level 3
or 4, so this child may fly under the
radar. Vocabulary and Listening
Comprehension are very strong.
Phonemic Awareness and Letter
Knowledge are in levels 1 and 2.

Score

Score

Vocabulary

Assessment Month

Listening Comprehension

Assessment Month

3 Ranae for Tier 1
I Range § !

21 Ranae for Tier 1

1 Ranae for Tier 2

Score

Score

Phonemic Awareness

()

Assessment Month

Letter Knowledge

0 3 Ranage for Tier 1
3 Ranage for Tier 2
3 Range for Tier 3
0 Conbrvsous
Prodpess

Tranding

Assessment Month
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Now What?

TIER Il DIAGMNOSTIC MEASURES, GRADES K-3

The following table is designed to assist ywou in using students” IRl subtest data to determine appropriate diagnostic measures. To clarify the
interventions that should be included in a student’'s individual reading plan, review the subtests where the student's score was low {or
lowwer than other areas), identify one or more diagnostic measure from the recommended list to administer, and review the resulting data.

Using IRl Subtest Data to ldentify Appropriate Diagnostics for Grades K-3

Expected
IRl Subtest Subtest Related Skill MNotes Tier Il Diagnostic Measures
Grades
FPhonemic Awareness K-1 Phonological s AIMSweb & AIPMSweb Plus PSF (E-1)
Phonaemic = DIBELS 6th and Mext ISF (K}
Ansrarensss = DIBELS 6th and Mext PSF [K-1)
= DIBELS Sth PSF [K-1)
= EaszsyCBM Phonemic Awareness (K-1)
= Acadience Reading Diagnostic PA E WERD
= FAST (K-1)
= CORE Phoncological Awareness
= Phonological Awareness Skills Program - PASP (K-1)
= Predictive Assessment of Reading — PAR (K]
= Texas Primary Reading Inventory - TRRI (K-1)
= Phonological Awareness Screening Test - PAST [(K-1})
= FPhonological Avwareness Skills Screener - FASS (K-1)
Letter Knowledge K-1 Letter Maming »  AlIMSweb & AlMSweb Plus LNMF [(K-1)
Fluerncy = DIBELS &th and Mext LINF (K -1)
= DIBELS Sth LMF (K-1)
» EasyCBM Letter Mames {K-1)
» EAST (K)
| = CORE Phonics Surveys
Alphabetic Decoding 1 Phonics and = AIMMSWeb & AIMSweb Plus LSF/MWEF Assessment
decoding » DIBELS &th and Mext NWIF
= DIBELS 8th MNWF
» EasyCBM Letter Sounds
= Acadience Reading Diagnostic PA & WERD
= CDORE Phonics Surveys
= FA&ST
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Now What?

Phonological Phonemic Sight Word
Awareness (PA Decodin i ili Reading Efficienc i igi
Screener W (PA) co ing Encoding Ability ing Efficiency Admin Time Print or Digital
Efficiency
Acadience Reading (formerly DIBELS
Next) X X X 2-9 min Both
20-35
FastBridge CBMreadi i
astBridge reading X X X min Digital

mCLASS: Amplify Reading X X X 5 min Digital
STAR CBM

X X X 5-6 min total Both
Phonological Awareness Literacy
Screening-Plus X X X 2-3 min tasks Both
(PALS Plus)
Istation _ o
Advanced Reading (4-8) X <30 min Digital
PAST

X 1-20 min Print
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https://acadiencelearning.org/acadience-reading/k-grade6/
https://www.illuminateed.com/products/fastbridge/reading-assessment/dyslexia-screening/
https://amplify.com/programs/mclass-amplify-reading-edition/
https://www.renaissance.com/products/star-cbm/
https://palsresource.info/assessments/
https://www.istation.com/Reading
https://thepasttest.com/

Now What?

Reading Skill

Diagnostic Measures

Phonological / Phonemic Awareness

Phonological Awareness Skills Program - PASP (4-5)

Phonological Awareness Skills Screener - PASS (4-12)

Phonological Awareness Skills Test - PAST (4-12)

Cool Tools/FAIR Informal Reading Assessments: Florida Center for Reading Research, FCRR (4-5)
Acadience Reading Diagnostic PA & WRD (4-6)

CORE Phoneme Segmentation Test (4-8)

Phonics / Decoding /

Word Recognition

Really Great Reading Decoding Survey (4-12)

CORE Phonics Survey (4-12)

95% Group PSI: Phonics Screener for Intervention (4-8)
Cool Tools/FAIR Informal Reading Assessments: FCRR (4-5)
Basic Reading Inventory (BRI), Jerry Johns (4-12)
Renaissance Phonics Survey

Spelling

Words Their Way (4-12)
LETRS Diagnostic Spelling Survey
Test of Written Spelling (4-5)

Comprehension

{
L
I

AIMSWeb Maze (4-12)

AlIMSweb Plus (4-12)

DIBELS Next Daze (4-6)

DIBELS 8th Maze (4-8)

EasyCBM Passage Fluency (4-6)

Cool Tools/FAIR Informal Reading Assessments: FCRR (4-12)
Curriculum Based Measures (4-5)

Basic Reading Inventory, Jerry Johns (4-12)
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Now What?

