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Nondiscrimination Clause

Federal law prohibits discrimination on the basis of race, color, religion, sex, national
origin, age, or disability in any educational programs or activities receiving federal
financial assistance. (Title VI and VII of the Civil Rights Act of 1964; Title IX of the
Education Amendments of 1972; Section 504 of the Rehabilitation Act of 1973; and the
Americans with Disabilities Act of 1990.)

It is the policy of the Idaho State Department of Education not to discriminate in any
educational programs or activities, orin employment practices.

Inquiries regarding compliance with this nondiscriminatory policy may be directed to the
State Superintendent of Public Instruction, P.O. Box 83720, Boise, ID 83720-0027, (208)

332-6800, or to the Director, Office of Civil Rights, Department of Education, Washington,
D.C.
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INTRODUCTION

The Idaho State Department of Education is providing this special education guidance to assist
educators in the development of Individual Education Programs (IEPs). The IEP is the
foundation of a quality education for each eligible child and serves to guide instruction and
programming to meet the individual needs of students with disabilities. The development of an
IEP also creates an opportunity for educators and parents to join forces to improve educational
results for students with disabilities.

This IEP Guidance Handbook is to be used in conjunction with federal and state laws and
regulations, including the 2015 Idaho Special Education Manual, the Individuals with Disabilities
Education Act (IDEA) and the Idaho Administrative Procedures Act (IDAPA).

Portions of this guidance handbook were used, in whole or part, from the Colorado Department
of Education IEP Procedural Guidance document and the Kansas Special Education Services
Handbook.

In addition, we would also like to take this opportunity to express our appreciation to the
educators of Idaho in assisting students with disabilities. Thank you.
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Using This Document

Idaho Special Education Manual

This Handbook contains references to the current ldaho Special Education Manual, which can be found
at www.sde.idaho.gov/site/special edu/manual page.htm.

Individuals with Disabilities Education Act (IDEA)

This Handbook contains references to IDEA, which can be found at http://idea.ed.gov/explore/home.

I[EP Forms

IEP forms and templates can be found on the Idaho State Department of Education, Division of Special
Education website at www.sde.idaho.gov/sped/sped-forms/

IconsandSymbols

This Handbook uses several icons to help guide you through the document. They provide references to
best practices, additional information, and otherresources.

@ Additional Information

Includes additional information and references to other sections of this Handbook.

Includes critical pieces of information and important notes.

Resources and Notes
Includes links to resources and suggestions for best practices.

IZ Attention
Q

Q Reference Materials

Includes information on the applicablesections of the Idaho Special Education Manual and the
Individuals with Disabilities Education Act (IDEA).

August 2016 6
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Special Education Process Flow Chart

( )
General Education
(& J
4 )
Parent Involvement
(Chapter 1)
(& J
( N\
General Education Interventions
(Chapter 1)
|\ J
( N\
Referral for Evaluation Parent Rights
(Chapter 1) (Chapter 1)
|\ J
( \
Evaluation for Possible Exceptionality
(Chapter 1)
|\ J
) ( N 4
Section 504 Eligible Eligibility Meeting Not Eligible
(Office of Civil Rights) (Chapter 1) No Services
J (& J |\
( )
Special Considerations
(Chapter 5)
(& J
( )
IEP Team Meeting
(Chapter 1)
IEP Goals \ J Placement
(Chapter 3) ( ) (Chapter 5)
Special Education & Related Services
(Chapter 5)
(& J
Discontinuing Services Reevaluation & Progress Monitoring Continuing Services
(Chapter 1) (Chapters 1and 4) Annual |EP Review/Revise |EP
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CHAPTER1

Beginning the |EP Process

Chapter 1 provides guidance and suggestions for best practices on beginning the IEP process,
including timelines, evaluation and eligibility, and written notice. This chapter also includes
information on planning and conducting the IEP meeting, including gathering necessary
information, involving the appropriate individuals and using the proper forms in the initial
stages of the IEP development, which will help students improve educational outcomes.

August 2016 8
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Chapter 1: Beginningthe IEP Process

Q

Individuals with Disabilities Education Act (IDEA)
34 CFR §300.321(b)
34 CFR §300.321(e)(
34 CFR §300.322(a)(
34 CFR §300.320(a)(
34 CFR §300.320(a)(
34 CFR §300.324(b)
34 CFR §300.303(b)(2)
34 CFR §300.300(c)(1)(i)
34 CFR §300.321 (a)(7)
34 CFR §300.321(a)(1)
34 CFR §300.321(a)(4)(i)-(iii)
34 CFR §300.321(a)(2)

(3)
)

(i

2)
1)
3)i
3)(ii)

a)
a)
34 CFR §300.321(a)
34 CFR §300.501(b)(
34 CFR §300.304(a)
34 CFR §300.304(b)
34 CFR §300.304(b)(1)
34 CFR §300.503(b)(6)
34 CFR §300.304(c)
34 CFR §300.304(c)(4)
34 CFR §300.305

34 CFR §300.9

34 CFR §300.300(a)
34 CFR §300.300(c)(2
34 CFR §300.306(a)
34 CFR §300.306(a)
34 CFR §300.306(b)
34 CFR §300.8

34 CFR §300.8(a)

2
3
1)-3)

)
(1)
(2)
(1)()-(iif)

Idaho Special Education Manual
Chapter 3, Section 4B
Chapter4, Section 1-6
Chapter5, Section 1D-E
Chapter5, Section 1F
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Important Timelines

Referral, Evaluation, IEP Implementation

Date SF)eciaI Initial evaluation/eligibility
Education determination is to be completed
AEEEL Written within 60 days
Initiated: parental
Request consent
received obtained
and parents Notice of
contacted Meeting IEP developed within 30
days after eligibility
>

Areferralisinitiated when:
e The parentisinformed of the special education referral or the parentrequestsan evaluation;
AND
e The parent provides written consentto conduct the initial evaluation.
The evaluation and eligibility determination must be complete d within 60 days from the date of receipt

of consent. Thistimeline does notinclude days when schoolis notin session for 5 or more consecutive
days.

A notice of meetingshould be senttothe parentinareasonable amount of time to ensure thats/he will
have an opportunity to attend [IDEA Reg. 300.322(a)(1)]. A 10-day notice is usually accepted as
reasonable.

The IEP must be implemented within 30days of the date that the childisdetermined tobe aneligible
child with a disability.

|IEP Progress Reporting

The IEP must contain a description of when periodicreports will be provided regarding the progress the
childis making toward meeting the annual goals (such as through the use of quarterly orother periodic
reports, concurrent with the issuance of report cards). [IDEA 300.320(a)(3)(ii)]

L —
Progress Report 4 Progress Report 1

One Year

Progress Report 3 Progress Report 2

August 2016 10
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IEP Annual Reviews, 3-year Reevaluations

\EP "y Maximum time period for
Initial IEP annualreviews reevaluation andreview,

developed e @ SeierEl dP unless the parentand LEA

anniversary date agree otherwise
Year 2

An IEP must be reviewed periodically, but not less than annually, to determine whetherthe annual

goalsfor the child are beingachieved and revised as appropriate to address:

e Anylack of expected progresstoward the annual goals;
The results of any reevaluation;

Information about the child provided by the parents;
The child’s anticipated needs; or

Other matters.

A notice of meeting must be sentto the parentsin a reasonable amount of time to ensure that they will
have an opportunity to attend the IEP meeting. [IDEA 300.303(b)(2)(i-ii)]

A reevaluation of each child with adisability must occur at least once every 3 years, unless the parent
and the publicagency agree in writing thata reevaluationis not necessary. [IDEA Reg. 300.303(b)(2)]

If a reevaluationis necessary, written parental consent forevaluation must be obtained priorto
conductingthe new assessments.

The publicagency must have documentation of multiple attempts to gain parental consentusing
multiple means of contact. [IDEA Reg. 300.300(c)(1)(i)]

ThreeYear Timeline

Three Year
Reevaluation Annual IEP
and IEP Review
Review

Annual IEP
Review

August 2016 11
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Beginning the Special Education Process

¢ Record Review (including Universal Screening)
* Focused Screening

e Document Interventions

¢ Educational Disability Suspected

* Referral
® Review
Initial * Consent for Evaluation

. o F i
Evaluation valuation

¢ Notice of Meeting
¢ Eligibility Meeting

BEENINEITNN « Consent for Initial Provisions of Services
of Eligibility

¢ Notice of Meeting
[EP ¢ |[EP Meeting

Development

* Disseminate IEP
® Provision of Services

IEP e Progress Reporting

Implementation

— /e

August 2016
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Evaluation

Evaluation Team Members

Under IDEA, an Evaluation Teamis a group of people that has the responsibility for making decisions
regarding evaluation, assessments, and eligibility.

The Evaluation Teamincludes the same members asthe IEP Team (although not necessarily the same
individuals)and other professionals as needed to ensure that appropriate, informed decisions are made
throughout the evaluation process.

The Evaluation Team has flexibility in decision making with or without a meeting. The case managercan
gatherinputfor Team membersin a variety of ways eitherina meeting or by meetingindividually with
Team members. The parent/adult studentis included within the Evaluation Team decision making and
must be given the opportunity to indicate whether he/she wishes to hold a meeting with all members
attending.

@ For more detailed information on the IEP Team Member requirements, see Chapter 2
of this Handbook.

The Evaluation Team will review:
e Student’sstrengthsand needs;
e Cultural or language concerns;

e Allavailable records, including:
- Previous assessments and evaluations (including assessments provided by parent)
- Pastschool experiences (attendance records, grades, etc.)
- Results from general educationinterventions;
e® Currentlevel of AcademicPerformance
- How is he/she functioning within the classroom?
- Whatarehis/her developmental andsocial needs atschool?
® Academicinformation (informal and formal);and

e Parent(s)inputand concerns
- Includingfamilyand health history.

Areasrelated tothe suspected disability couldinclude:

1. Intellectual/Cognitive Functioning 8. Developmental Progress

2.  AcademicPerformance 9. Medical History

3. Classroom Observation 10. Adaptive Behavior

4, Communication (Speech/Language) 11. Emotional/Social/Behavioral

5.  Motor Development (Fineand/or Gross) 12. Transition/Vocational/Occupational
6. Hearing 13.  Assistive Skills

7. Vision

August 2016 13
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Eligibility Determination Procedures

The studentshall be assessed in all areas related to the suspected disability, whichincludes areas such
as functional, developmental, and academicskills needed to participate and progress in the general
education classroom.

4 )
2. Adverse
Impacton
Educational
4 ) 4 )
| Meete . Performance) 3 Need for
L Specially
Eligibility :
Requirements De5|gngd
K/ Instruction
. ) \_ J

Three
Prong Test
of
Eligibility
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Guiding Questions to Determination of
Special Education Eligibility

Prong 1: Meets Eligibility Requirements

The student meets state eligibility requirements for a specific disability.

e What are the specificcriteria (accordingtothe current Idaho Special Education Manual) needed
to meetrequirementsforthe suspected disability?

e What evidence hasthe Team collected to show the student meets the eligibility requirements for
the suspected disability?

Prong 2: Adverse Impact on Educational Performance

The student’s educational performance measure s significantly and consistently below the level
of same-age peers preventing the student from benefiting from general education.

e How doesthe disability impact the student significantly and consistently, preventing him or her
from accessing general education as same-age peers?

e |dentifythe specificareaof concern or impactaccordingto evidence collected during the
evaluation process.

Prong 3: Need for Specially Designed Instruction

The student requires modification to instruction (content, methodology, or delivery of
instruction) to meet his or her needs and ensure access to the general education curriculum.

e What are the adaptations of content, methodology, or delivery of instruction needed to ensure
access to the general education content?

e How will the proposed modifications meet the unique needs of the student and identified area of
concern?

August 2016 15
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Circumstances Requiring Prior Written Notice

Yes

No

Identification

Screening

Problem Solving Team

General Education Intervention Strategies

Referral for Initial Evaluation

Evaluation

Collection of new data forinitial evaluation and reevaluation

Evaluation of progress on the annual goals

Administration of stateor districtassessments

Independent education evaluation

Determination of eligibility upon completion of aninitial evaluation or reevaluation

Eligibility issues

Refusal to conductan evaluation

Educational Placement

Initial provision of special education services

Relocation of the special education program

Any change in educational placement

Discontinuation of special education and related services

Transfer of student to another school or district

Graduation with a regular diploma

Disciplinary removal for morethan 10 consecutive school days in oneschool year

Disciplinary removal for not more than 10 school days

Aseries of disciplinary removals that constitute a pattern of removals (for more than 10daysin
one school year)

Disciplinary removal to an Interim Alternate Educational Setting for not more than 45 school days

Provision of FAPE

Deletion, addition, or change of special education service or related service

Changeinannual goalsonanexisting |IEP

Increaseor decreaseinspecial education services or related services

Change in how a student will participatein stateand districtassessments

Revision of the |IEP

Increaseor decrease of supplementary aids and services

Refusal toincreaseor decreaserelated serviceor request by parents for change in provision of
FAPE

X| X[ X|X[|X|X]| X

Consideration of ESY if doneat a separate meeting

parents or other mode of communication used by the parent.

zl The notice must be written in understandable language and provided in the native language of the

August 2016
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Idaho |EP Guidance Handbook Chapter 1: Beginningthe IEP Process

Preparing for the |EP Meeting

I[EP Team Members and Roles

The IEP Team is a group of individuals responsible for developing, reviewing, or revisingan IEP fora
student with adisability.

Parent(s)

Special Education
Teacher

Student
(if appropriate)

Person
who can interpret
evaluation results

General Education
Teacher

|[EP Team

Others with
knowledge or
special expertise
about the student

District
Representative

Transition Agency

Rep. or Part C Rep.

August 2016 17
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Chapter 1: Beginningthe IEP Process

IEP IEP Team
. Evaluation Team | [EP Team ST fo.r-
Team PartICIpants (for determining eligibility) (for annual review) Team Transition

Parent R R R R
General Education Teacher
(if studentis or maybe receiving services ingeneral R R R R
education classroom)
Special Education Teacher
(orSpeech Pathologist if child is receiving only R R R R
speechandlanguage)
Individual who caninterpretresults of R R R R
evaluation(s)
DIStr.IC.t Represent.atlve R R R R
(Administrator or designee)
Studentage 16 or older R R R R
(when appropriate, if youngerthan 16)
Bilingual Specialist for students who are

R R R R
LEP
Community Service Agency Representative
(ifstudentisage 16 orolderandthe agency will O I 0] |
provide or payforservices)
Related Service providers
(when servicesare considered forinitiation, R R I I

continuation or discontinuation)

R= Required attendance

I=Must be invited to participate

O =Optional attendance

The general education teacher, special education teacher, district representative, orindividual who can
interpretimplications of evaluation may be excused from an IEP meeting, inwholeorin part, if the
parent/adult studentand districtagree in writing in advance to the meeting If the meeting deals with
the excused member’s areaof curriculumand/orservices, he/she shall provide written input to the IEP

Team prior to the meeting.

For a list of the IEP Team members and their roles, see Chapter5 of the current Idaho

Special Education Manual.
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Invitation to |[EP Team Meetings

The district must meet the following requirements when schedulingan IEP meeting:

e Schedule the meetingata place and time mutually agreed on by the parent/adult studentand the
district;

e Invite the parentand/oradultstudent, andif applicable the transition-aged student, to the
meeting early enoughto ensure that he/she can attend.

e Writtenrecord of the invitation should be keptandinclude:
- The purpose, time, and location of the meeting;
- Who will attend the meetingby role;
- Information regarding the parent’s/adult student’s right to bring other people to the meeting
and invite a Part C representative, if appropriate; and
- Notification that post-secondary goals and transition services will be discussed, as applicable.

e |nvitationtothe student, if appropriate orrequired by age.

e Invitation may be eitherwritten ororal. Ifinvitationis oral, all components (indicated above) must
beincluded, and documented in written form.

e |fone purposeisto considertransitionservices, the invitation shall:
- Indicate this purpose, and
- Invite the student.

Identify any otheragency that will be invited, with parent’s/adult student’s consent, tosend a
representative. Consent must be obtained from the parents/adult student to invite arepresentative of
any participatingagency thatis likely to be responsible for providing or paying fortransition services.

e Ensure that appropriate action was taken for parent to participate and understand meeting
proceedings (i.e., inviteinterpreterasneeded).

The IEP may be conducted withouta parentin attendance if the districtis unable to convince the
parentsthat they should attend. Documentation of attempts to arrange a mutually agreed upontime
and place wouldinclude detailed records of telephone calls made orattempted and the results of those
calls, copies of correspondence sent to the parent/adult student and any responses received, and
detailed records of any visits made to the home or place of employment of the parent/adult student.

If a meetingis held without a parent/adult student, the district must offerand document alternative
methods, such as conference calls, to gain his/her participation in the development of the IEP.

IZ Itis importantto note that if an IEP Team member is not able to attend the scheduled

meeting, an excusal form should be completed and provided to parents prior to the
scheduled date of the meeting. The excused Team member shall provide written
input regarding his/her area of the curriculum and/orservices priorto the scheduled
date of the meeting.

For more information on invitations to |IEP meetings, see Chapter 5 of the current
Idaho Special Education Manual.
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Beforethe |lEP Team Meeting

Prepare and Organize Information for the Meeting

Provide opportunity for parentinput priorto the meeting. This could be in the form of a face-to-face
interview, phone call, questionnaire thatis senthome, ora combination of those methods.

Requestinputfromthe general education teacher(s) that supportthe student.

Prepare the student forattending the meeting, which mightincludethe inputthat he or she will provide
and how to participate inthe meeting.

The student must be invited tothe IEP Team meeting, if appropriate, and if the purpose of the meeting
will be the consideration of the postsecondary goals and the transition services needed to assisthim or
herin reachingthose goals. If the student does not attend the IEP Team meeting, ensurethat the
student’s preferences andinterests are represented.

Prepare and distribute an IEP draft and a list of suggested discussion topics forthe IEP meeting.
Remember, all final decisions are made atthe IEP meeting.

Drafting the IEP

The information you will need in developingthe IEP may include:

e Assessmentresultsfrom mostrecentevaluation;

o Currentbaseline data;

® Progress monitoring dataregardingthe student’s progress on the previous year’s |IEP Goals;

e Otherassessmentdatasuch as the statewide achievement tests, classroom tests, and grades; and

e A summary of the curriculum and type of instruction the student has beenreceiving.
Using current data and assessmentresults, the student’s current areas of need may be drafted and the
student’s Present Levels of Academic Achievement and Functional Performance (PLAAFP) d eveloped.
For more information on the development of PLAAFP/PLOP, please see Chapter 2 of this Handbook.
After developing adraft of the PLAAFP/PLOP, observable, measurable goals that align with the student’s
currentstrengths and needs will be drafted. For more information on annual goal development, see
Chapter3 of this Handbook.
As part of the process of goal development, the IEP Team must consider how and when progress will be
monitored and reported. Information regarding tools that assistin monitoring and reporting the child’s
progress can be foundin Chapter4 of this Handbook.
Whenidentifying other considerations, such as services, related services, accommodations and
adaptations, assistive technology, extended school year services, transportation, and other special
considerations, pleasereferto Chapter5 of this Handbook.

Prior to the Meeting
Priorto the IEP meeting, it may be beneficial for IEP Team to:
e Sendhome draft PLAAFP/PLOP and IEP goals for parents to review and provide inputon;

e Contact parentsand discuss the meetingagendaandfind outif they have any questions regarding
the meetingformat;and

e Reviewdraft PLAAFP/PLOP and IEP goals with the general education teacherto ensure that
informationisaccurate and applicable across learning environments.
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®

A parent’s guideto the IEP meeting can be found in Appendix 1a of this Handbook.

The |IEP Cover Page

The cover pag

e of each [EP mustinclude:

e Date of the IEP Meeting

Native la
Ethnicity

General demographicinformation
Student’s full (legal) name, birth date, grade

nguage

Birth date and age
Identification Number

Name, address, phone number, native language of parent(s)

Q

For more information on documentation of participants, see Chapter5 of the current
Idaho Special Education Manual.
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Conducting the IEP Team Meeting

IEP Team Attendance and Participation

The district shall ensure the attendance and participation of the IEP Team members at the |[EP meeting.
Documentation of attendance can be accomplished by listing Team member roles on the IEP and
checkingtheirattendance status.

The IEP meeting serves asacommunication vehicle between IEP Team members enablingthem, as
equal participants, to make joint, informed decisions regarding the student’s s pecial education services.
All Team members should be given the opportunity to participate in discussion and decision-making
duringthe IEP meeting.

IZ If an IEP Team member is not able to attend, an excusal form with parentand district
representative signature of approvalshall be presented prior to the start of the

meeting. The excused Team member shall provide written input regarding his/her

area of the curriculum and/or services prior to the scheduled date of the meeting.

w Things to consider to allow for full parent participation:

s e Smile and greet the parent when they arrive.

e Introduce others in the room (even if before the meeting).

e All school team members should give the parent their full attention during the meeting
by refraining from the use of phones, email, side conversations, grading activities, etc.

@ A sample meeting agenda can be found in Appendix 1b of this Handbook.

IEP Meeting Minutes/Notes

A Notetaker may be appointed atevery IEP meetingtorecord pertinentinformation discussed inthe
meeting. The Notetakershould not be the same person whoisfacilitating the meeting.

The Notetakershould:
e Have knowledge of the special education processand forms;
Have legible handwriting, or use technology to take notes;
Use Team membertitles, notnames;
Use objective language that captures Team discussion;
Documentall parent requests and Team memberresponses to those requests; and

Documentdiscussion related to the IEP and any Team decisions that were made as a result of
discussions.

Documentation should be kept that verifies that the parents received a copy of the Procedural
Safeguards Notice. This can be done by adding a signature page to the Procedural Safequards Notice, a
notationinthe meeting notes, orin combination with documentationinthe parent contactlog.
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M A copy of the meeting notes should be provided to the parents at the conclusion of
the meeting and a copy should be keptin the student’s Special Education file.

@ A meeting notes sample can be found in Appendix 1c of this Handbook.

Concluding the Meeting

Ifthe IEP needsto be updated to reflect changes made to the document duringthe meeting, the Team
should provide parents with atime when they will receive the final copy thatincludes the written notice
of proposed orrefused actions.

The Team should review the meeting notes and may collect signatures of all Team members who
participatedin the meeting. Although signatures are notrequired by IDEA, itis best practice and can be
used to demonstrate meaningful participation and document attendance. A signature indicates
attendance, not agreement.

IEP Facilitation

Facilitationis a process offered to help special education teams reach agreements and decisions related
to students’ individual education programs. Individualized Education Plan (IEP) Team meetings, and
otherSpecial Education Team meetings, may benefit from skilled and capable facilitators who can assist
the Team inworking together.

The facilitatoris neutral, isnota member of the Team, and makes no decisions for the Team. The
facilitatoris knowledgeableabout special education, skilled at running effective meetings, and adept at
managing challengingissues that may arise when teams disagree.

Thereis no charge forfacilitation to eitherthe district orthe parent. Torequest facilitation, contact SDE
Dispute Resolution.
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|EP Implementation and Review

|IEP Implementation

e AllIIEP Team members will be given access tothe student’s complete |lEP toreview.

e The Special Education Teacher/Case Manager should discuss individual responsibilities with
members of the student’s IEP Team.

e Staff membersshouldreceive training on student-specificinstructional practices that will be used
duringimplementation of the IEP.

e Allteam membersshould have trainingrelated to each student’s Behavior Intervention Plan.
e Datasheetswill be developed and staff willbe trained in use of them.

Progress is Measured and Reported to Parents

Periodicwritten progress statements related to progress toward annual goals will be reported, at
minimum, concurrent with the issuance of report cards. It is not sufficientto only report the student’s
grades.

Annual |IEP Review

Each student’s IEP must be reviewed by the IEP Team at least once every 365 days. The IEP Team should
review current datarelated to IEP goals and progress onthose goals, and develop an IEP that continues
to promote the growth of the studentin the areas of need. Parents and other Team members may
requestan IEP Team meetingto discuss or review the IEP more often than once peryear.

3-Year Reevaluation

III

At leastevery three yearsthe student must be reevaluated. This evaluation is often called a “triennia
Its purpose istodetermine if the student continues to be eligible forspecial education services, as
defined by IDEA. The results of the reevaluation provide Teams with updated information regarding the
student’s educational needs related to his or herdisability. However, the student must be reevaluated
more oftenif conditions warrantorif the student’s parent or teacherasks for a reevaluation.

Amending the |EP

Changes may be made to the IEP duringthe currentyear. IEP Amendments take place when the IEP
Team determines that changesto the IEP are necessary duringthe year. The Team may decide whether
or not to meettoamendthe IEP or to make amendments without a meeting.

Parentsand other IEP Team members may requestan |[EP Team meetingatany time duringthe course
of the IEP year. Depending on the purpose of the meeting, not all team members are required to attend
(such as related service providers, etc.) with the exception of those required to attend all IEP Team
meetings.
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Transfer Students

Transfer from an Idaho School District

In-state transferstudents are assumed to be eligible underthe disability criteria established in the state
at the time they were determined eligible.
When a reevaluationis necessary, the IEP Team (including the parent) will:

e Use the currentldaho disability criteriato reviewall available information, and

e Determine whetheradditional information is needed to determine continued eligibility.

The current IEP shall be implemented if a new IEP cannot be developed within five (5) school days of the
student’senrollment orif a reevaluation willbe taking place.

IZ Provide FAPE within a reasonable time (services comparableto those described in the
student’s |IEP from the previous district), until you decide to either:

e AdoptIEP from previous district, or

e Develop andimplement a new |EP.

Transfer from an Out-of-State District

When a student with a disability transfers from out-of-state to an Idaho school district with a current IEP
inthat otherstate, the district shall provide the student with FAPE. Thisincludes services comparable to
those describedinthe previouslyheld IEP, in consultation with the parent/adult student, until such time
as the district conducts an evaluation, if determined necessary, and develops, adopts, and implements a
new |EP.

Transfer to an Out-of-State District

Within ten (10) school days of receivingarequest from an out-of-state school district for copies of
eligibility documentation and atransferring student’s IEP, adistrict shall send the requested information
to the receivingdistrict.
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CHAPTER 2

Present Levels of Academic Achievement and

Functional Performance

Chapter?2 isintendedto provide guidance and suggestions for best practices on developing Present
Levels of Academicand Functional Performance (PLAAFP) for students, including examples of all key
elements of aPLAAFP/PLOP, as well as links and citations for Idaho approved state standards which will
help studentsimprove educational outcomes. The Present Levels of Academic Achievementand
Functional Performance (PLAAFP) is also known as the Present Levels of Performance (PLOP).

Q

Individuals with Disabilities Education Act (IDEA)
34 CFR §300.320(a)(1)

34 CFR §300.324(a)(i)
34 CFR §300.324(a)(
(a)(

)(ii)
34 CFR §300.320(a)(1)(i

)(i)

Idaho Special Education Manual
Chapter5, Section 2C

1
1
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Understandingthe PLAAFP/PLOP

Priorto creatingthe PLAAFP/PLOP, review the current eligibility report to ensure the thread between
the identified areas of need, adverse effect and the need forspecially designed instruction. The thread
should continue by ensuringthereis adirectrelationship between the PLAAFP/PLOP and the Annual
Goal(s), aswell asthe othercomponents of the IEP. It is important to review grade-level
expectations/standards in each of the identified areas of need.

PLAAFP/PLOP Requirements

Questionsto considerwhen developing each student’s PLAAFP/PLOP:

Student Strengths
o What are the student’s strengths related to the Skill Area?

Parental Concerns
® What are the Parent/Guardian’s concerns forenhancingeducation in the Skill Area?

Disability Impact Statement

o How doesthe student’s disability impact his orherinvolvementinthe general education
curriculum?

e How doesthe student’s disability impact his or her progressin the general education curriculum?

@ A checklist for the PLAAFP/PLOP can be foundin Appendix 2a of this Handbook.
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Example PLAAFP/PLOPs

Bradley

4th grade / SLD reading

1. Strengths
Bradley can read basic sight words and decode one-syllable words. He enjoys listening to books read
to him.

2. Parentinput
Bradley’s parents are concerned that heisn’t able to read his homework without significant help
from them. They also have concerns that because he isn’table to read what is given to him, that he
won’tbe able to keep up with what is being taughtin class. His mom reports he needs help reading
books and reading on the Internet at home.

3. Disability Impact
Bradley's lack of decoding skillsimpacts his ability to read grade level reading materials in all of his
classes. This also results in Bradley having difficulty reading curricular text in orderto complete
assignments independently in all subject areas (reading, math, science, social studies, etc.). His
deficits in working memory impact his ability to recall and apply learned skills across the curriculum.

Javier

8t grade / OHI (ADHD)

1. Strengths
Javier enjoys hands-on activities and learning through “doing.” He can concentrate on all
requirements of a task if working individually with a teacher and will volunteerto answer questions
in a group when heis familiar with a topic. He seeks social interaction with peers and adults.

2. Parentlnput
Javier’s parents are worried about how he will be able to complete tasksin a workplace environment
in the future. They are also concerned about how to help him learn to stay focused long enoughto
finish assignments and homework.

3. Disability Impact

Javier’s difficulty with remaining on task impacts his ability to follow along with group instruction and
participate fully in conversations related to the topic the class is learning. Javier’s difficulty with
completing all required steps in a task or activity duringindependent work times impacts his ability
to complete tasks at the samerate as his peers.
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Josephine
10t Grade / Autism

1. Strengths
Basic math computation skills are a relative strength area for Josephine. Sheis able to proficiently
round a price to the next dollar and count out money to pay for the item. She can generalize this skill
across peopleand settings.

2. Parentinput
Josephine’s dad reports that when they are shopping, she will buy brands that she is familiar with
regardless of price and size. He also is concerned thatsheisn’t always able to determine if she has
enough money to pay for the items she selects.

3. Disability Impact
Josephine's disability impacts her ability to perform abstract computations and to problem-solveon
an abstract level such as in geometry and algebra.

@ Additional PLAAFP/PLOP examples can be found in Appendix 2b of this Handbook.
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CHAPTER3
Developing Specific, Observable, Measurable |IEP

Goals

Chapter3 provides guidance and suggestions for best practices on creating IEP goalsfor students that
are specific, measurable, achievable, relevant, and time-bound (SMART), as well as five components that
all IEP goals should include and examples of completed goals. This chapteralso addresses criteria for
students who take the alternate assessment as well as example goals for those students, which will help
studentsimprove educational outcomes.

Q

Individuals with Disabilities Education Act (IDEA)

34 CFR §300.320(a)(1)
34 CFR §300. 320(a)(2)
2)(i)(A)
1)(if)
)(iii)
)(iv)
34 CFR §300.320(a )(i)-(ii)
34 CFR §300.324(a)(2)(v)
34 CFR §300.324(a)(2)(ii)
Idaho Special Education Manual
Chapter5, Section 2C
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SMART Goals

Measurable Annual Goals should be reasonable but challenging expectations forastudent which allow
himor her to progressinthe general education curriculum. Goals are descriptions of whata student can
reasonably be expected to accomplish within the timeline of the IEP (generally a 12-month period) with
the provision of special education services. Ingeneral, annual goals should be SMART:

Specific

The skill can’tbebroken down any further. Itis not vague.

Measureable

It can be counted and observed. There are numbers involved, and the method of measurement ma tches what
is usedinthe PLAAFP. Others canseeifthe goal has been met.

Achievable

The goal is reasonable, yet challenging, keepingin mind the standard, the student’s current performance level,
andresources available.

Relevant

The goal should be connected to Idahostandards, addressa priority need and make a difference in the life of
the student/child. There should be a direct connection between the PLAAFP and the goal.

Time-bound

The goal should havea time frame for completion and monitoring procedures that are clearly described. Most
annual goals will befor the duration of the IEP; in that casethe time frame is implied to be one year and does
not need to be restated withinthe goal.
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Componentsofan |IEP Goal

A wel-written IEP goal should have the five components: target skill /behavior,
condition(s), criteria, progress monitoring procedure, and schedule.

Condition

Given...

Target Skill
or Behavior

Schedule

daily, weekly,
monthly, etc.

Five
Components
of an |EP
Goal

Studentwill...
(read, complete,
produce, etc.)

Procedure Criteria

data probe, charted,
rubric, observed,
etc.

wcpm, % accuracy,
opportunities
observed, etc.

@ A checklistforthe IEP Goal Components can be found in Appendix 3a of this
Handbook.
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|EP Goals: Five Components

1. Specify the Condition

Under what circumstances will thestudent perform the skill?

Examples

Givena fourth grade reading passage...
Givena verbal directionfroman adult...
Given 10 multi-digit division problems...
Givenindependentworktime...

2. State the Target Skill or Behavior

What s the targeted skill or behavior the student will perform? This element should tie directly to the need
statement in the PLAAFP.

Examples

..willread...

...will complete math problems...

..will raise hishand...

..willnod her head foryes or shake her head for no...
..will retell the events of a story...

3. Determine the Criteria
At what rate/accuracy/frequency is the student able to exhibitthe skill and or adaptive behavior?

Examples

...70 words per minute with less than 3 errors
..with 90% accuracy on three consecutive trials
...on 4 out of 5 opportunities

...for 20 minutes

4. Specify the Procedure

How will the student’s progress be monitored?

Examples

...on a data probe

...as charted

...as observed

...on a writing rubric

...on graded classroom assignments

5. Specify the Schedule

How often will the student’s progress be monitored?

Examples

..daily
..weekly
..bi-monthly
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Examples of Complete Goal Statements

Bradley

Student Needs: Bradley needs to be able to sound out words with more than one syllable. He also has
deficitsinworking memory. He has difficultysounding out words with more than one syllable and makes
many errors when reading grade-level materials. He also has deficits in working memory.

Baseline Data: Giventwo syllable wordsinisolation, Bradley currently can decode with 17% accuracy
on three consecutive weekly data collection trials.

Annual Goal: Giventwo syllablewords inisolation (conditions), Bradley will decode the words (iarget siny With
85% accuracy (citerion) ON three consecutive weekly (schedule) data collection trials rocedure) BY 5/25/__ (qate)-

General Education Content Standards:

Idaho Core Standards: ELA 4 RF.3 Know and apply grade-level phonics and analysis skillsin decoding
words. a. Use combined knowledge of all letter-sound correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabicwordsin contextand out
of context.

Javier
Student Needs: Javierneedstolearntoremain on task duringindividual and group activities, complete
all steps of assignments and tasks as given, within the designated timeframe.

Baseline Data: Givenan independent work task with 8 steps, Javieris currently able to accurately
complete all steps of the task within the designated time frame for 30% of work samples.

Annual Goal: Givenanindependent work task with 7-8 steps (condition), Javier will accurately complete all
steps of the task within the designated time frame (irget skiny for 80% of work samples (criterion) per week for
three consecutive weeks (schedute) BY 3/24/__ (date)-

General Education Content Standards:
Employability Skills for Career-Ready Practice: Content Standard 1.0: Demonstrate employability skills

for careerreadiness. Performance Standard 1.2 Demonstrate professional knowledge and skills. 1.2.8
Demonstrate time, task, and resource managementskills by organizingand i mplementing a productive
plan of work.
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Josephine

Student Needs: Itis importantforJosephine to be a conservative shopper. Learning how to save
money inthe grocery store will increase Josephine'sindependencein grocery shoppingandin money
management. Josephine needsto be able to understand and identify the most economically appropriate
choice, dependingonsize and price, when making purchases.

Baseline Data: Given twosimilargrocery items with different sizes and prices, Josephine currentlycan
determine which itemisthe most economically appropriate choice in 45% of opportunities.

Annual Goal: Given two similargrocery items with different sizes and prices (condition), JOSEphine will
determine which itemis the most economically appropriate choice (et skiny in 80% of opportunities per
week (criterion) OVEr @ one-month period (schedule) BY 10/14/ __ (4ate)-

General Education Content Standards:
Idaho Core Standards: Mathematics A-CED Creating Equations: Creating Equations that describe

numbers orrelationships 3. Represent constraints by equations orinequalities, and by systems of
equationsand/orinequalities, and interpret solutions as viable or nonviable optionsin amodeling
context.

@ Additional goal statement examples of can be found in Appendix3b of this
Handbook.
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Benchmarks and Short-Term Objectives

The purpose of the use of benchmarks and short-term objectivesis to outline the steps ormilestonesin
movingfrom a student’s PLAAPF toward an annual goal so that progress can be measuredin
intermediate stepsorintervals duringthe year.

Guiding questions when considering the use of benchmarks and/or short-term objectives forgoals are:
1. What sequentialintermediate steps or milestones are needed to reach goal?
2. What levels of progress toward meeting the goal will be measured intermittentlyduringthe year?

3. Do the short-term objectives definethe discrete stepsto a goal: The student... willdo what... to
what level/degree...by what date? Or, do the benchmarksidentify major milestonesin achievinga
goal within specified segments of a 12-month timeframe: The student... willdo what... to what
level/degree... by when?

Example Goals and Benchmarks:

Bradley’s Goal

Giventwo syllable wordsinisolation, Bradley will decode the words with 85% accuracy on three
consecutive weekly data collection trials by 5/25/ .

Benchmarks

1. Giventwosyllable wordsinisolation, Bradley will decode the words with 65% accuracy on
three consecutive weekly data collection trials by 12/16/ .

2. Whengiventwo syllable wordsinisolation, Bradley willdecode the words with 5% accuracy on
three consecutive weekly data collection trials by 3/24/ .

Javier’s Goal

Given an independent work task with 7-8 steps, Javier will accurately complete all steps of the task
withinthe designated time frame for 8 out of 10 of work samples perweek forthree consecutive
weeksby3/24/ .

Objectives
1. Givenan independent worktask with 3-4 steps, Javier will accurately complete all steps of the
task within the designated timeframe for 8 out of 10 work samples perweek forthree
consecutive weeks by 10/20/ .

2. Givenan independentwork task with 5-6 steps, Javier will accurately complete the task within
the designated time frame for 8 out of 10 work samples perweek forthree consecutive weeks
by 12/16/__.
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Josephine’s Goal

Giventwo similargrocery items with different sizes and prices, Josephine willdetermine whichitemis
the most economically appropriate choice for 80% of opportunities perweek overaone-month period
by 10/14/ .

Benchmarks

1. Giventwosimilargroceryitemswith differentsizes and prices, Josephinewilldetermine which

itemisthe most economically appropriate choice for 55% of opportunities perweek overa

one-month period by 2/26/ .

2. Giventwosimilargroceryitemswith differentsizesand prices, Josephine will determine which

itemisthe most economically appropriate choice for 70% of opportunities perweek overa

one-month period by 5/27/ .

Important Note: Beginning no laterthan the first IEP that will be in effect when the studentturns 16,

the IEP mustinclude annual goals that will reasonably enable the student to meettheir postsecondary
goals. In otherwords, the annual goals and postsecondary goals should be related.

For information on developing |EPs for specific age groups, see Chapter7 and Chapter
8 of this Handbook.