Text Fluency
. AlIMSweb R-CBM Oral Reading Passage (4-12)
. AlIMSweb Plus (4-12)

. DIBELS 6th and Next ORF (4-6)

. DIBELS 8th (4-8)

EasyCBM Passage Fluency (4-6)
. Cool Tools/FAIR Informal Reading

. Assessments: Florida Center for Reading Research (4-
5)

. Basic Reading inventory, Jerry Johns (4-12)
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SDE Dyslexia Website

SDE’s Dyslexia Website

Dyslexia Screening, Diagnostic measures, and Progress Monitoring

ldaho’s Dyslexia Handbook

SAMPLE Dyslexia Parent Notification Letter
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https://www.sde.idaho.gov/academic/ela-literacy/dyslexia-information.html
https://www.sde.idaho.gov/academic/ela-literacy/files/lrc/dyslexia/SDE-Identified-Dyslexia-Assessments.pdf
https://www.sde.idaho.gov/academic/ela-literacy/files/lrc/dyslexia/general/Idaho-Dyslexia-Handbook.pdf
https://www.sde.idaho.gov/communications/files/public-records-requests/Approved-Sample-Parent-Letter.pdf

Structured Literacy

e -

AN EXPERT MINUTE WITH NANCY HENNESSY
AN OVERVIEW OF STRUCTURED LITERACY
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Structured Literacy

STRUCTURED LITERACY PRIMER " Phonology (study of sound structure of spo-
, ’ . % ken words) is a key element of Structured Literacy

= =" Instruction. Phonemic awareness (ability to
Structured Literacy’s ° distinguish / segment / blend / manipulate sounds

ELEMENTS work together. relevant to reading/spelling) is central to phonology

Sound-Symbol Association Once stu-

dents develop phoneme awareness, they must
1— —— ’ learn the alphabetic principle —how to map
I l phonemes to letters (graphemes) and vice versa.

Syllables Knowing the six syllable / vowel

spellings with vowel sounds. Syllable division
rules help readers divide / decode unfamiliar words.

’ ii -’ grapheme types helps readers associate vowel

Morphology A morpheme is the smallest
unit of meaning in language. Studying base
\ elements and affixes helps readers decode and

I I unlock the meanings of complex words.

e o a Syntax—the set of principles that dictate the
sequence and function of words in a sentence—

. l includes grammar, sentence structure, and the

—_— ’

mechanics of language.
Semantics Semantics is concerned with
meaning. The Structured Literacy curriculum

) ? —— 3 (from the start) includes instruction in the com-
Structured Literacy’s prehension and appreciation of written language.
Evidence—-Based Elements

| 2




Structured Literacy

STRUCTURED LITERACY PRIMER

These PRINCIPLES guide how
Structured Literacy’s elements
are taught.

Structured Literacy’s
Evidence-Based Teaching Principles

€ -3
T
€ -

€ -3

€ -3

N>
€& -->

ey

T T

Systematic & Cumulative

Structured Literacy teaching is systematic

and cumulative. Systematic means that
organization of material follows the logical order

of language. The sequence begins with the easiest
and most basic concepts and elements and
progresses methodically to the more difficult.
Cumulative means each step is based on con-
cepts previously learned.

Explicit Structured Literacy instruction
requires direct teaching of concepts with con-
tinuous student-teacher interaction and does

not assume students deduce concepts. (While
multisensory teaching lacks the extensive
research that validates Structured Literacy’s other
teaching principles, decades of clinical results sup-
port efficacy of simultaneous association of auditory,
visual, kinesthetic-motor modalities for enhancing
memory and learning in students with dyslexia.

Diagnostic Teachers must be adept at
individualizing instruction (even within groups)
based on careful and continuous assessment,
both informal (e.g., observation) and formal (e.g.,
with standardized measures). Content must be
mastered to the degree of automaticity needed to
free attention and cognitive resources for com-

prehension and oral/written expression.
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Structured Literacy

STRUCTURED LITERACY PRIMER

To ensure that all children have
access to effective reading
instruction, we must ensure that
their teachers have BOTH the ...

Effective reading instruction for
most children incorporates al/l this.

" deep content knowledge
and

" specific teaching expertise

needed ...

It L

to teach these elements
according to these principles.

Inner Circle: Elements o .
Fall Region 3 SMART Collaboration | 22

Outer Circle: Teaching Principles




Dyslexia

The Ladder of Reading & Writing
MEEEESNRay, |

ceceleration

(5-10%)
likely essential
[N} -

Learning to read is relatively easy with broad ~ Faster pace &
instruction: some explicit instruction far nersased implicit
spellingf writing likely needead | 35-40%:) aming

Opportumnities
. A c ikely valuable
r »

Learning to read/spell/write proficiently
requires code-based & explicit instruction
[MK} A comprehensive

analytical

SJOIJE) IUSPNIS-UIUIM B |EJUELIUCIAL
I3 73 !

appraach te

learning language

s structure
f likely essential
—t
e
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At Da e Sta mbon

Terms/references at | I|T T T|
T E N, Young 2012,/2023 Mancy Young
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Dyslexia

Hperspective
The importance of smaller steps

b
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Dyslexia

Karyn Kilpatrick-Snell | ELA K-5/Dyslexia K-12
|[daho State Department of Education

650 W State Street, Boise, ID 83702
208.332.6967
Kkilpatrick-snell@sde.idaho.gov
www.sde.idaho.gov

Idaho State Department of Education
DEBBIE CRITCHFIELD, SUPERINTENDENT OF PUBLIC INSTRUCTION Presentation Title | 25
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