Additional goal and benchmark examples can be foundin Appendix 3¢ of this
Handbook.

For more information on Early Childhood IEPs and Secondary Transition |EPs, refer to

the Idaho Training Clearinghouse (ITC) website, under the Early Childhood or
Secondary Transition topics.

Early Childhood Topic on the ITC:
http://idahotc.com/earlychildhood/Home.aspx

Secondary Transition Topic onthe ITC:
http://idahotc.com/secondary-transition/home.aspx
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|daho State Standards

Relating General Education Standards to the Annual Goal

Review the student’s grade-level expectations/standards in the
identified area(s) of need

l Identify the skills needed to meet grade-level standards

[ Assess student’s skills related to standards

Determine how disability prevents student from mastering
standards

Citing Idaho State Standards on an |EP

Whenreferencing ldaho approved state standards on an |EP, indicate which standardis being
referenced. Cite the entire title of the standard, such as:

e |daho Core Standards
Early Learning e-Guidelines
Employability Skills for Career-Ready Practice (formerly Idaho PTE Basic Workplace Competencies)
Health Content Standards
PE Content Standards
e Handwriting Standards forldaho K-6
Include the grade level of the studentinyour citation.

Idaho Core Standards

Abbreviate the strands as follows:
Reading:RL, RI, RF, etc.
Writing: W

Speaking & Listening: SL
Language:L

Math: CC, OA, etc.
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For additional information on the Idaho approved state standards, visit:
http://www.sde.idaho.gov/academic/standards/index.html

qa @

Assistive Technology Devices and/or Services

The districtshall ensure that Assistive Technology (AT) devices and/or services are made available toa
student, if required, as special education, related services, or supplementary aids and services.

e “Assistive technology device” meansanyitem, piece of equipment, or product system, whether
acquired commercially, modified, or customized, thatis used toincrease, maintain, orimprove the
functional capabilities of astudent with adisability.

e “Assistive technology service” means any service that directly assists astudent with adisabilityin
the selection, acquisition, or use of an assistive technology device.

AT Consideration Process
When appropriately considered, AT helps the student with disabilities access the general education
curriculum with greatersuccess and independence.

The Johns Hopkins School of Education Centerfor Technology in Education (CTE) developed afive -step
AT Consideration Process to lead IEP Teams systematically through the process of considering assistive

technology for students with disabilities.
AT Consideration Process:

1. ConsiderAT
2. Choose & Trial AT
3. Implement AT

Monitor o
Choose & Trial

4. Monitoring Progress of AT

Implement

Source; https://marylandlearninglinks.org/topics/assistive-technology/

w “Technology” does not necessarily mean it is high tech and has batteries. AT can
s include such things as pencil grips and highlighters as well.

@ An assistive technology checklist can be found in Appendix 5a of this Handbook.
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CHAPTER4

Effective Progress Monitoring Activities

Chapter4 provides guidance and suggestions for best practices on gathering necessary information, the
process, and purpose of progress reporting, including examples of progress monitoring charts and types
which will help studentsimprove educational outcomes.

C)\ Individuals with Disabilities Education Act (IDEA)
34 CFR §300.320(a)(3)(i)-(ii)

Idaho Special Education Manual
Chapter5, Section 2D
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Progress Reporting vs. Progress Monitoring

Progress Reporting

It isimportant to identify how and when the parent/adult student will be informed of the student’s
progress toward the annual goals, including the extent to which progressis sufficientto enablethe
studenttoachieve the goals by the end of the IEP time period. Periodicwritten progress statements
related to progress toward annual goals will be reported, at minimum, concurrent with the issuance of
report cards. It is not sufficientto only reportthe student’s grades.

Progress Monitoring

The definition of progress monitoringis a method of formative assessment used to measure astudent’s
progress toward meeting each goal. Progress monitoring procedures document how data will be
collected oneach IEP goal in order to make instructional decisions about the progress of the student
(how well the studentis performing)andif instruction or strategies are effective or need to be changed.

Progress monitoring must be done frequently and regularly, e.g., daily, weekly, orat least monthly.
Progress monitoring data must be documented in writingand keptin the special educationfile.

Progress monitoring of an IEP Goal should include procedures to answer the following questions:
1. How will progress be measured?
2. How often will progress be monitored?
3. How often will progress reports be provided?

The same measure (assessment) used to determinethe baseline in the Present Level of Academicand
Functional Performance (PLAFFP) needs to be the same measure used forthe procedure in the goal.

1. How will progress be measured?

Progress can be measured a number of different ways depending on the skill the studentis working
on. Three of the most common methods of measuring progress are Frequency Count, Percentage,
and Duration.

Frequency Count
The number of timesthe behavioroccurs duringaspecified time period.

Examples:
e “The number of words read correctly in one minute.”
® “The number of two-digit subtraction problems completed correctly in five minutes.”
® “The number of prompts needed to complete an assignment.”

Percentage
A comparison between the number of correct responsesto the total number of possible
responses.

Examples:
® “Given 10 reading comprehension questions, answer 90% correctly.”
® “Complete 95% of his assignments on time.”
e “Retell the story with at least 80% accuracy.”
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® “Spell 90% of her weekly spelling words correctly.”

Duration
A measurement of how longthe behavioroccurs between the start of a response until its
conclusion.

Examples:

® Remaining on task for 4 minutes while completing seatwork.
® Given 15 minutes of free time, student will engage with peers for at least 10 minutes.

2. How will data be collected to monitor progress?

The IEP Team must describe how oftenastudent’s progress willbe monitored. The Team will
determine who will collect data, across what environments, and how of ten data will be collected.
Although multiple Team members may collect datafora single student, the Special Education
Teacheris responsible for reviewing the datato ensure accuracy, fidelity of implementation of the
goalsand to determine whetherornotthe childis progressing throughout the year.

Additionally, teachers should use progress monitoring datato determinewhetherthe instructional
planfor the studentis effective. Using a progress monitoring graph can be very helpful forinforming
parentsand others about the student’s progress.

Examples of Progress Monitoring Tools
e Behavioral observations
Curriculum-based assessment (AIMSweb, CBM, DIBELS, STAR)
Rubrics
Student self-assessments
Goal attainment scales
Charting progress
Conferences with students
Portfolios

Studentwork samples

Questions to consider when astudentis not making adequate progress toward the goal:
e |stheinstructional program beingimplemented with fidelity?
e Doesthestudenthave accessto the supports notedinthe IEP?
e Do the current instructional strategies align with the student’s needs?
[ J

Doesthe progress monitoring tool align with what needs to be measured?

3. How oftenwill progress reports be provided?

There must be documentation of how and when periodic progress reports will be provided to the
parent(s). This mayinclude the use of quarterly or other periodicreports that are issued, for
example, atthe same time asreport cards. The progress reports must be inwriting. Therefore the
word “written” mustbe inthe description of how the reports will be sent home to the parents.

State how and when parents can expectto see progress monitoringreports.

Examples:
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® “Written progress reports will be provided to parents quarterly.”
e “Written progress reports for IEP goals will be provided to parents three times per year with report
cards.”

Itis helpful for parentstoreceive specificinformation related to the student’s progress.

Progress Reports should provide answers to the question:

® Has the student made progress toward the goal(s) as expected?
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Examples of Progress Reports

Bradley’s Annual Goal

Giventwo syllable wordsinisolation, Bradley will decode the words with 85% accuracy on three
consecutive weekly data collection trials.

Bradley’s Progress on Goal

Bradley’s goal is to decode two syllablewords inisolation with 85%accuracy.Onthe lastthree data trial s,
Bradleywas ableto decode two syllablewords with atleast75% accuracy. As indicated within the charted data
and graphed progress, Bradley is on track to meeting his decodinggoal this year. Bradley has worked hard to
increase his decodingskill this quarter.

Javier’s Annual Goal

Givenan independentwork task and information regarding how long he has to work, Javier will
accurately complete the task within the designated time frame for 70% of work samples perweek for
three consecutive weeks.

Javier's Progress on Goal

When given anindependent work taskand informationregardinghow long he has to work, Javieris ableto
complete the task within the designated time frame for 54% of work samples per week for three consecutive
weeks. Javier is mostsuccessful with completion of tasks when the classroomis quietand has limited
distractions. He responds positively by complying with prompts to move his focus backto work from both peers
andadults.

Josephine’s Annual Goal

Given two similar grocery items with different sizes and prices, Josephine willdetermine which itemis
the most economically appropriate choice for 80% of opportunities perweek overaone-month period.

Josephine’s Progress on Goal

When given two similar grocery items with different sizes and prices, Josephineis ableto determine which item
is the most economically appropriate choice for 60% of opportunities per week over a one-month period. At this
time, Josephine is most successful when sheis abletoidentify the “best deal” foritems that have similar sizes
and different prices.

@ Additional progress report examples of can be found in Appendix4a of this
Handbook.
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CHAPTERS

Special Education Services

Chapter5 provides guidance and suggestions for best practices on developing the following areas of the
IEP: related services; accommodations and adaptations (including state assessment accommodations);
service pages; statements of service delivery; program modifications and staff support; assistive
technology; extended school year services (ESY); transportation; special considerations; and examples of
completed areas of the IEP and necessary information for each areaaddressed which will help students
improve educational outcomes.

C)\ Individuals with Disabilities Education Act (IDEA)

34 CFR §300.320

34 CFR §300.320(a)(4)

34 CFR §300.320(a)(7)

34 CFR §300.106

34 CFR §300.34 (a)

34 CFR §300.324(a)(2

34 CFR §300.324(a)(2

34 CFR §300.324(a)(2

34 CFR §300.324(a)(2

34 CFR §300.530(d)(1

34 CFR §300.320(a)

34 CFR §300.320(a)(4)(ii)
\6)

)

i)
iv)
iii)

i
a i)
d)(1)(ii)
a)(4)(i)
(4)(ii
(6)()
(6)(ii

—_ N~~~ —

34 CFR §300.320(a)(6)(i
34 CFR §300.320(a)(6)(ii)

i
i
i
I
i
i
I
i
i
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|daho Code
33-512(4)

Idaho Special Education Manual
Chapter5, Sections 2E-F
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Supplementary Aids, Services, and IEP
Considerations

The IEP Team must use the information from the PLAAFP/PLOP and the goals to determine the services,
activities, and supports (including accommodations and adaptations) the studentneedsin orderto
advance inthe general curriculum. Each service, activity and support thatisidentified by the IEP Team
during the IEP meeting must be described in detail. The description needsto be clearenough thata
strangercould read the description and understand the service, activity or supportasit was intended.

Special Education Service

Special educationincludes specially designed instruction to meetthe unique needs of the student.

Related Services

Referstotransportation and such developmental, corrective, and other supportive services required to
assist a student with a disability to benefit from special education.

Examples of Related Services:
e Audiology
e Speechtherapy
e language therapy
Psychological services
e Physical therapy
Occupational therapy
e Therapeuticrecreation
e Early identification and assessment of students’ disabilities
e Rehabilitation counseling services
e Orientation and mobility services
e Medical servicesfordiagnosticorevaluation purposes
e School nurse services (excluding surgically implanted medical devices)
e Social workservicesinschools
Supports forschool staff
e Parentcounselingandtraining
e |Interpretingservices

There needsto be a directrelationshipinthe IEP between the content of the PLAAFP/PLOP, the goals,
and the special educationservices, (i.e., forevery identified skillareathere should be a matching
service). Special education and related services are placedinatable or a grid on the service page of the
IEP.
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The followinginformation must be listed onthe IEP Service page:

1. Professional Staff Responsible

Listthe title of certificated service provider (ie., Special Education Teacher, Speech Language Pathologist,
Occupational Therapist, Physical Therapist, School Psychologist, School Couns elor, School Nurse, Behavioral
Specialist, Mobility/Orientation Specialist, Vision Impaired Specialist,and/or Hearing Impaired Specialist).
Do not listtitles of non-certificated personnel (i.e., paraprofessionals and staff). Also do not listspecific
names of persons providingthe services.

2. Frequency of Special Education/Related Services
Listthe amount of time each serviceis provided inthe appropriatecolumn (Per Day, Per Week, Per Month).

3. Location (setting)
Location Codes:
01 Gen Ed Classroom 04 Hospital
02 Sp Ed Classroom 05 Community
03 Home 06 Therapy Room

4. Total Service Minutes per Week
Listthe amount of time provided weekly for each special education service (checkto make sure that the total
number of minutes of servicelisted per week is accurate —minutes must match the amount of time the
student actually receives services).

5. Start Date (Nolaterthan the date of the expiration of the previous IEP)
Identify the date when the services will begin.

6. Anticipated Duration
Identify the ending servicedate (not to exceed 365 days).

Example:
Frequency of Special
Special Education | Professional Staff | Education/ Related Services Date
and/or Related Responsible Location
Service Per Day Per Per
Week Month Start End
Reading Special Education 150 02 Special 09/15/__ 09/14/ __
Teacher minutes Education
Classroom
Reading General Education | 100 01 General 09/15/__ 09/14/
Teacher/Spedial minutes Education
Education Teacher Classroom
WorkingMemory | Special Education 30 02 Special 09/15/__ 09/14/
Strategies Teacher minutes Education
Classroom
Total Amount of Time (minutes): | 280
minutes
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Optional Statement of Service Delivery

Thissection allowsthe IEP Teamto describe, clarify, and explainin greater detail the services listedin
the service grid, as well as any activities and supports thatthe IEP Teamidentifiesinto one statement.
The service gridis where IDEA special education and related services are to be listed. The Statement of
Service Deliveryis for expanding on any services that may need further clarification, explaining any
activities or supportsidentified, as well as noting any Medicaid services the student will receive (if
applicable). Examples forthis section couldinclude:

e Thesupervisionscheduleforparaprofessionals providing direct supporttothe student, underthe
direct supervision of certified staff.

Examples:
“Paraprofessionals providing direct services to Bob will be supervised by the Special Education Teacher on
a regular basis.”

“Services may be provided by instructional assistants under the regular supervision of certified staff.”

e A description of the school-based Medicaid services that will be provided (ie., Behavior
Intervention, Psycho-Social Rehabilitation, or Personal Care Services).

Examples:
“Bob will receive Behavior Intervention services at the professional level for 600 minutes per week to
provide behavioral support in the general education classroom. He will also receive Behavioral
Consultation services as needed.”
“Barb will receive Behavior Intervention services at the paraprofessional level, on an individual basis, for
900 per week in both the general education and special education settings. The paraprofessional will be
supervised by the Special Education Teacher at least monthly. She will also receive Behavioral
Consultation service as needed.”

e A statementdescribingthe amountof adultsupervision the student will need for specificsituations
(e.g.,inall general education classes, in science and history classes, or during unstructured times
such as recess/lunch).

Example:
“Bob will need adult supervision during unstructured times throughout the day, such as recess and
lunch.”

e A statementexplainingthata paraprofessionalwillbe providing speech/language/OT/PT services
(underthe directsupervision of the appropriate professional).

Example:
“Language intervention services may be provided by a paraprofessional under the direct supervision of a
certificated Speech/Language Pathologist.”

e Astatementthatbehaviorgoalsandservices mayalso be addressed during otheracademicservice
times.
Example:

“Behavior goals and services may also be addressed during academic service times due to Bob’s need for
behavioral intervention and supervision throughout the school day.”

e An explanationforactivities or supportsidentified by the IEP Team as needed forthe student.

Example:
“Professional development will be provided to the general education teacher working with Bob regarding
the effects and implications of Traumatic Brain Injuries.”
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Supplementary Aids and Services

Supplementary aids and services are defined as aids, services, and other supports thatare providedin
regulareducation classes, other education-related settings, and in extracurricularand nonacademic
settings, to enable children with disabilities to be educated with nondisabled children to the maximum
extentappropriate.

Examples of Supplementary Aids and Services:

Health accommodations, assistive technology, community experiences, linkages/interagency
responsibilities, program modifications, specialized accessible formats such as Braille, levels of staff
support, or supports toaddress environmental needs. Theseare to be listed inthe Accommodations
section of the IEP.

Example Statements of |lEP Supplementary Aids and Services for the | EP:

e Signlanguage interpreter willbe provided to the studentinacademicclassrooms and extra-
curricular activities.

e Studentwill have accesstoan alternative restroom.

e Studentwill have accesstoa tablet withinternetaccess and word-finding capabilities.
Adultsupervision will be provided during all community field trips.

e Noise-canceling headphones will be available to the student attheirrequest.

Program Modifications and Staff Support

Justas supportsand modifications are availableas needed for students with disabilities, supports are
alsoavailable forthose who work with these students. Some of these supports mightinclude:
e Attendingaconference ortrainingrelated tothe student’s needs,
e Gettingassistance from another staff member oradministrative person,
e Havingan aideinthe classroomfora specificpurpose, or
Obtaining special equipment or specificteaching materials.

Itisthe responsibility of the IEP Team to determinewhat types of program modifications are necessary
to supportstaff and to specify these inthe IEP asan Accommodation. The regulareducatorand special
educatorservingonthe student’s IEP Team may be especially helpfulinide ntifying what program
modifications the student may need.

Decisions made by the Team regarding program modifications and staff support may be includedin
the Optional Statement of Service Delivery.
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Special Considerations

Consideration of Special Factors is used to:

e Considerany special factors that may interfere with the student’s learning.
e ALL areas must beconsidered by the |IEP Team.

e ALL areasrequiring special consideration must be addressed throughoutthelEP (e.g., the PLAAFP
and any other areas deemed appropriate by the IEP Team).

Guidelines and Guiding Questions

Does the student require Special Transportation?

For more information on special transportation, seethe Transportation sectionin Chapter 5 of this Handbook.

Are extended school year (ESY) services required for this student?
For more information on extended school year see the Extended School Year Services section in Chapter 5 of

this Handbook.

Does the student have limited proficiencyin English?
For more information, see Chapter 5 of the Idaho Special Education Manual.

Is the student deaf or hard of hearing?

Inthe caseof the student who is deaf or hearingimpaired, the IEP Team shall consider thelanguage needs of the
student, opportunities for direct communication with peers and professional personnel inthestudent’s language
and communication mode, the student’s academiclevel, and his or her full range of needs includingopp ortunities
for directinstructionin the student’s language and communication mode.

For more information, contactIdaho Educational Services for the Deaf and Blind (IESDB) at 208-934-4457 or visit
their website at www.iesdb.org.

Does the student have unique communication needs?

The IEP Team shall consider thecommunication and language needs of the student, opportunities for direct
communication with peers and professional personnel in thestudent’s languageand communication mode, the
student’s academiclevel, and his or her full range of needs including opportunities for directinstructionin the
student’s languageand communication mode.

Is the student blind or visually impaired?
Ifthe studentis blind or visuallyimpaired, the IEP Team shall provideforinstructioninBrailleand the use of Braille
unless the |[EP Team determines that Brailleis notappropriatefor the student. This determination canonlybe

made after an evaluation of the student’s readingand writingskills, needs, and appropriatereadingand writing
media (includingan evaluation of the student’s future needs for instructionin Braille or the use of Braille).

For more information, contactldaho Educational Services for the Deaf and Blind (IESDB) at 208 -934-4457 or visit
their website at www.iesdb.org.
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Does the student have health care needs?
If the student has health care needs, the IEP Team shall identify those needs in the IEP.

Does the student’s behavior impede the student’s learning or the learning of others?

If behavior is noted as a concern that impedes the learning of self or others, then the IEP Team mustinclude
positive behavior supports, orinclude a Behavior Intervention Plan to address the behavior.

Questions to consider:

e What supports areavailableinyour school to address behavioral needs?

e How does the student’s behaviorimpacthis or her access tolearning opportunities and general education
curriculum?

e Can the student’s needs be addressed through typical classroomsupports and/or accommodations, or does
the student require more intensive supports?

e Does the student already exhibitsome level of replacement behaviors (adaptive behaviors), or do
replacement behaviors need to be systematically taught?
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Extended School Year Services

Extended School Year (ESY) services means special education and/orrelated services that are provided
beyond the regularschool year.

The goal of ESY servicesistoassist students with disabilities with the emergence and maintenance of
specificlEP goals addressed during the school year preceding the ESY. These mayinclude goals related
to independence, behavior, socialization, communication, and academics. The ESY services for special
education students provide adifferent focus from general summerschool programs.

D etermining Eligibility
There are three areas to consider when determining whetherastudentis eligible for ESY services:

1. Emerging Skill
The student makes few, if any, gains during the regular school year. The Team determines the skill is in
the process of emerging, and that with ESY services the student would make reasonable gains; or

2. Regression-Recoupment
The student would regress to such an extent and the amount of time required to relearn a skill or
behavior becomes so significant that the student would be unable to benefit from his or her special
education; or

3. Self-Sufficiency
The Team determines that an interruption in services would threaten the acquisition of critical life skills
that aid in the student’s ability to function asindependently as possible, thereby continuing the
student’s reliance on caretakers, including institutionalized care. Critical life skills relate to those skills
that lead to independent functioning. Development of these skills can lead to reduced dependency on
future caretakersand enhance the student’s integration with individuals without disabilities. Skills may
include things such as toileting, feeding, mobility, communication, dressing, self-help, and social-
emotional functioning.

For additionalinformation on ESY services, see:
e Chapter5, Section 2F of the current Idaho Special Education Manual
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Transportation

Transportationis a related service if specialarrangements resulting from the student’s disability are
required forthe studentto benefitfrom special education. The IEP Team shall determine whetherthe
student’s disability preventsthe student from using the same transportation provided to students
without disabilities, or from getting to school inthe same manneras students without disabilities. This
includestransporting a preschool-age student to the site at which the district provides special education
and related services, if that site is different from the site at which the student receives other preschool
or day care services.

Whenthe IEP Team determines that special transportationis requireditis to be documented onthe IEP.

Transportation needs may include, but are not limited to, the following:
e Travelto and from school and between schools to access special education;
e Travelinand around school buildings;
e Specialized equipmentincluding liftsand ramps, if required to provide specialtransportation; or

e Otherservicesthatsupportthe student’s use of transportation, such as:

Special assistance (e.g., anaide on the bus and assistance getting on and off the bus);

Safety restraints, wheelchair restraints, and child safety seats;

Accommodations (e.g., preferential seating, a positive behavioral support plan forthe student
on the bus, and alteringthe bus route);

Trainingforthe busdriverregardingthe student’s disability or special health-related needs; or
Attending non-academicand extracurricular activitiesif required on the IEP.
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Accommodations and Adaptations

Definitions

Idaho uses the terms accommodations and adaptations to describe two separate instructional and
assessment practices. Accommodations and adaptations include any changes that allow students with
disabilities the same opportunity as students without disabilities to participate in and benefitfrom the
educational program, activities, and services of the district.

Accommodations

Accommodations are intended to make educational opportunities more accessible. This may involvethe
setting, communication modality, equipment, and/or supplemental aids and services. Examplesinclude
Braille editions, large print, pencil grips, tape recorders, note takers, and computers with spell check.
Accommodations are changesinthe curriculum, instruction, ortesting format or procedures that enable
students with disabilities to participate in away that allows them to demonstrate their abilities rather
than disabilities. Accommodations are generally considered to include assistive technology as well as
changesin presentation, response, timing, scheduling, and settings. Accommodations do notinvalidate

assessmentresults and do not fundamentally alter the requirements or course expectations.

What to Consider When Selecting Accommodations

For Consideration

Not Recommended

Make accommodation decisions based on
individualized needs

Selecting the same accommodations for all students
regardless ofindividual needs (e.g., cut and pastea
predetermined list)

Includeaccommodations thatreduce the effect of the
disability toaccess instruction and demonstrate
learning

Selecting accommodations that areunrelated to
documented student learning needs or are intended
to give students an unfair advantage

Become familiarwith the types of accommodations
that can be used for both instruction and assessment

Assumingthat all instructionalaccommodationsare
appropriatefor use on all assessments

Evaluate accommodations used by a student

Assumingthe same accommodations remain
appropriateyear after year

Provideaccommodations for assessments routinely
used for classroominstruction

Providing assessmentaccommodations for Statewide
Assessments only

Adaptations

Adaptations are changesin educational expectations forthe student with a disability compared to peers
without disabilities. These adaptationsinclude actual changesin the general education curriculum and
instruction orthe use of an alternative orsupplemental curriculum. Adaptationsinclude strategies such
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as readingaloud the reading portion of a test, using spell/grammar check for language arts assessments,
substituting out-of-level testing.

Adaptations fundamentally alter requirements and invalidate assessment results and provide non-
comparable results. Adaptations should be considered in an IEP meeting with input from all members of
the IEP Team, including the parents.

Accommodations and Adaptationsin the |[EP

Wheneverthe IEP Team determines that accommodations and/oradaptations are needed to ensure
academicprogress, these shall be indicated in the IEP. This should not be a “bucket list” of items that
appliestoall studentsjust because they may be helpful. Each accommodation and adaptation should be
carefully considered foreach individual student. Any accommodations and/oradaptations requiredin
physical education, vocational education, and statewide or district wide assessments shall be includedin
the IEP.

When completing the accommodations or adaptations testing section of the IEP, rememberthat the
listsshould be the same or similarto the accommodations/adaptations that astudentis receivingin the
classroom.
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Guidelines to determine howthe student accesses instructionand participatesin
testing.

Decision-Making Process for Accessing the General Education Curriculum:
Idaho Content Standards and the IEP

Begin the standards discussion with the present levels of performance.
Consider all sources of data.

¥

Discuss strengths and needs, Ask:
Cm which Idaho Content Standards does the student need to fogus?
How will the student learn the standards?

¥

Decision Point:
For each need area, what level of participation can this student have in standards-based education?
(Consider the relevance and reasonableness.)

Y

Standards Standards with Standards with Alternative/supplemental
without accom modations adaptations curriculum or
accommodations functional skills

List standard List standard List standard List standard ar functional skall

!

.

!

'

Write IEP goals
and objectives

Write [EF goals
and abjectives

Wnite IEP goals
and objectives

Write IEF goals

v

)

.

and objectives

Instruction in
general ed.
curriculum

Instruction in
general ed.
curriculum with
accommodations

Instruction in
general ed
curriculum with
adaptations

Instruction in an
alternative/supplemental
curriculum or instrection in a
functional curriculum

'

.

!

|

Based on curriculum, instruction, and support decisions made Tor each goal area, make a decision on how the
student will participate in cach statewide and district wide assessment.

— L T

Assessment
without
accomm odations

Assessment
with
accommodations

Assessment
with
adaptations

Assessment
with
the Idaho Alternate
Assessment

Source: Idaho State Department of Education, Division of Special Education
https://www.sde.idaho.gov/sped/sped-manual/
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Idaho Alternate Assessment

Criteria

The IEP Team must agree to all criteriato establish participation

1. Evidence of Significant Cognitive Disabilities
The student’s demonstrated cognitive ability and adaptive behavior prevent completion of the
general academiccurriculum even with program accommodations and/or adaptations;

2. Intensity of Instruction
The student’s course of study is primarily functional-skill and living-skill oriented (typically not

measured by State or district assessments);

3. Curricular Outcomes
The studentis unable toacquire, maintain, or generalize skillsin multiple settings and to
demonstrate performance of these skills withoutintensive and frequentindividualized instruction;

4. Exclusions
The student’s inability to participate in ISATis NOT primarily the result of any of the following:

1. The onlydeterminingfactoristhe studenthasan IEP;

2. The studentisacademically behind because of excessive absences or lack of instruction; or

3. The studentisunable tocomplete the general academiccurriculum because of socioeconomic
or cultural differences.

Participation Decisions

The IEP Team has agreed that this student will participatein the following alternate assessments.
___ISAT- AltEnglish Language Arts
__ISAT- Alt Mathematics
__ISAT- AltScience
__IRI-Alt

If the student cannot participate in some orall of the general assessments, the IEP shall containa
statementthatincludesthe reasonthe studentcannot participate inthe general assessmentand the
alternate assessment- language arts, reading, math orscience- in which the student will participate.
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Chapter 6 provides guidance and suggestions for best practices on considering, making and

CHAPTERG

Least Restrictive Environment (LRE)

documenting: placement decisions, the continuum of settings and services, and identifying the
areas addressed in the written notice which will help students improve educational outcomes.

Q

Individuals with Disabilities Education Act (IDEA)
34 CFR §300.320(a)(5)

34 CFR §300.114
34 CFR §300.116
34 CFR §300.116
34 CFR §300.114
34 CFR §300.116
34 CFR §300.117

b)(3)
c)
a)(2)(ii)
d)

—~—

Idaho Special Education Manual
Chapter5, Section 2H
Chapter6
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LRE Determination

IDEA states that, to the maximum extent appropriate, all students with disabilities are to be educated
with age appropriate peerswho are nondisabled. Least Restrictive Environment (LRE) ensures an
appropriate balance of settings and services that enablethe student to make progress on his or her
educational goals.

LRE is a provision of special education services, ratherthan aspecific place, such as a classroom or
school. The IEP Team makes the decision aboutthe child’s educational placement. Placement decisions
must be based on the unique needs of the child. Forchildren with disabilities, special education services
and related services must be providedin the environmentthatis least restrictive.

The IEP Team must ensure that placementdecisions, including preschool children, provide access to
age-appropriate peersto the greatest extent possible. Districts must make available arange of
placementoptions, known as a continuum of services, to meet the unique needs of children with
disabilities. This requirement of a continuum of placements reinforces the importance of individual
inquiry, nota “one size fits all” approach. The continuum of alternative placementsinclude instructi onin
the general education classroom, resource room instruction, special schools, homeinstruction, and
instructionin hospitals orinstitutions.

If the student’s IEP Team determines that the student will not participateentirelyinthe general
education classroom, curriculum, and/or nonacademicand extracurricular activities, awritten
explanation mustjustify their decision.

Document Requirements

e A written explanation of what settings were considered and selected.

e A written explanation justifyingthe IEP Team’s decision including the consideration of
supplemental aids and services.

e A writtendiscussion of advantages and disadvantages to the student thatthe settingand services
outlinedinthe IEP would provide.

@ LRE codes and nonparticipation statement examples can be found in Appendix6a and
6b of this Handbook.

O For a complete description of LRE considerations and responsibilities, see Chapter6
N | ofthe current Idaho Special Education Manual.

w The |EP Team mustidentify the placement environment appropriateto the student
s and note the corresponding LRE code on the |EP.
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LRE Decision Tree

Evaluation & Identify Individual Student Needs

. 2

Identify Goals

¥

Determine Services & Supports Needed

L

Placement Determination

2

4a Will the student be successful

with services/supports provided
within the general classroom?

Placement is the General
Education Classroom

()

4b Are there additional services or

supports that can be provided

that would enable the student

to be successful in the general
education classroom?

Placement is the General
Education Classroom

(o)

4 c ‘Will the benefits of a more

restrictive setting outweigh the
benefits of remaining in the
general education classroom?

4d

Ko

Identify Placement Option
that team feels is
appropriate & reconsider
questions for placement.

Placement is that
Less Restrictive Setting

(x0)

Placement is the General
Education Classroom

L 2

4e

Are there additional
services or supports that
can be provided that would
enable the student to be
successful in a less
restrictive setting?

Placement is made in
the Identified Setting
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LRE Decision Tree Clarification

1 Evaluate & Identify Needs
For the IEP Team to be ableto make anydecisions for a student they must clearly understand the
student’s needs. Think beyond academics and consider function as well.
e Does the Team understand how the disability manifests itself within the general education
classroom?
e Does the Team understand what itis aboutthe student’s disability thatprevents the student from
being successful inthegeneral education classroom?
2 IdentifyGoals

After the Team completely understands the student’s needs they canthen prioritizethe needs and
identify the goals for the student (both post-school and annual goals). Using their understanding of the
two questions above the Team can determine what the student needs to become more independent and
successful within thegeneral education classroom.

Determine Services & Supports Needed to Achieve Goals and Meet Other Needs

After the goals for the student have been identified the |[EP Team then moves to determining what
services and supports need to be provided to enablethe childtoachievethose goals andto address the
other needs identified inthe present levels but do not have goals written for them. The services thatthe
Team needs to consider arespecial education, related services, program modifications, supplementary
aids & services and supports for school personnel. When making these decisions the Team needs to keep
in mind how much supportthe student needs to be successful. Too much supportcanbuild dependence
ina child but providing the wrong type of services can prevent the student from being ableto functionin
more independent ways.Inadditionto all of these considerationsit’s importantto remember, by law, a
child with a disability cannotbe removed from age-appropriategeneral classrooms solely because of
needed modifications inthegeneral education curriculum.Some questions to keep in mind when making
servicedecisions include:

® Are there skillsthatcould be taught to the student in order to reduce the amount of supportshe/he
needs?

e |sthe focus every year on makingthe student as independent as possible?

Note: The following are placement decisions, NOT service decisions, and are not considered at this point:
Resource Room, Pull-Out, Self-Contained, Inclusion, Center Based, BD/ED Program.

4 Determine Placement
Once the Team has determined the services thatthe student needs then the discussion can moveto
placement, where services will be provided. To assistwith this decision-making process, the following
questions lead the Team through the placement discussion.

4a Can the services determined necessary be provided within the general education classroom?

When havingthis conversation try to focus on whether services could be providedin the general
education classroomand not how we typically provideservices. The discussion of whether the services
canbe providedinthe general education classroom mustbe done for eachindividual studentbased on
their specific needs. If the Team determines itis possibleto provide the services in the general education
classroom, then the leastrestrictive environment for the student is the general education classroom.
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4b If not, are there additional services or supports that can be provided that would enable the
studentto be successful withinthe general education classroom?

Ifthe Team determines that the services as originally identified as necessaryareunableto be providedin
the general education classroomthe next discussion should be whether additional supports or services
could be provided that would allow the student to remain within the general education classroom. When
makingthe decisions the Team should consider the same issues of student independence as was
consideredin Step 3.

4c If not, will the benefits of a more restrictive setting outweigh the benefits of remainingin the
general education classroom?
Ifthe Team determines thatitis notpossibleto provide additionalservices and supports in the general
education classroomto meet the needs of the student, then the consideration of placement options
outside of the general education classroomarethen considered. The Team should move insmall
incremental steps away from the general education classroomand ateach movement inthe continuum
the Team should readdress questions in 4a and 4b for that placement. Itis not until this pointin the
placement determination does the Team consider placement options (e.g., pull-out,resourceroom). In
makingthis decision, the Team should consider:

® Whether reasonableefforts have been made to accommodate the student;
e The educational benefits, both academicandsocialthatareavailableineachsetting;
e The possiblenegative effect of the inclusion of the student on the education of other students; and

o The harmful effects of a more restrictiveenvironment on the student.

ad Identify Placement Option that the Team feelsis appropriate and reconsider questions for
Placement Determination

Ifitis determined that the general classroomis notappropriate, based on the student’s needs and the
services to be provided, the Team identifies a reasonableand appropriate placement.

e Are there additional services or supports that can be provided that would enable the student
to be servedin alessrestrictive setting?

The Team needs to consider whether program modifications could occur or additional services could be
provided which would enable the student to be appropriatelyservedina less restrictivesetting. Even if
these program modifications have never before been providedinthe less restrictivesetting, itshould still
be considered. When making the decision the Team should consider the same issues of student
independence as described in Step 3. Placement inthe less restrictivesettingshould occurifadditional

modifications or supports would makethat setting appropriatefor the student.
Kansas State Department of Education & Project SPOT June 2007

August 2016 63




Idaho |EP Guidance Handbook Chapter 7: Secondary Transition |EPs

CHAPTER/

Secondary Transition |[EPs

Chapter 7 provides guidance and suggestions for best practices on transition services and
needs, assessment summary for transition planning, transition PLAAFP/PLOP examples and
guidance, post-secondary goals and using the proper forms for secondary transitions IEP

development which will help students improve educational outcomes.

q Individuals with Disabilities Education Act (IDEA)
34 CFR §300.43

34 CFR §300.43(a)

34 CFR §300.305(e
34 CFR §300.320(a
34 CFR §300.320(a
34 CFR §300.320
34 CFR §300.320
34 CFR §300.320
34 CFR §300.320

(
(
(a
(
(
34 CFR §300.320(a
(
(
(
(
(
(

)
)
)
)
)
a)
)
)
)
)
)
)

34 CFR §300.320
34 CFR §300.320
34 CFR §300.320
34 CFR §300.321
34 CFR §300.320
34 CFR §300.324

a)(i)
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34 CFR §300.320(a)(1)(i)
34 CFR §300.324(a)(1)(ii)
34 CFR §300.324(a)(2)(v)
34 CFR §300.520

34 CFR §300.622(a)

Idaho Special Education Manual
Chapter 7, Section 2A
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Secondary Transition Planning

In orderto best meetIDEA and to prepare ourstudents for post-secondary education, training,
employment and independent living, transition plans must be in place before astudent’s 16th birthday.

This chapter includes the stepsrequired to completean IEP Transition Plan.

Transition Planning at 14

Beginningwhen the childis age 14 (or younger, if appropriate), the IEP must address (within the
applicable parts of the IEP) the courses he or she needs to take to reach his or herpost-school goals. A
statement of transition services needs must also be included in each of the child's subsequent IEPs.

Transition Planning at 16
Beginning when the childisage 16 (or younger, if appropriate), the IEP must state what transition
servicesare neededto helpthe child to prepare forleaving school.

@ Additional secondary transition planning examples and resources can be foundin
Appendix 7aand 7b of this Handbook.
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Transition Planning Timeline

Grade 8 Transition Activities:

1.

Create Student Learning Plan (include course of study that addresses required courses and credits
in high school). (Secondary IEP Post School Goals Form)

2. Take Pre-Algebraclass oralternate course as determined by IEP Team.

3. Takeinterestinventory ortransition assessment, as determined by IEP Team.

Grade 9 Transition Activities:

1

Priorto age 16:
a. Complete Transition Assessment.
b. Complete Transition Plan. (Secondary IEP Form)

Update Student Learning Plan. (Secondary IEP Form)

Grade 10 Transition Activities:
1. Complete Transition Assessments.

AW

Update Transition Plan. (Secondary |IEP Form)
Update Student Learning Plan. (Secondary IEP Form)

Pass state-determined statewide assessment or state alternate assessment, orconsider |[EP
alternate route to graduation.

Apply foraccommodations for College Entrance Exam (SAT, ACCUPLACER, ACT or COMPASS). Some
students takingthe alternate assessment may be exempt as determined by theirindividual IEP
Team.

6. Discuss Transfer of Rights. (Secondary IEP Form)

7. ConsiderapplyingforVocational Rehabilitation services. Student may qualify for summerwork

experience while still astudent under IDEA.

Grade 11 Transition Activities:

1. Complete Transition Assessments.

> wnN

v

Update Transition Plan. (Secondary IEP Form)
Update Student Learning Plan. (Secondary IEP Form)

Take College Entrance Exam in spring. Some students taking the alternate assessment may be
exemptasdetermined by theirindividual IEP Team

Discuss Transfer of Rights. (Secondary IEP Form)

6. Discussoptionsregarding continuing education from 18 to 21 years of age.

Define needs and/oradaptations necessary for completion of Senior Project.

Grade 12 Transition Activities:

1. Complete Transition Assessments.

2.
3.

Update Transition Plan. (Secondary |IEP Form)
Update Student Learning Plan. (Secondary IEP Form)
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4. Complete SeniorProject (could be related to postsecondary goals).
5. Discuss Transfer of Rights. (Secondary IEP Form)

6. Determine if student willcontinueto receive services through the semester he or she turns twenty-
one.

7. Complete Summary of Performance (unless student continuing education from 18to 21 years of
age.) (Summary of Performance Form)

8. Complete SeniorExit Survey (unless student continuing education from 18 to 21 years of age).
(Survey can befound at https://www.sde.idaho.gov/sped/index.html)

w For more information concerning Idaho Transition Timeline and Suggested Activities at
s each grade level, please visit http://idahotc.com/Topics/N-Z/Secondary-Transition
and click on Documents tab.
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Student Invitation

Beginningas early as appropriate forthe studentand his or herIEP Team, students should attend and
take a leadershiprole in hisorher |IEP meeting. Students aged 16 years and older MUST be invited to the
IEP meeting. Leading the IEP empowers students to take an active role intheireducation, learn about
theirdisability and learn to advocate foraccommodations that help them bridge some of the barriers of
theirdisability.

e MUST include the student’s name on the meetinginvitation letter or contain documentation that
the studentwasinvited priortothe IEP meeting

e Inclusion of the student’s name listed on the Notice of Meeting does not constitute an invitation

Transfer of Rights

The Transfer of Rights should be completed nolaterthan the student's 17th birthday. Transfer of
educational rights resultsin the student’s ability to make final decisions regarding his or her education
withouta guardian. Transfer of educational rights are separate from the transfer of the student’s civil
rights (rights to make health and financial decisions without guardian permission).

e Thestudent & parents have beeninformed that Special Education Rights will transferto the
studentat age 18.

e Special Education Rights will nottransfertothe studentatage 18 because:
- The IEP Team has determined that the studentis not able to provide informed consent.
- Alegal guardian has been appointed by the court.

e Thedistrict may determine thatthe student’s parents will be invited to the IEP Team meeting
although Transfer of Rights has occurred.
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Assessment Summary

The Assessment Summary for Transition Services Planning is used to maintain a cumulative record of
assessments and needs,and should include:

Name of assessments (authenticinterviews with students may count as an assessment-must be
identified assuch)

Date of assessments
Summary of assessmentresults

Assessments can measure many different skill areas depending on student’s interests and needs,
such as; academicskills, emotional behavior, social skills, mental health, health, interests,
aptitudes, work behaviors, work skills, soft skills, environmental work place assessments, life skills,
self-management and care, self-determination and/or study skills.

e Many differentassessment measures can be used; academictesting, achievement testing,
CBMs/CRTs, GED, ACT or SAT, Compass, ACCUPLACER, ASVAB, end of course assessments,
behavioral analysis, social adaptation, mental health screening, physical, work interests, work
aptitudes, job performance, independent living assessments, etc.

Example:
Transition AssessmentTool | Date Summary of Results

CIS Interest Inventory 10/13 [ Work inthe medical field. He enjoys sports

Self-Directed Search 10/13 | Indicated the need to attend college or a community collegefor
traininginthe medical field.

Transition Planning Inventory 1/14 Strengths areinthe area of community participation,independent
livingandinterpersonal relations. Area of need is self-
determination.

BASC 1/14 Areas of concern for Nate on the BASC areaggression, depression
and study skills. His areas of strength were adaptabilityand
attention.

Informal inventory (Teacher 9/14 Agreed to the idea of workingin a homeless shelter, but also

interview) stated that he does not want to attend college.

Review of his records SWISData |9/14 55 absences (29 in Economics, 18 in Math, 5 in Government, and 3
in English) and left classes (usually withoutreturning)
approximately 10 times a week.

Records Review 9/14 8th grade ISAT scores: Reading (220) and Language Usage (219)
both proficient, Math (203) below basic.

w For more information, see the Assessment tab on the Secondary Transition page of
s the Idaho Training Clearinghouse website at: http://idahotc.com/Topics/N-
Z/Secondary-Transition.
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Current Level of Performance for Postsecondary Goals
and Transition Services

Current Level of Performance for Postsecondary Goals and Transition Services planning needs toinclude
a listand summary of the student's:

e Strengthsof the studentas indicated by formal orinformal transition assessments;
o Needsof the studentasindicated by formal orinformal transition assessments;
e Preferencesof the studentasindicated by formal orinformal transition assessments; and

e Interestsof the studentasindicated by formal orinformal transition assessments.

Example:

Nate completed Pre-Algebra during his 8t grade school year with a B-. He is enrolled in Algebra 1 and he
currently is earning a B in that course.

Nate has difficulty in reading fluency and comprehension. He needs to be able to advocate for himself by
discussing his disability with his teachers and explaining why he needs accommodations when completing
reading assignments. Nate currently has a gap between his reading fluency and comprehension and the ability to
read college level texts

Nate enjoys science and does best with hands-on activities. All assessments point to his chosen occupation of
medical assistant or nurse in the field of sports medicine.

Nate spends his spare time playing soccer and hiking. He enjoys attending school sports events and plays.
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Post-secondary Goals

Post-secondary goalsinthe transition plan represent overarchinglongterm goalsinregard to what the
student would like to pursue after graduation. These goals are broaderand focus on development of

skills that will increase the student’s success and opportunities after graduation, which differ from the
IEP goalsthat are designed to help astudent progressinthe least restrictive educational environment.

Post-secondary goals outline what the student willbe engaged in afterleaving secondary schoolin the
areas of education (required), training (required), employment/career (required), and independent
living (when appropriate). Education and training can be combinedinto one goal, as long as the skill is
the same. Postsecondary Goals are developed based oninformation gathered through formal or
informal age appropriate transition assessments (summarized in the preceding section), the student
inputand the presentlevel of performancetoward postsecondary goals.

Postsecondary Goal Formula

Within one year of graduation, (Student name) will (goal).

Examples and Non-Examples of Measurable and Observable Goals

Examples:

Education and Training:

e “Within one year of graduation, Nate will be living independently and be attending Boise State’s
Kinesiology program to study to be an athletic trainer.”

Employment/Career:
e “Within one year of graduation, Nate will be employed part time in the athletic department to fund living
expenses.”

Independent Living
® “Nate and his IEP Team did not think an independent living skills goal was appropriate.”

Non-Examples:

"Jose wants to pursue a career in law enforcement."
“Amanda will explore options for jobs after graduation.”
“Marcus is in mechanics class now to learn how to work on engines.”
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Examples of Postsecondary Goalsin Contrast to Annual IEP Goals

Postsecondary Education/Training Goal

Annual IEP Goal

“Within one year of graduation, Lisa will work on-
campus part-time in the food court at the college with
supports from Vocational Rehabilitation and the staff
at the college.”

“Given direct instruction for completing a job
application, Lisa will complete an application with
100% accuracy to gain skills necessary to apply for
employment in the food court at the college by the
end of the second semester on 12/16/20__.”

“Within one year of graduation, Lisa will utilize public
transportation, including the public bus system with
supports for personal needs such as shopping, job
interviews and entertainment opportunities.”

“Given a bus schedule adapted with pictures, Lisa will
select the correct time and stop for five scenarios of
activities presented to her with 95% or better accuracy
in order to assist with her independent transportation
needs by the end of the school year on 06/03/_.”

9 For more information on writing postsecondary goals, visit
H https://intra.wps60.org/transition/staff-development/26.html.
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Transition Activities

Transition activities are identified areas that will help enable the student to meet his or her identified
Postsecondary Goals. Transition activities are required for all students in education/training,
employment/career, and community participation.

The IEP Team must consider whetherornot activitiesinthe areas of independent living, adult services
and related services would be beneficial in helpingthe studentto meet his or her post school goals
dependingontheirskillsandlevel of need.

If the studentisreceiving related service, the student must have atransition activity provided by the
related service provider. [IDEA Reg. 300.43 (ii)].

For information concerning suggested transition activities for college bound students,
visit http://idahotc.com/Topics/N-Z/Secondary-Transition.

s )
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Transition Activities Example

REQUIRED
Transition Activities Position Responsible | Start Date | Status End Date
Postsecondary Education/Training:
1. The special education teacher will Nate’s special education 2/12/ _

assist Nate in researching the eligibility | teacher, and parents
requirements and services provided by
the college disability access center.

2. Nate and his special education teacher
will research the SAT scores necessary
to be admitted to the Boise State
Kinesiology program.

3. Nate’s parents will take him to tour
the college, including the access
center.

4. The special education teacher will
provide instruction and modeling in
how to advocate for his learning needs
in college courses.

Employment/Career:

1. Nate will participate in career planning | Nate, counselor, special 2/12/
activities with his counselor. education teacher, school

2. Nate and his special education teacher trainer

will research the skills needed to work
in sports medicine and the skills to be
an athletic trainer and complete a gap
analysis of these skills and Nate’s
current abilities.

3. Nate and his school trainer will create
a list of job duties Nate can complete
and develop a job tryout in the school
as an athletic trainer.

Community Participation:

1. Nate will research volunteer activities | Nate and special 2/12/
through the YMCA. education teacher
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IEP TEAM MUST CONSIDER
Transition Activities Position Responsible | Start Date | Status End Date

Independent Living:
1. The Special Education teacher will Nate and special 2/12/ _

teach Nate how to budget and plan his | education teacher

own finances.
Adult Services:
1. Nate will start the application process | Nate, special education 2/12/

for vocational rehabilitation services. teacher, parents
2. Related Services: N/A
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High School Graduation Consideration

The IEP Team must consider all requirements necessary for graduation including credits, state
assessments, college entrance exam, senior project, etc.

A student graduating from high school may fulfill graduation requirements by meeting one of the
following:

e Thestudentwill meetregularhighschool graduation requirements;

e Thestudentwill meetdistrict alternate mechanism/plan requirements; or

e Thestudentwill meethigh school graduation requirements with adaptations as determined by the
IEP Team.

If the student will not meet regularhigh school graduation requirements, the Team must describe what
the alternate planrequirements will be or what adaptations have been determined by the IEP Team.

The student’s anticipated graduation date must be listed. For students continuing past their senioryear,
clarify the dates of:

1. Social graduation, and

2. Whenthey will terminate theirpubliceducation (i.e., “age out” at end of the semesterwhen
turning 21 years of age).
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Courseof Study

The IEP Team must also describe the student's course of study (9t-12%" grades). Parent must be

informed of the course of study and be inagreement. A minimum of atleast one course should directly
be related to supporting post-school goals.

Example:

The student will meet regular high school graduation requirements.
Anticipated graduation date: (Month/Year)
Course of study:

e 9th grade: English 1, Physical Science, Algebra, Physical Education, Reading Intervention, Computer
Science

e 10th grade: English I1, Biology, Geometry, World History, Art I, Reading Intervention, Trainer Job
Tryout

e 11th grade: English Ill, Speech, Algebra 2, U.S. History, Chemistry, Study Skills

e 12th grade: English 1V, Government, Economics, Complete Senior Project, Health, Anatomy and
Physiology, Study Skills
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Present Level of Academic Achievementand
Functional Performance

Current Level of Performance and Annual Goals mustlink directly to Postsecondary Goals and to the
student’stransition service needs.

Example:
Skill Area: Reading Fluency

Student Strengths: Nate continues to make small gainsin reading fluency, and hasincreased from 58
to 68 words per minute. Nate enjoys reading for pleasure.

Parental Concerns: Nate’s parents would like him to be able to read at the fluency level necessary to
complete tasks as he finishes high school and moves onto college. His parents shared that he will often
read for pleasure athome, but strugglestoread when asked to do sorelated to homework.

Disability Impact Statement: Nate’s current fluency level impacts his ability to keep up with grade -
level readingand classwork. He often misses information or does not understand text at the level of his

peers.

Student Need: Nate needs to be able to increase his reading fluency to be able to read college level
textsinorderto pursue hisinterestsin athletictrainingin college.

Baseline Data: Givena cold read passage at the 8" grade readinglevel, Nate currently reads ata level
of 68 words per minute overfive consecutive timed trials.

Annual Goal: Given a cold read passage at the 8" grade readinglevel, Nate will read ata level of 125
words per minute over five consecutive timed trials by 12/16/ .

Postsecondary Goals:

Within one year of graduation, Nate will be livingindependently and be attending Boise State’s
Kinesiology program to study to be an athletictrainer.

This goal will support Nate inincreasing hisreading fluency so that he is able to read and understand

college-level test.
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General Education Content Standard(s):

Idaho Content Standards, Idaho Core, Idaho Work Place Competencies, Idaho Extended Content
Standards: RL.9-10.4. Determine the meaning of words and phrases as they are usedinthe text,
including figurative and connotative meanings; analyze the cumulativeimpact of specificword choices
on meaningandtone (e.g., how the language evokes a sense of time and place; howitsetsa formal or
informal tone).

@ For furtherguidance on writing Annual Goals, see Chapter 3 of this Handbook.
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College Entrance Exam

The college entrance exam requirement s effective for all publicschool studentsin their 11th grade
year. Each college entrance exam will have its own requirements foraccommodations.
IEP Team Consideration - Student will take (select one):

e SAT (State Funded)

o ACT

Accommodations for the SAT

If accommodations are needed forthe SAT, request no later than 10th grade.
e School accommodations are NOT College Board Accommodations

e College Board approval of testingaccommodations isrequired for every student priorto testing—
eventhose whoreceive accommodations at school. The College Board’s request process can take
up to seven weeks, so start early. Documentation of the student’s disability and need for specific
accommodationsis always required and must sometimes be submitted for College Board review.
Visitthe SSDsite forinformation about the approval process.
https://www.collegeboard.org/students-with-disabilities

Exemptions

Student may electan exemption from taking college entrance exam under the following circumstances:
e Student participatesinISAT-Altand the IEP Team has determined student will be exempt; or

e Designation of non-reportable score by College Board (IEP specifies accommodations notallowed
for areportable score); or

e Studentisenrolledinan Limited English Proficiency (LEP) Program for three academicyearsorless
(whichresultsasa non-reportscore).

9 For more information regarding specific policies and procedures for SAT
S accommodations, visit:
www.collegeboard.com/ssd/student or

http://professionals.collegeboard.com/testing/ssd/accommodations.
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CHAPTERS8
Early Childhood IEPs

Chapter 8 provides guidance and suggestions for best practices on gathering necessary information,
involvingthe appropriate individuals, developing PLAAFP /PLOP, early childhood outcome entry,
referencing standards, service page examples, LRE examples and usingthe properforms for Early
Childhood IEP development which will help students improve educational outcomes.

Q

I ndividuals with Disabilities Education Act (IDEA)

34 CFR §300.34(a)
34 CFR §300.106
34 CFR §300.114
34 CFR §300.114(a)(2)(ii)
34.CFR §300.116(b)(3)
34.CFR §300.116(c)
34 CFR §300.116(d)
34 CFR §300.117
34.CFR §300.320
34 CFR §300.320(a)
34 CFR §300.320(a)
34.CFR §300.320(a)(2)(i)
34 CFR §300.320(a)(2)(ii
(a)(2)(iii)
(a)
(a)

34 CFR §300.320(a [
i)-(ii)

34 CFR §300.320(a
34 CFR §300.320(a)(4

(1)
(2)
(2)(
(2)(
(2)(
(3)(
(4)
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(1)-(if)
34 CFR§300.320(a

34 CFR §300.320(a
34 CFR §300.320(a
34 CFR §300.321(a
34 CFR §300.321(a
34 CFR §300.321(a
34 CFR §300.321(a
34 CFR §300.322(f)
34 CFR §300.324(a
34 CFR §300.324(a
34 CFR §300.324(a

(
(
(
(
(
(
(
(
(
( i)
(

(

34 CFR §300.324(a

(

(

(

(

(

(

(

(

(

(

(

ii)
iii)
iv)
i)
ii)
iii)
iv)
v)

34.CFR §300.324(a
34.CFR §300.324(a
34 CFR §300.324(a
34 CFR §300.324(a
34.CFR §300.324(a
34 CFR §300.503(a
34 CFR §300.503
34 CFR §300.503
34 CFR §300.503
34 CFR §300.503(c)(1)-(2)
34 CFR §300.530(d)(1)(ii)
20U.5.C. 1416(a)(3)(A)

)X
)X
)X
)X
)(2)(
)(2)(
)(2)(
)(2)(
)(2)(
)(1)
)(2)
)(6)
)(7)

a
b
b

|daho Special Education Manual
Chapter5, Section 1D
Chapter5, Section 2C
Chapter5, Section 2F
Chapter5, Section 5

Chapter 6, Section 2
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Early Childhood |IEP or ECO/IEP

There are two paths to enter Early Childhood Special Education:

1. Astudenthasbeenservedinthe InfantToddler Program (Part C) and is transitioning, if eligibility
criteriaare met, intoan early childhood special education program (Part B) on the student’s 3™
birthday; or

2. A family member, daycare provider, orotherinterested party refers astudent 3-5 years of age to
the local school district for developmental screening.

1.If the studentis transitioning fromthe Infant Toddler Program:

With parental consent, attend transition planning conference;

Ensure transfer of records occurs;
e Individual Family ServicePlan (IFSP)
¢ Assessment reports, medical information, etc.
e Current progress reports

Determine with family if they wish to have child evaluated for eligibility and services.

Determine eligibility and if eligible complete one of Idaho’s 10approved anchorassessments.

2.1f thestudentis a direct referral to the local school district:

e Each school district must have procedures around child find activities and when they conduct
developmental screenings. If aparentrequests adevelopmentalscreeningit must be done within
areasonable timeframe (typically within 10days of the request).

e Gather parentconcerns, probe forinformation on concernsin the three global outcome areas
(Positive Social-Emotional Skills, including Social Relationships; Acquiring and Using
Knowledge/Skills, including Communication and Early Literacy; Taking Appropriate Action to Meet
Needs).

e Determine evaluations andinformation needed to establishifstudentis a student with a disability,
¢ Determine academic, developmental and functional needs of the child,and
e Schedule evaluations.

e Determine eligibility and if eligible complete one of Idaho’s 10approved anchor assessments.

Which Type of IEP Should Be Used?
Which type of IEP (ECO/IEP orregularK-12 IEP) should be used forstudents who are 5 yearsold?

A studentwho has received early childhood special education services will utilize an ECO/IEP up until the
IEP closesttothe student’s 6 birthday. Atthe IEP meeting closestto the student’s 6™ birthday, the IEP
Team may decide to eithercontinue utilizing the ECO/IEP ortransition to the regularK-12 IEP.
Rememberthatthere will need to be two Least Restrictive Environment pages; one that captures the
LRE for 3-5 yearolds, and one that captures the LRE for 6 yearolds (no matter which IEP the Team
decidestouse).
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Early Childhood IEP Team Composition

The Early Childhood IEP Team compositionis the same as a school-aged IEP Team with the exception of:

e Thegeneral educationteacherrole canbe filled by an early childhood blended certificate special
education teacher, day care provider, Head Start teacher, private or public preschool teacher;

e InfantToddler Coordinator/Representative willbe invited to the IEP meetingif the studentis
transitioning from Infant Toddler to early childhood special education.

State Approved Anchor Assessment

(required at entrance and exit from preschool ifinthe ECSE program for longerthan 6 months)

List the name of the assessment and date completed. The actual results of how the child
performed onthe anchorassessment will be summarizedin the Section 2.

If the studentisinthe ECSE program less than six months, a statement to thisfact would be
noted here and no ECO rating determined.

Do not make changes to this section on the annual IEP. Changes are only completed at entrance
and exit.

A list of approved anchorassessments, as well as other ECO/IEP resources, can be
foundin the Early Childhood Documents section of the Idaho Training Clearinghouse
website, which can be found at http://idahotc.com/Topics/A-M/Early-Childhood.

)

Early Childhood IEP Goals

The PLAAFP encompasses Sections 1-3 of each of the three global outcome areas. Inthese sections,
report the child’s specificskillsand functioning asindicated by anchorand otherassessments,
observations and interviews with parents and otherindividualsin close contact with the child. This
shouldinclude related service providers, Infant Toddler Program staff, community child care
provider/preschool providers, kindergarten teachers, and Head Start staff, when appropriate.

All three global outcome areas must be completed, evenif the student willnot have anannual goalin a
specificoutcome area. Additionally, if there is more than one annual goal in an outcome area, DO NOT
rewrite Sections 1-3, only complete the baseline datainformation for each goal withinthe Annual Goal
section of the IEP.

1. Parental Concerns
(requiredinall three outcome areas)

e Parentinputforenhancingthe student’s educationin each skill area should be gathered during

the screening, evaluation and IEP process. You can gather thisinformation through interviews,
guestionnaires, and/orratingscales.

Information provided by the parent will be used to help identify whetherthe childis exhibiting
specificskillsthatare similarto same age peersorthe skills of a youngeror a much younger
child.

Priorto the annual IEP, the teacher will update this section, gathering new parentinformation
related to each of the outcome areas.
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Additional resource materials, including the Parent Interview documents in both
English and Spanish, are available in the Early Childhood topic onthe Idaho Training
Clearinghouse website, which can be found at http://idahotc.com/Topics/A-M/Early-
Childhood.

s ]

Summarize the student’s specific skills that are age-appropriate, immediate

foundational and/or foundational based:
(requiredinall three outcome areas)

Write a statement for each skill level (i.e., age-appropriate, immediate foundational, foundational).
The purpose of this sectionis to identify what the studentis able to do.

e Age-Appropriate (AA): Child shows functioning expected for his or herage inall or almostall
everyday situations that are part of the child’s life.

Example:

“Johnny manages separation without distress. He responds appropriately to others’ expressions or
wants. Johnny will act out something familiar and may use a prop such as a telephone or doll. He will
enter groups of children.”
¢ Immediate Foundational (IF): Child shows functioning that might be described asthatofa
slightly younger child. They exhibit skills that are conceptually linked to laterskills and
immediately precede the laterskills developmentally. Itis helpful to reference an early
childhood developmental chart while discussing and completing this portion of the IEP.

Example:

“Johnny needs adult support to calm himself. He often does not react to others’ emotional
expressions. Although he likes to be with others, he does not seek out a particular preferred playmate.
He plays near other children. Johnny may show his feelings during a conflict, but does not seek out an
adult to help resolve a problem. He points to what he wants.”
¢ Foundational (F): Skills and behaviors that occur earlierin development and serve as the
foundation forlater skill development.

Example:
“Johnny currently is only able to make sounds as word approximations.”

Do not leave any section blank. If there are no skills to report, write “None found” or “All skills fall
into age-appropriate range.”

This section is updated annually using current parent input, ongoing evaluation and assessment of the
student while receiving early childhood special education services, classroom observations, related
service provider input, etc.

Additional resources that will help you identify age-appropriate, immediate
foundational, and foundational skillsin the three outcomeareas, includingthe Age
Expectation Developmental Milestones, can be found on the “Screening” folder within
the Early Childhood Documents section of the Idaho Training Clearinghouse website,
which can be found at: http://idahotc.com/Topics/A-M/Early-Childhood.

s )

August 2016 86


http://idahotc.com/Topics/A-M/Early-Childhood
http://idahotc.com/Topics/A-M/Early-Childhood
http://idahotc.com/Topics/A-M/Early-Childhood

Idaho |IEP Guidance Handbook

Chapter 8: Early Childhood IEPs

3. Early Childhood Outcome Entry, Exit, and Progress Data Collection

(required)

Based on the listing of AA, IF, and F skills (seeSection 2), the IEP Team will use the “Idaho Decision

Tree for Summary Rating Discussions” to decide which rating (1-7) best describes the child’s current

functioning.

e Ifthe studentisinthe ECSE program less than 6 months, a statement to this fact would be
noted here and no ECO rating determined.

e Checkappropriate statementbelow rating scale to describe whether annual goals will or will not

be developed.

e Continueto Annual Goal section if goals are needed.

e Annually, with updated parentinput, updated age-appropriate, immediate foundational and
foundational skills, the IEP will use the “Decision Tree for Summary Rating Discussions” and
update the student’s rating. If the student’s rating has fallen, the IEP Team must consider how

special education services are being provided and might need to be modified to address student

needs.
Example:
Outcome Annual ECO Progress at exit?
Area ECO Entry Rating Rating and Date ECO Exit Yes/No

Positive ECO Rating 1-7 at | Based on the ECO Rating 1-7 | At EXIT only:
Social ENTRY into the Part | PLAAFP/PLOP atthe at EXIT from
Emotional | B ECSE services annual review the Team ECSE services YES: if the child
Skills will determine if the (kindergarten- moved up a point

This Entry ECO
score must be
reportedinto the
STATE DATA
SYSTEM

ENTRY ECO ratingis still
accurateor assigna new
rating.

NO NEW ANCHOR
ASSESSMENT or
REPORTING INTO THE
STATE DATA SYSTEM is
needed for this annual
score

ageeligible)

on the scalefrom
ENTRY ratingor
they stayed at the
same rating but
demonstrated more
IF or AA skills.

This Exit ECO score
must be reported
into the STATE
DATA SYSTEM
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EarlyChildhood |IEP Annual Goals

Student Need

Specify student needs related to the outcome areaand current level of performance for each outcome area.

Baseline Data

Include student’s current baseline performance and participation in pre-academic and non-academic
activities and routines. There must be separate baseline data for each goal in this area thatincludes the

condition under which the target skill or behavior occurs, the specific target skill or behavior, and the criteria.

Example:
“Given a social situation with two or more peers, Johnny currently initiates play with a peer one time with
verbal prompting during four, 10-minute play opportunities.

Annual Goal
IEP goalsinclude the condition under which the target skill or behavior occurs, the specifictarget skill or
behavior, criteria, and anticipated date for completion.

Example:
“Given the opportunity to participate with peers in the classroom (condition), JOhnny will independently initiate
play with peers (target ski) 3 times per day for 4 consecutive preschool days (citeria)-”

Procedure for Data Collection

Identify the procedure that willbe used to collect data related to the IEP goal: observation, rubric, work
sampling, assessment, or other.

Schedule

Identify the schedule for data collection: daily, weekly, monthly, or bi-monthly.

General Education Content Standard(s)

Early Learning e-Guidelines
Domain (e.g., Domain 1: Approachesto Learning and Cognitive Development)
Goal (e.g., Goal 1: Children show curiosity and interestin learning and experimenting)

Age Level and standard (e.g., 36 to 60 Months: Becomes inquisitive; seeks information and
vocabulary to build understanding)
Example:
“Domain 1: Approaches to Learning and Cognitive Development. Goal 1: Children show curiosity and interest in

learning and experimenting. 36 to 60 Months: Becomes inquisitive; seeks information and vocabulary to build
understanding.”
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The Idaho Early Learning e-Guidelines can be found at:
http://healthandwelfare.idaho.gov/Children/InfantToddlerProgram/EarlyLearning
eGuidelines/tabid/2280/Default.aspx

qa @

Assistive Technology/Accessible Educational Materials

The Team will identify whether or not Assistive Technology (AT)/Accessible Educational Materials (AEM)
are currently beingused. The Team should also consider whetherthereisaneedforany new
component. If AT/AEMare not beingused, the Team will need to explain why. If AT/AEMare needed,
the Team will need tolist those components that are necessary.

Reporting Progress

Indicate when written progress will be provided to parents.

@ For descriptions and examples for each of the components of an |EP goal, see Chapter
3 of this Handbook.
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EarlyChildhood |EP Services

Early Childhood services are funded based on aformula that takes into account all of the service
minutes identified in astudent’s IEP. Unlike K-12 students, the school does not receiveadaily
attendance rate; early interventions services rely on reporting all service minutes onthe service grid. If
thereisan educational goal being addressed during transportation, these minutes should also be

included for reimbursement purposes.

Scenariol

Student qualifies under the category of Speech Impairment and receives speech therapy only.

Frequencyof Special Education/

Special Education Service Provider RelatedServices Date
and/or Related Service Qualified Staff Title Location
Per Day Per Week Per Month
Start End
SpeechTherapy Speech Language 30 min 02 Special Education | 09/15/__ | 09/14/
Pathologist Classroom
Total Amount of Time (minutes): 30 min

Statement of Service Delivery: Speech services will be provided by the SLP or a paraprofessional,
underthe supervision of the SLP, inanindividual or group setting, based on Rebecca’s speech needs.

Scenario2

Student qualifies under the category of Developmental Delay, has goals in several areas and receives several

types of service.

Frequencyof Special Education/

Special Education Service Provider RelatedServices Date
and/or Related Service Qualified Staff Title Per Day Ser Weok T Per Month Location
Start End
Outcome 1: Special Education 4 hours 02 Special 09/15/__ | 09/14/
Social-emotional Teacher Education
Classroom
Outcome 2:Pre- Special Education 3 hours 02 Special 09/15/ | 09/14/
Academicand Teacher Education
Communication Classroom
Outcome 3: Taking Special Education 2 hours 02 Special 09/15/__ | 09/14/__
Action to Meet Teacher Education
Needs Classroom
SpeechTherapy Speech Language 30 min 02 Special 09/15/__ | 09/14/__
Pathologist Education
Classroom
Physical Therapy Physical Therapist 30 min 02 Special 09/15/__ | 09/14/__
Education
Classroom
Transportation School District 4 hours 05 Community 09/15/__ | 09/14/__
Total Amount of Time (minutes): 840 min

Statement of Service Delivery: Speech services will be provided by the SLP or a paraprofessional,
underthe supervision of the SLP, inanindividual orgroup setting, based on Jamie’s speech needs.

August 2016

91




Idaho |EP Guidance Handbook Chapter 8: Early Childhood IEPs

Participation in Statewide and Districtwide Assessments

Section 2
Do not leave blank.

Example:
“No statewide or districtwide testing in preschool.”
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Early Childhood LRE

Overview of §§300.114 through 300.118 of IDEA

A child 3-5 years of age with a disability, who is eligible to receive special education and related services,
isentitled to all of the rights and protections guaranteed under Part B of the IDEA and its implementing
regulationsin §§300.114 through 300.118. Section 612(a)(5) of IDEA requires that students with
disabilities, including preschoolstudents, are educated to the maximum extent appropriate in regular
classes with appropriate aides and supports. Publicagencies that do not operate programs for preschool
children without disabilities are not required toinitiate those programs solely to satisfy the LRE
requirements of the Act. Publicagencies that do not have an inclusive public preschoolthat can provide
all the appropriate services and supports must explore alternative methods to ensure that the LRE
requirements are met.

The Office of Special Education Programs identifies regular early childhood programs as Head Start,
kindergartens, preschool classes offered to an eligible pre-kindergarten population by the publicschool
system, private kindergartens or preschools, group child care centers, and other programs that serve
studentwho are not on IEPs.

Least Restrictive Environment

Early Intervention programs may be comprised of different types of classrooms orsettings to provide a
continuum of options forchildren. A placement decisionis made foreach child by the IEP Team,
includingthe parents, after careful consideration of the child’s strengths, needs, and IEP goals. The
scenarios provided below are not meanttoimply thatthere are only three ways preschool services can
be provided. There are numerous scenarios for preschoolservices.

Scenariol
Studentcomestoservice providerlocation forspeech and language therapy only. Studentis not
enrolledinaRegularEarly Childhood Program.

e Checkthe description “The student will participatein the general education classroom and
curriculum, except forthe following:”

¢ Check “General education classroom” and add a justifying statement.
Example:

“Rebecca is not enrolled in a Regular Early Childhood Program and will receive her speech and
language services in a service provider location (SLP room) to help ensure a quiet location with
reduced distractions.”

¢ Check “General education curriculum” and add a justifying statement.

Example:

“Rebecca requires specially designed speech and language instruction that is not part of a general
education curriculum.”
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Noteson Section 2: The November1 Federal Report

e Checksection “The student attends NEITHER a Regular Early Childhood Program nora Special
Education Program.”

e Check code 47, “Service Provider Location or Some Other Location.”

Scenario 2

Studentattends Head Start 10 hours perweek and receives ECSE services within the Head Start
program. The Special Education teacher, from the local school district, providesitinerantservicesona
guarterly basis and provides training to Head Start teachers on implementation of IEP goals. The
special education and Head Start teachers provide servicesin the classroom, ratherthan pulling
Johnny out of the classroom. The Special Education teacher uses the general education curriculum.

e Checkthe description “The student will participate entirely in the general education classroom,
the general education curriculum and nonacademicand extracurricular activities with
nondisabled peers.”

Notes on Section 2: The November 1 Federal Report

e Checksection “The student attends apublicor private REGULAR EARLY CHILDHOOD PROGRAM
that includes a majority (atleast 50%) of nondisabled children (i.e., noton IEPs) at least 10 hours
per week.”

¢ Checkcode 49 “And receives majority(atleast 50%) of Special Education and related services
inthe Regular Early Childhood Program.”

Scenario3

Child attends aregularearly childhood program (group child care center) five hours perweek and also
attends the publicschool’s early childhood special education program for 10 hours per week, which
includes his speechtherapy.

e Checkthe description “The student will participatein the general education classroom and
curriculum, exceptforthe following:”
¢ Check “General education classroom” and add a justifying statement.
Example:

“Jamie will receive access to the general education classroom while attending the group day care
center two days per week. He will also attend the district’s early childhood special education
classroom four days a week that is specifically designed for students with developmental delays
and/or disabilities.”

¢ Check “General education curriculum” and add a justifying statement:
Example:

“Jamie will have access to general education curriculum through his child care center, but will
receive instruction that is modified/adapted while attending the district’s early childhood special
education program.”

Noteson Section 2: The November1 Federal Report

e Checksection “The student attends a publicor private REGULAR EARLY CHILDHOOD PROGRAM
that includes a majority (atleast 50%) of non-disabled children (i.e., not on IEPs) less than 10
hours per week”.

e Code 52 “Receives majority of Special Education and related servicesin some OTHER
LOCATION.”
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November 1 Federal Report

When the studentisfive years old and will be turning six before the next IEP, the student may need two
separate LRE pages, one forthe preschool (3-5) and one for school-age (6-21).

e Some IEP software programs require a start date forthe November 1 Federal Report codes.
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Appendix 1a

A Parent’s Guide to the IEP Meeting

Parent Participation

Parents are important members of the |EP Team and should actively participatein making decisions during the |IEP
meeting.

Preparation forthe IEP Meeting
® Participatewith the case manager to determine the date andtime for the IEP meeting.

® Review the current IEP or, ifthe purpose of the meeting is to determine eligibility, review any evaluation or
assessmentdata submitted inadvance of the meeting.

® Review the most recent progress reports from teachers.
® Share comments regarding your child’s strengths, abilities and needs.
® Think about the skills you would like your child to master by the end of the year and beyond.

® Notify the casemanager if you need anyspecial accommodations,an advocate, or additional information (e.g.,
evaluationreports, previous |EPs or other reports, procedural safeguards).

® Decide whether other family members orindividuals knowledgeable of your child should beinvited to attend
the meeting, and notify the casemanager inadvance.

Duringthe IEP Meeting

® Ask the casemanager to review or explain parentrights and due process procedures, if necessary.

® Share information aboutyour vision for your child’s futureand expectations for the year.

® |dentify your child’s strengths and interests, includingthetypes of activities heor she enjoys at home and in
the community.

® Share information aboutyour child’s relationship with siblings and neighborhood friends.

® Discuss thetypes of rewards and disciplinestrategies that are effective at home and inthe community.

® Sharerelevantinformation about your child’s medical and personal care needs.

® Ask questions to clarify anyreports or information regarding your child’s presentlevel of performanceinclass
work, behavior and community activities, as appropriate.

® Ask |IEP Team members to clarify, explain or give examples for any information presented that may be unclear.

® Make recommendations regardingannual goals.

® Shareinterests and goals for posthigh school.

Implementation of the IEP
® Review the |IEP document to ensure that all decisions madeat the meeting aredocumented.
® Establish and maintain positive communication with teachers, paraeducators,andrelated service providers.
® Monitor your child’s progress toward meeting goals.
® Assistyour child with homework assignments or ask the teacher what can be done to help your child with
school work.
® Participatein parenttraining programs to enhance knowledge of relevant educational issues.
® Contactidentified community agencies and resources for additional support,as necessary.
® Request trainingthat may be needed to assist your childin meeting IEP goals.
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Student Participation

Iftransition goals and services arebeing considered, students must be invited to attend IEP meetings. If the
student is unableto attend, efforts must be made and documented, to ensure that the student’s interests and
plans for posthigh school areconsidered by the IEP Team.

Preparing Yourself for the |[EP Meeting
® Think about school activities you enjoy and activities you would like to pursue.
® Think about your educational goals (e.g., college, career, job placement).
® Share anyconcerns or questions with your parents or teachers.
® |dentify accommodations which have been helpful and those which were not useful.

® Decide ifyou would liketo shareanything specific atthe |IEP meeting.

During the IEP Meeting
® Share information aboutyour vision for the future and expectations for the year.
® Share your strengths andinterests, including thetypes of activities you enjoy athome andinthe community.
® Ask IEP Team members to clarify, explain or give examples for any information presented that may be unclear.
® Make recommendations regardingannual goals.
® Shareinterests and goals for posthigh school.

® |dentify the accommodations providedin classthatarethe most helpful and the leasthelpful.

Implementation of the IEP
® Work with teachers, paraeducators, related service providers,and parents in order to improve achievement
and meet goals.
® Understand the criteria for promotion and grading.
® Tell parents and teachers about problems encountered andrequest assistance,as necessary.
® |ndicateto parents and teachers which accommodations or modifications are helpful or ineffective.
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Appendix 1b

Sample Meeting Agenda

1. Introductions (name, role, value of that person’s attendance)
2. Discuss purpose of the IEP Meeting

3. Review the agenda (make changes, if needed)

4

5

State approximate length of meeting (discuss tabling items for another meeting, if needed)
Discuss meeting norms (Set atleast one norm, “respect” and provide examples of what it looks

like.)

Offer parents a copy of the Procedural Safeguards Notice — discuss and answer parent questions

6

7. Review evaluation results and eligibility determination (if appropriate)

8. Review demographic information with parent for accuracy

9. Share information about student’s current PLAAFP (ask for input from parent)
10. Develop annual goals

11. Determine Assistive Technology needs

12. Determine services and other considerations

13. Determine accommodations, adaptations, and/or supports in General and Special Education

14. Determine participation in statewide and districtwide assessments
15. Determine behavior considerations

16. Determine placement in the Least Restrictive Environment

17. Discuss Written Notice components

18. Review meeting notes/minutes

19. Note attendees at meeting and collect signatures

20. Distribute copies of IEP documents

Sample 2:

Sample IEP Meeting Agenda:

Time scheduled for today’s meeting:

Introduce IEP Team participants

State the purpose of the conference

Ask if parents have questions regarding Procedural Safeguards, Rights and
Responsibilities

Present levels of academic achievement and functional performance
Determination of special factors

Determine post-school goals and transition needs (if necessary)
Develop annual goals

Determine accommodations and adaptations needed

. Determine service delivery

10. Determine placement in the Least Restrictive Environment

wn e

© N O~
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Appendix 1c

Sample Meeting Agenda

Date:

Student Name:

School: Grade Level:

Purpose of Meeting

(] Initial Evaluation ] Initial IEP [] Other:
] Re-evaluation ] Annual IEP

Procedural Safeguards Notice
[] Offered and Accepted

[] Offered and Declined Parent/Guardian Signature

gisi of Team Members in Attendance

Team Member Name Position/Title

Meeting Notes:

Meeting notes should include reference to Team members using titles (rather than names), objective
language that captures Team discussion, documentation of all parent requests and Team member
responses to those requests, and discussion related to the IEP and any Team decisions that were made
as a result of discussions.
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Meeting Notes (continued):

Following the Meeting:

[] Notes read aloud to Team Members
[] Copy of notes provided to parents |
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Appendix 2a

PLAAFP/PLOP Checklist

Statements Description

O StudentStrengths Describe the student’s strengthsin the areas of need related
to the Skill Area.

O Parental Concerns Summarize the Parent/Guardian’s concerns forenhancing
educationinthis Skill Area.

[ Disability Impact Statement Describe how the student’s disability affects his/her
involvement and progressinthe general education
curriculum (i.e., the same curriculum used by students
without disabilities).

August 2016 104



Idaho |EP Guidance Handbook Appendix 2

Appendix 2b

PLAAFP/PLOP Examples

Alyssa

1.

Strengths
Alyssa enjoys drawing pictures with sidewalk chalk and finger painting. Her teacher describes her as
very motivated to learn new things.

2. Parental Concerns
Alyssa’s motherreports that she worries Alyssa will fall further behind onlearning howto write
letters and numbers this school year, and that it will impact her confidence in activities thatinvolve
writing.

3. Disability Impact
Alyssa’s fine motor difficulties interfere with her progressin the school’s first grade writing
curriculum currently focused on letter, word and number writing. These difficulties also keep her
from being able to create artwork like that of other children her same age.

Tina

1. Strengths
Tina is able to pointtowards items or activities she would like access to. When her augmentative
communication device is present, she is able to use it to communicate with adult prompting. Tina
likes to spend time with her peers and enjoys listening to music.

2. Parental Concerns
Tina’s parents share that they would like her to be able to consistently tell them what she wants and
needs so that others do not need to spend so much time guessing what sheis tryingto
communicate.

3. Disability Impact
Tina’s limited verbal skills and lack of effective utilization of an augmentative communication device
interfere with her ability to communicate effectively with individualsin her environment.

Lee

1. Strengths
Lee can reference text to answer questions. He enjoys reading non-fiction text and is very interested
in reading about science. Lee actively participates duringscience in the general education
curriculum.

2. Parental Concerns

Lee’s parents report that they would like him to be able to better focus on tasks at schooland at
home. He will often start somethingand notfinish it (like cleaning his room)and doesn’t know how
to keep himself on track.
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3. Disability Impact
Lee’s difficulty in focusing his attention adversely impacts his ability to comprehend grade level
reading material in the general education classroom.
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Annual Goal Checklist: Student Needs and
Baseline

Components Description

[ StudentNeeds Identify the student’s need related to the skill area. Consider
whatskills are needed toimprove in orderforthe studentto

access the general education curriculum.

[ Baseline Data Condition
Specify the mannerin which progresstoward the

goal occurs and describe the specificresources that

must be presentfora studenttoreach the goal.
Targeted Skill or Behavior

Identify the skillor behaviorthe studentis currently

able to perform. Describe the targeted skill or

behaviorin observable, measurableterms.

Criteria
Specify the amount of growth, how much and how
frequent, orto what standard or level of proficiency
the behavior must occur in order to demonstrate the

goal has beenachieved.
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Annual Goal Checklist

Components

Description

O Annual Goal

Condition

Specifythe mannerinwhich progress toward the goal occurs and describe
the specificresourceswhich must be present for a student to reach the goal.

Underwhat circumstances will the student perform?

Targeted Skill or Behavior
Describe the targeted skill or behaviorin observable, measurable terms.

Whatis the targeted skill or behavior the student will perform?

Criteria

Specifythe amount ofgrowth, howmuch and howfrequent, orto what
standardor level of proficiencythe behavior must occurinorder to
demonstrate the goalhas beenachieved.

At whatrate/frequency/accuracyis the student able to exhibit the skill
and/oradaptive behavior?

Procedure for data collection
Identify howthe behaviorand criteria are documented.
Consider observation, rubric, work sampling, assessment, etc.

What method of measurementis bestto gather data onthis skill?

Schedule

Specifywhen and how often data will be gathered. (Must occur at least
monthly)

How manydata points doyou needto collectto ensure the student is
making progress?

[J Objectives/Benchmarks

(Required for students taking the Altermate
Assessment)

Include Benchmarks or Short-Term Objectives, if applicable.

Doesyourdistrict require 2or3 benchmarks pergoal?

O Grade-level Standards

Reference Idaho Core Standards or Employability Skills for Career-Ready

Practice orldaho Early Learning e Guidelines.

[ Assistive Technology/AEM

Considerforeveryl|EP goal.
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Complete Goal Statement Examples

Given assignmentsin hergeneral education classroom (cngition), ANNa will independently complete
assigned Work (targeted skill or behaviory 90% Of the time as measured by teacher observational records (citeria) bY
12/04/ __date)-

Given addition and subtraction word problems congition), Samantha will solve two-step word problems
(targeted skill or behavior) With at least 80% accuracy on weekly assignments (iteria) by January 15, 20__(gate)-

Given an in-class writing assignment (condition), Billy will write a five paragraph essay using correct
organization, capitalization, punctuation and grammar (cargeted skil or behaviory With @ score of 4 or betterona
writing rubric ieris) by 03/16/__.

Givenfifth grade level texts (condition) Max will identify the main idea of the texts (wargeted skill or behavior), ON 4
out of 5 trials (yiteria) @s charted weekly by 04/04/__ (yate)-

Given a variety of coins totaling less than one dollar ngition), Jerry will count the total value of the coins
(targeted skill or behavior)y With 90% accuracy on 4 consecutive data collection probes (ciria) as measured weekly
by 2/07/__ (ate)-

Giventheinstruction to write three sentences about her day (condition), ROSa Will write with appropriate
spaces between the words (targeted skill or behavior)y With 80% daily accuracy for 10 consecutive school days
(criteria) by OCtOber4, 20_ (date)-

Given questions about orally presented information (cngition), LOgan will independently answeravariety
of WH- questions (who, what, when, where) targeted skill or behaviory With 90% accuracy on 3 consecutive
weekly trialSiteria) Y 01/12/_ (4ate)-

Given a simple recipe (condition), Danny will demonstrate the use of common measures (e.g., cup, half cup,
tablespoon, and teaspoon)and correctly use themto combine the ingredients (targeted skill or behaviory With
100% accuracy on 3 separate 0Ccasions (cieris as Measured weekly by teacher observation by 05/01/__

(date)+

Given a checklist/template forhow to complete aresume (condgition), Shirley will complete herown resume
for employment (iargeted sill or behaviory With 90% accuracy and revise to 100% accuracy with teacherfeedback
(criteria) @S Measured by teacherchecklist by November08,20__ (yate)-
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Goal and Benchmark Examples

Bill’s Goal
Given a routine-based instruction, Bill will comply with adult requests within 10seconds of the
request for80% of opportunities perweek for 3consecutive weeks by October 15, 20__.

Benchmarks

1. Given a routine-basedinstruction, Bill will comply with adultrequests within 30 seconds of the request for
80% of opportunities per week for 3 consecutiveweeks by March1, 20__.

2. Given a routine-based instruction, Bill will comply with adultrequests within 20 seconds of the request for
80% of opportunities per week for 3 consecutive weeks by May 20,20__.

Elizabeth’s Goal
Given 10 functional sight words, Elizabeth will read 9 out of 10 words correctly as measured on weekly
progresscharts by 5/30/ .

Benchmarks

1. When presented with 10 functional sightwords, Elizabeth will read 4 out of 10 words correctlyas
measured on weekly progress charts by 1/14/__.

2. When presented with 10 functional sightwords, Elizabeth will read 7 out of 10 words correctlyas
measured on weekly progress charts by3/23/__.

3. When presented with 10 functional sightwords, Elizabeth will read 9 out of 10 words correctly as
measured on weekly progress charts by5/30/__.
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Progress Report Examples

Additional Example 1:
“Emily’s goal is to read 90 words per minute with 3 or less errors at a third grade level. After six months, Emily is
reading 75 words per minute with an average of 3 errors. As shown on her progress monitoring graph, Emily is on
track to meet her goal and is closing the reading gap to be able to successfully read grade level material. Emily
appears to enjoy reading in her free time and has asked to take books home to read as well.”

Additional Example 2:
“Julia’s goal is stating the time to the hour and minute in 9 out of 10 attempts. Currently, Julia can tell time
accurately to 30-minute intervals. Most of Julia’s peers can tell time to the minute. Julia’s mother states that she
tries to read the clock at home and says the correct hour but has difficulty with saying the correct minutes.
Although Julia is not on target to meet her goal in three months, we will continue working on this skill. We are
currently working on counting by 5°s, so it should not be long until Julia can tell time correctly to 5-minute

“

intervals.
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WATI Assistive Technology Checklist

COMPUTER ACCESS

] Keyboard using accessibility options

] Word prediction, abbreviation/expansion to reduce
keystrokes

] Keyguard

[]  Arm support

] Track ball/track pad/joystick with on-screen keyboard

[] Alternate keyboard

] Mouth stick/head mouse with on-screen keyboard

[l  Switch with Morse code

] Switch with scanning

] Voice recognition software

[l Other— Describe

WRITING

Motor Aspects of Writing

Regular pencil/pen

Pencil/pen with adaptive grip

Adapted paper (e.qg. raised line, highlighted lines)
Slantboard

Use of prewritten words/phrases

Portable word processor to keyboard instead of write
Computer with word processing software
Portable scanner with word processing software
Voice recognition software to word process
Other — Describe

O

9]

omposing Written Material

Word cards/word book/word wall
Pocket dictionary/thesaurus
Writing templates

checker

Word processing with spell checker/grammar checker
Talking word processing

Abbreviation/expansion

Word processing with writing supports

Multimedia software

Voice recognition software

Other — Describe

A

COMMUNICATION

] Communication bord/book with pictures/objects/
letters/words

] Eye gaze board/frame communication system

] Simple voice output device

] Voice output device w/levels

(] Voice output device wlicon sequencing

] Voice output device w/dynamic display

] Device wispeech synthesis for typing

] Other — Describe

Electronicitalking electronic dictionary/thesaurus/ spell

READING, STUDYING, AND MATH
Reading

I | [

N A I/ Y

=

I [

Standard text

Predictable books

Changes in text size, spacing, color, background color
Book adapted for page turning (e.g. page fluffers, 3-ring
binder)

Use of pictures/symbols with text

Talking electronic device/software to pronounce
challenging words

Single word scanners

Scanner w/OCR and text to speech software
Software to read websites and emails

Other — Describe

earning/Studying

Print or picture schedule

Low tech aids to find materials (e.g. index tabs, color
coded folders)

Highlight text (e.g. markers, highlight tape, ruler, etc.)
Recorded materials (books on tape, taped lectures with
number coded index, etc.)

Voice output reminders for assignments, steps of task, etc
Electronic organizers

Pagers/electronic reminders

Single word scanners

Hand-held scanners

Software for concept development/manipulation of
objects — may use alternate input device, e.g. switch,
Touch Window

Software for organization of ideas and studying

Palm computers

Other — Describe

Abacus/Math Line

Enlarged math worksheets

Low tech alternatives for answering

Math "Smart Chart"

Money calculator and Coinulator

Tactile/voice output measuring devices

Talking watches/clocks

Calculator/calculator with printout

Calculator with large keys and/or large display
Talking calculator

Calculator with special features (e.g. fraction translation)
On-screen/scanning calculator

Alternate keyboard

Software with cueing for math computation (may use
adapted input methods)

Voice recognition software

Other — Describe
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RECREATION AND LEISURE

] Toys adapted with Velcro®, magnets, handles, etc.

] Toys adapted for single switch operation

] Adaptive sporting equipment (e.g. lighted or beeping ball)

] Universal cuff/strap to hold crayons, markers, etc.

] Madified utensils (e.g. rubber stamps, brushes, etc.)

] Ergo Rest or other arm support for drawing/painting

] Electronic aids to control/operate TV, VCR, CD player,
ete.

[l Software

[ ] Completion of art activities

] Games on the computer

] Other computer software

[l Other - Describe

ACTIVITIES OF DAILY LIVING (ADLS)

] Non slip materials to hold things in place

] Universal cuff/strap to hold items in hand

] Color coded items for easier locating and identifying

] Adaptive eating utensils (e.g. foam handles, deep sides)

] Adaptive drinking devices (e.g. cup with cut-out rim)

] Adaptive dressing equipment (e.g. button hook, elastic
shoelaces, Velcro® instead of buttons, etc.)

] Adaptive devices for hygiene (e.g. adapted toothbrush,
raised toilet seat, etc.)

[l Adaptive bathing devices

] Adaptive equipment for cooking

[] Other— Describe

MOBILITY

[] walker

[] Grab bars and rails

] Manual wheelchair including sports chair

] Powered mobility toy (e.g. Cooper Car, GoBot)

D Powered scooter or cart

] Powered wheelchair w/joystick or other control

] Adapted vehicle for driving

[] Other— Describe

POSITIONING AND SEATING

0
0
0
0
0

Non-slip surface on chair to prevent slipping (e.g. Dycem)
Bolster, rolled towel, blocks for feet

Adapted/alternate chair, sidelyer, stander

Custom fitted wheelchair or insert

Other — Describe

VISION

O

Eye glasses

Optical aids

Large print materials

Auditory materials

Dictation software (voice input)

CCTV (closed circuit television)

Screen magnifier (mounted over screen)
Screen magnification software

Screen color contrast

Screen reader, text reader

Braille notetaker

Braille translation software

Braille embosser

Enlarged or Brailleftactile labels for keyboard
Alternate keyboard

Other — Describe

HEARING

(]

Pen and paper

Computer/portable word processor

TDD for phone access with or without relay
Signaling device (e.g. flashing light or vibrating pager)
Closed captioning

Read Time captioning

Computer aided note taking

Screen flash for alert signals on computer
Phone amplifier

Personal amplification system/hearing aid
FM or loop system

Infrared system

Other — Describe

COMMENTS

Source: WATI Assessment Package, Wisconsin Assistive Technology Initiative, Wisconsin Department of Public Instruction
http://dpi.wi.gov/sped/educators/consultation/assistive -technology/wisconsin-assistive-technology-initiative /fforms
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Nonparticipation Statement Examples

General Education Classroom

Example:

“Bradley will receive direct instruction and practice in reading and math for 90 minutes daily in the resource
room to help him meet his IEP goals.”

General Education Curriculum

Example:

“Bradley’s instruction in the resource room will be split between grade level reading comprehension strategies
and math computation skills that are accommodated for his skill level as outlined his IEP goals.”

Non-Academic and Extracurricular Activities with Nondisabled Peers

Example:
“When Bradley chooses or it is determined by his teachers that he may become overstimulated or upset, he will
be allowed to not attend assemblies, fieldtrips or other extracurricular activities with his peers. An appropriate
substitute activity will be substituted instead.”
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Least Restrictive Environmental Codes

The general education classroom is defined as an environment thatincludes 50% or more nondisabled
childrenwho are representative of the general school population. For students with disabilities who
receive theireducationinapublicvirtual school setting,the general education classroomis defined as
the same environment as thatin which students without disabilities receive instruction, i.e., the home
environment.

The Environmental Codes
Students Attending Regular Early Childhood Programs

Students attending regularearly childhood programs should be reported in one of the environments
below, even if they receive special education services in otherenvironments.

Educational Environments for 6 through 21 year olds

01

02

03

11

12

13

14

15

16
21

Studentisinside the general education classroom 80% or more of the day. In a 6-hourschool
day, the studentisinside the regularclass at least4 hours and 48 minutes.

Studentisinside the general education classroom at least 40% but not more than 79% of the
school day. In a 6-hour school day, the studentisinside the regularclass atleast 2 hours, 25
minutes, but not more than 4 hours, 47 minutes.

Studentisinside the general education classroom less than 40% of the school day. In a 6-hour
school day, the studentisinside the regularclass 2 hours, 24 minutes or less.

Studentisina district self-contained classroomin a separate special education school for more
than 50% of the school day — more than 3 hoursin a 6-hourschool day.

Studentis placedin a private special education day school/facility at publicexpense for more
than 50% of the school day — more than 3 hoursin a 6-hourschool day.

Studentreceives education services in publicresidential facility for more than 50% of the school
day and residesin that facility during the school week.

Studentreceives education services in a private residential facility at publicexpense for more
than 50% of the school day and residesin thatfacility during the school week.

Studentreceives special education servicesin a hospital orhomebound setting (do notinclude
home-schooled students orvirtual charterschool students.)

Studentreceives special education servicesin a detention centerorcorrectional facility.

Studentis voluntarily enrolled in a private school by parents. The only services provided at
publicexpenseare special education/related services. Include children whose parents have
chosento home-schoolthem. Do notinclude students enrolled in a publicvirtual charter school.

Educational Environments for 3-5 YEAR OLDS

The student attends a public or private Regular Early Childhood Program that includes at least 50% non -disabled
children (i.e., children not on IEPs). Regular Early Childhood Programs may include but are not limited to: Head
Starts, kindergartens, preschool classes offered to an eligible pre-kindergarten population by the public school
system, private kindergartens or preschools, and group child care centers.
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49

50

51

52

Attends aregularearly childhood program at least 10 hours perweek and receives the majority
of special education andrelated servicesin the regularearly childhood program.

Attends aregularearly childhood program at least 10 hours perweek and receives the majority
of special education and related services in some otherlocation.

Attends aregularearly childhood program less than 10 hours perweek and receives the
majority of special education and related services in the regularearly childhood program.

Attends aregularearly childhood program less than 10 hours perweek and receives the
majority of special education and related services in some otherlocation.

Student does NOT Attend Regular Early Childhood Programs

The student attends a public or private Special Education Program.

4

45

46

Separate Special Education Class: Student attends aspecial education programthatisnot a
regularearly childhood program.

Separate School: Studentreceives special educationinapublicor private day school designed
specifically for children with disabilities.

Residential Facility: Studentreceives all special education and related servicesinapublicor
private residential facility.

The student DOES NOT attend a Special Education Program.

47

48

Service ProviderLocation or some other location not in any other category: Studentreceives
all special education and related services from aservice providerand does not attend a special
education programinany regularearly childhood program.

Home: Student receives special education and related services in the principal residence of the
child’sfamily or caregiverand does not attend a regular early childhood program ora special
education program.
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Secondary Transition Planning Examples

Assessment Summary

Additional Example:

Transition AssessmentTool | Date Summary of Results

Communication Matrix 10/__ | Communicatingstrongly at the Unconventional Communication
Level of competence with some skills developinginthe
Conventional Communication Level and the Concrete Level. At the
Concrete Symbols Level, she is workingtowards using pictures to
request items and matching pictures to objects. This assessment
identified that Sarahis progressingtoward her postsecondary goal
of being ableto request items while volunteering at a greenhouse.

Casey Life Skills Caregiver 1 10/__ | Strengths in communicating her preferences andsignificant needs
indailyliving, home lifeand self-care.

Life Skills Task Assessment 9/ __ On a 20-pointtask assessmentoflaundry,Sarah can complete 2 of
the tasks correctly with a gestural prompt, 5 of the tasks correctly
with a verbal prompt and the remainingtasks (13) correctly with
either a verbal and physical prompt. She needs an average of 7
verbal prompts and 11 physical prompts to load the machine.

Choose and Take Action 9/ _ Sarahviewed 16 pairs of jobs; her interest was indicated by
smiling. The results of both assessments indicated thatSarah
would liketo work in a greenhouse taking care of plants or have a
job cooking meals.

Current Level of Performance for Postsecondary Goals and Transition
Services

Additional Example:

On the Inventory of Gross Motor and Skills for Functional Independence January 20__, Sarah demonstrated head
control against gravity and ability to support herself with upper extremities (as in a crawl position). While sitting,
she can actively move her arms to reach for items, but she cannot crawl. She has increased her time being able to
stand in the gait trainer by 5 minutes since last year. She can now stand for 15 minutes. Sarah is making progress
towards her postsecondary goal of managing her own hygiene. Using her AAC device, Sarah greets people when
the switch is present. She will look at and touch pictures to request an item 70% of the time and match a picture
to an object 60% of the time. She follows the direction “put in” 50% of the time and “give me” 40% of the time.
Sarah is progressing towards her postsecondary goal of communicating and following directions in cooking
courses at the local recreation center.”

She requires maximum assistance to move from her wheel chair to another seat (e.g., the toilet). She is on a 45-
minute toileting schedule (she is taken to bathroom and helped onto the toilet every 45 minutes). She successfully
voids in the bathroom 2 of 3 times when following the schedule and has bathroom accidents 1-2 times each
week. Sarah’s parents said that her chore in the house is to water the plants, help stir items when cooking, and to
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use the newspaper ads to indicate, by pointing or smiling, the items she wants her parents to buy. Sarah needs to
be able to reach for objects (hairbrush, toothbrush, etc.) when in a standing position.

When asked about living out of the home by her teachers at school, Sarah has not been clear about her
preference, but she seems to really enjoy her family and always smiles when she sees them. Sarah’s parents have
indicated that Sarah plans to remain living in their home because she likes her bedroom and doesn’t want to live
away from her family. Sarah plans to attend the 18-21-year-old transition program next year and the transition
teacher is working on finding a job tryout at a local greenhouse or a job that relates to cooking.

Sarah’s parents said she loves her dog and younger sister who often watches TV with Sarah. She enjoys visiting
her grandparents who live in the neighborhood and likes it when her sister pushes her in her wheelchair to their
house. She seems to enjoy being outdoors and chose yellow as the color to paint her room.

Measurable and Observable Postsecondary Goals

Additional Example:

Education and Training:
e “Within one year of exiting from the 18-21 year old program, Sarah will participate in cooking courses
offered at the local recreation center with the assistance of an adult service provider.”
e “Within one year of exiting from the 18-21 year old program, with assistance, Sarah will train on-the-job to
volunteer at a greenhouse."

Employment/Career:
o “Within one year of exiting from the 18-21 year old program, Sarah will participate in volunteer work at a
greenhouse with assistance.”

Independent Living:
e “Within one year of exiting from the 18-21 year old program, Sarah will live at home where she will assist in
meal preparation, and assist in managing her own hygiene and feeding.”

Present Level of Academic Achievement and Functional Performance

Additional Example:
Skill Area: Life Skills Reading

Student Strengths: Sarahis able to match the correct picture to the actualitem, when given a3 choice
array, 1 out of 3 times as measured by a teacher-developed probe. After selecting the correct picture,
Sarah isable to hand that picture to the teacherto requestanitem 2 out of 3 timesas measured by a
teacherdeveloped probe.

Parental Concerns:Sarah’s parents shared that at home she requires assistance with eating, hygiene,

and mobility.

Disability Impact Statement: Sarah’s general education peers do notrequire the use of pictures or
assistive technology to correctly identify items.
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Student Need: Sarah needs to be able to match the correct picture to the correct item and hand the
picture to the teacher.

Baseline Data: Given a variety of academictopics, Sarah currently matches the correct picture toan
itemand hands the picture tothe teacherin class one out of fourtimes over 2 consecutive trials when
given a 3 choice array.

Annual Goal: Given a variety of academictopics, Sarah will match the correct picture to an itemand
handthe picture to the teacherinclass 3 out of 4 times over 2 consecutive trials when given a3 choice
array by 05/20/ _.

Postsecondary Goals: What Postsecondary Goals are addressed in this annual goal: Within one year of
exitingfrom school, with assistance, Sarah willtrain on-the-jobtovolunteerata greenhouse.

How does this Annual Goal progress the student toward attaining Postsecondary Goals: This goal will
supportSarah inincreasing herability to identify and hand familiaritems to her supervisorwhen

volunteeringata greenhouse.

General Education Content Standard(s): Idaho Content Standards, Idaho Core, Idaho Work Place
Competencies, Idaho Extended Content Standards: Work Place Competencies: 2.5.5 Overcome
communication barriers
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Transition Activities

Additional Example:

Postsecondary Education and Training
REQUIRED
Start
Transition Activities Position Responsible Date Status End Date
9t Grade
1. SPED teacher will provide direct Sarah and special 4/21/ In progress | Met 4/8/
instruction in using eye-gaze to education teacher 4/15/ _
identify Sarah’s postsecondary
education preferences.
10* Grade
1. SPED teacher will provide additional Sarah and special 4/13/ Met 4/8/ _
direct instruction in using eye-gaze to | education teacher
identify Sarah’s postsecondary
education preferences.
2. Food and Nutrition teacher and para | Sarah, foods teacher, 4/13/ _ Met 1/16/__
will provide instruction to Sarah in para-educator
cooking class and rate her preference
for cooking class.
11* Grade
1.Sarah and her special education Sara and special 4/9/ _ Met 10/25/__
teacher will research the skills needed | education teacher
to attend cooking courses in the
community with assistance.
2. Sarah will work with her parents at Sarah and parents 4/9/ Met 4/1/
home to learn how to assist cooking at
home.
12* Grade
1. Sarah and her special education Sarah and special 4/7/__
teacher will create a task analysis of education teacher
cooking skills to assist Sarah in
learning specific components of
cooking.
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Postsecondary Education and Training
REQUIRED
Start
Transition Activities Position Responsible Date Status End Date
9* Grade
1. Special education teacher will provide | Sarah and special 4/21/ | Inprogress| Met4/8/
direct instruction in using eye-gaze to | education teacher 4/15/
identify Sarah’s postsecondary
education preferences.
10* Grade
1. Special education teacher will provide | Sarah and special 4/13/ Met 4/8/
additional direct instruction in using education teacher
eye-gaze to identify Sarah’s
postsecondary education preferences.
2. Food and Nutrition teacher and para Sarah, foods teacher, 4/13/ Met 1/16/ _
will provide instruction to Sarah in para-educator
cooking class and rate her preference
for cooking class.
11* Grade
1.Sarah and her special education Sara and special 4/9/ Met 10/25/__
teacher will research the skills needed | education teacher
to attend cooking courses in the
community with assistance.
2. Sarah will work with her parents at Sarah and parents 4/9/ Met 4/1/
home to learn how to assist cooking at
home.
12* Grade
1. Sarah and her special education Sarah and special 4/7/__
teacher will create a task analysis of education teacher
cooking skills to assist Sarah in
learning specific components of
cooking.
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Employment/Career
REQUIRED
Start
Transition Activities Position Responsible Date Status End Date
9th Grade
1. Sarah and a special education teacher | Sarah and special 4/21/ Met 4/2/
will utilize COPS Picture Inventory of education teacher
Careers to develop a transition
portfolio.
2. Sarah, with assistance from her Sarah and parents 4/21/ Met 4/1/
parents, will complete one chore each
day at home.
10th Grade
1. Special education teacher will provide | Sarah and special 4/13/ Met 472/
direct instruction to Sarah in helping to | education teacher
clean the kitchen.
11th Grade
1. Sarah and her special education Sarah and special 4/9/ Met 9/25/ _
teacher will research the skills needed | education teacher
to volunteer in her community.
2. Sarah and her parents generate a list | Sarah and parents 4/9/ Met 3/3/
of jobs Sarah could have in their home.
12th Grade
1. Sarah, with the help from her special Sarah and special 47/ _
education teacher, will set up and education teacher
participate in a job tryout at a local
greenhouse.
2. Sarah and her special education Sarah and special 47/ _
teacher will create a task analysis of education teacher
watering plants in a greenhouse to
assist Sarah in learning specific
components of watering plants.
3. Sarah, with the help of a para- Sarah and para-educator 4/7/
educator, will practice packing dirt in a
pot, planting seeds, and watering
plants.
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Community Participation
REQUIRED
Start Completion
Transition Activities Position Responsible Date Status Date

9" Grade

1. Sarah will work with the speech Sarah, speech/ language | 4/21/__ | In progress | Continued for
pathologist and para-educator to learn | pathologist and para- further
how to use AAC device to educator growth
communicate to people in her
community.

2. Sarah will work with her special Sarah and special 4/21/ | In progress | Continued for
education teacher to communicate education teacher further
preference in recreation activities. growth

10* Grade

1. Sarah will continue to work with her Sarah, speech/ language 4/13/ (Greets 4/8/
speech pathologist and para-educator | pathologist and para- people)
to learn how to use her AACdevice to | educator Met
communicate to people in her
community.

2. Sarah will continue to work with her Sarah and special 4/13/ (Smiles) Met 4/8/
special education teacher to learn how | education teacher
to communicate preference in
recreation activities.

11* Grade

1. Sarah, with her special education Sarah and special 4/9/ _ Met 4/5/
teacher, will participate in curriculum education teacher
based field trips for shopping.

2. Sarah will get a library card with her Sarah and parents 4/9/ Met 3/28/
parents to check out movies and get
magazines that she enjoys.

12* Grade

1.Sarah with assistance from her special | Sarah and special 4/7/
education teacher will research parks | education teacher
and recreation classes.

2.Sarah will work with parents to enroll | Sarah and parents 4/7/
in a self-selected recreation activity
outside of school.
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Appendix 7

Independent Living
IEP TEAM MUST CONSIDER
Start Completion
Transition Activities Position Responsible Date Status Date
9" Grade
1. The special education teacher will Sarah and special 4/21/ In progress | Continued for
provide direct instruction to Sarah in education teacher further
daily living skills (hygiene and eating growth
skills).
10* Grade
1. The special education teacher will Sarah and special 4/13/ _ In progress | Continued for
continue to provide direct instruction education teacher further
to Sarah in daily living skills (hygiene growth
and eating skills).
11* Grade
1. The special education teacher will Sarah and special 4/9/ _
provide direct instruction to Sarah in education teacher
daily living skills (grooming, hygiene,
and eating skills).
12t Grade
1. The special education teacher will Sarah and special 47/ _
continue to provide direct instruction education teacher
to Sarah in daily living skills (grooming,
hygiene, and eating skills).
2. The special education teacher will Sarah and special 4/7/13
provide direct instruction in how to education teacher
communicate personal information
using a printed card.
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Adult Services
IEP TEAM MUST CONSIDER
Start Completion
Transition Activities Position Responsible Date Status Date
9" Grade
1. IEP Team determined not needed at N/A
this time.
10* Grade
1.Sarah and her parents will obtain the Sarah and parents, 4/13/ Met 4/8/
Idaho State Bar Guardianship Booklet. | special education teacher
2. The special education teacher will Special education 4/13/ Met 4/8/
obtain signed releases needed to share | teacher
information with other agencies.
3. Sarah’s family will work with her Parents, special 4/13/ Met 4/8/
special education teacher andthe ILC | education teacher, and
(ldaho Centers for Independent Living) | ILC staff
to determine what in-home support
services will be available to Sarah and
her family.
11* Grade
1. The special education teacher will Special education Met 4/5/
gather information regarding how to teacher
apply for public assistance: SSI.
2. The special education teacher and Special education Met 4/5/
parents will determine eligibility for teacher and parents
community based adult services and
home supports from Health and
Welfare.
12* Grade
1. Special education teacher will obtain Special education
signed releases needed to share teacher
information with other agencies.
2. Family will apply for Targeted Service Parents
Coordination and the Self-Direction
Waiver
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Related Services
IEP TEAM MUST CONSIDER
Start Completion
Transition Activities Position Responsible Date Status Date

9* Grade

1.Sarah and her speech path will learn Sarah and speech 4/21/ | Inprogress Continued for
how to use assistive technology to pathologist further growth
access classes.

2. The para-educator and physical Sarah, PT and para- 4/21/ N/A Modified to
therapist will provide direct instruction | educator match skill
in holding a spoon. level

10* Grade

1.Sarah and her speech pathologist will | Sarah and speech 4/13/ Met 4/1/_
learn how to use assistive technology pathologist
to access classes.

2. The para-educator and physical Sarah, PT, and para- 4/13/ In progress | Continued for
therapist will provide direct instruction | educator further
in using the universal hand clip to growth
move from a plate to her mouth.

11* Grade

1. The para-educator and physical Sarah, PT and para- 4/9/ In progress | Continued for
therapist will provide direct instruction | educator further
in using the universal hand clip to eat growth
meals.

2. The speech pathologist and para- Sarah, speech 4/9/ In progress | Continued for
educator will provide direct instruction | pathologist, and para- further
in how to communicate personal educator growth
information using assistive technology.

12* Grade

1. The para-educator and physical Sarah, PT, and para- 4/7/
therapist will provide direct instruction | educator
in using the universal hand clip to eat
meals.

2. Sarah will work with her speech Sarah, speech 4/7/
pathologist and para-educator to use | pathologist, para-
her Big Mac switch to communicate educator
personal and other information in her
cooking class.
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High School Graduation Consideration

Additional Example: The student willmeet high school graduation requirements with adaptations as
determined by the IEP Team.

Describe: Sarah will not meetregular graduation requirements. Her IEP Team will individually
determine whatthe prioritized course of study should entailfor her post-secondary needs.
Anticipated graduation date: Social graduation (Sarah will walk with herpeers): 6/20__. Sarah will
meet the age of maximum eligibility, 21 and complete hereducation the
semesterthereafter:6/20_ .
Course of study:

e Sth grade: Special Education Math, Special Education Language Arts, Life Skills, Physical Science,
History, Consumer Studies 2, Art

e 10th grade:Special Education Math, Special Education Language Arts, Life Skills, Technology,
Health, Food and Nutrition, Biology

e® 11th grade:Special Education Math, Special Education Language Arts, Life Skills, US. History,
Speech (to be completed with the speech pathologist), Work Experience

e® 12th grade:Special Education Math, Special Education Language Arts, Life Skills, US. Government,
Transitions, Work Experience (cookingand greenhouse)

e 18-21: Community Transitionsand Work Experience

August 2016 132



Idaho |IEP Guidance Handbook Appendix 8

APPENDIX 8

August 2016 133



Idaho |IEP Guidance Handbook Appendix 8

Appendix 8a

Standard IEP Form

Dosurment Date: Individual Education Program (IEP) Fage 1 of 12
This IEF isan: () Intal ¢ Anrual Review Projected Trennial Reevaluation Date
Student Mame: District I State 10 Grade: Sex:
Mathe Lang Ethricity Birthclate Age:

District School Phone;
CONTACT INFORMATION

Farert/Guardian Mame Primary Phone Number

Malling Address Secondary Phare Murmber

Native Language Email Address

Parert/Guardian Name Primary Phone Number:

Mailing Acldress Secandary Phone Murmber

Mative Language Email Address

Case Manager Name Direct Cortact Mumber

Email Adclress

IEP INFORMATION

Eligitility Categony 7]

Medical Infarmatan

PROCEDURAL SAFEGUARDS

| have been provided the special education procedural safleguards in my native language or ofner mode ol communicatian

() Offered and Accepted [ Offered and Declined

Paspnt'Gvardan or Agulf Stodent Sigmalune Chate
IEP TEAM INFORMATION
e posonr e e

Student (whenever appropriate) ) Yes [ Ma
ParentiGuardian I O Yes [ Ma
Cistrict Administrator or Designes [ O Yes [ Na
General Education Teacher I O es (i Ma
Special Education Teacher [ ) Yes [ Mo

|:f|l I O Yes [ Mo

Updated: August 2018
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Document Date: Individual Education Program ({IEP) Page 2 of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:
Student Mame: Diistrict 1D State I0: Grade: Sex
Mative Lang Ethnicity: Birthdate: Age:
Digtrict Schoal: Phome:
Early Childhood IEP ‘& Standard IEP ) Secondary IEP
Stecents Ages X5 Students Ages 614 Sludonts Ages 1521

PRESENT LEVEL OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Skill Area [#] Acd ew Swill drea [=] Delate this Sioll Area

Current Level of Performance

1. Strengths of the student in this Skill Area:
2, FParertal concerns for enhancing student's educatian in this Skill Area

3. How the student's desability affects the student's involvernent and progress in the general curriculum and
participation in appropriate activities in this Skill Area:

E Annual Goal
1. Student Need:

2. Baseline Data:

Given cumanthy
Canation Sruced Vame Targated ST of Safawod Critana

3. Objectives and Benchmarks (REQUIRED FOR STUDENTS TAKING THE ALTERNATE ASSESSMENT)

E Given will bry

E Cangdfion Mocet ame Targetea Skl gr defavor Crierm Ll
& Given will bay

a Canal Stuchent I e Targrelad Skl or Safaiiar Criark Dl
B Given wil by

4 Condition Sruwgel ivame Targeted Skl or Sedavior Crieria D

Add Obyectives and Benchimarks
[=] Hide Ail Objsctives and Benchmarks

Updated: Sugust 2016
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Document Date: Individual Education Program ({IEP) Page 3 af 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:
Student Name: District 1D: State 1D Grade: Sex
Mative Lang Ethnicity: Birthdate: Age:
Digtrict Schoal: Phome:
4, Annual Goal:
Given will Loy
Candifian Sl e Tarnrafed Skl ar Safaiiar Crifana Dl

5. Procedure for data collection

[] Observation | Rubric [ Work Sample [ Assessment [ | Other
6, Scheduls
| Daily || Weaakly . Monthly | Bi-Manitily

7. General Education Content Standard(s)

Idaho Earty Learning eGuidelines ideha Core Standards |daho Basic Warkplace Competencies

8. Assistve Technology (AT WAccessible Educational Materials (AEM} in use ar considered new:
) Mo If "o, whiy?
1 ves I Yes, list the ATFAEM:

Reporting Progress 54 CFR
Viritten progress will be provided:

|IEP SERVICES

The: knformation beice iz & swmmany of the sfudent’s programasendces, ncliclng when sandcees Wil begin. where hay wil be prowided, who will be
repansible for prowvding them, and when they will end

Frequency of Special Education
Related Services
Special Education Title of Professional 34 CFR: 300 330aH7) Date
andlor Related Service Staff Responsible Lise CNVE colimn only par idantifed sendoe Location 548 CFR 200 30{807 )
4 CFR 300 SH0)H) 4 CFR SI0A0 KA} Par Day | PerWeok | Par Month 34 CFR 400 330017 Start End
Total Amount of Time {minutes):

Optional Statement of Service Delivery:

LEAST RESTRICTIVE ENVIRONMENT (LRE)

The |EF shail expiain the axtend i any, b wivch the stuger! will ngd particioale in the gananal aducation clagsmoom, e penaral ecucalion Curmicuim, o
A ECUTicUan oF oiher nonacademmic scliihies. L]

Select the age range for this student: () 3 to 5 year old O GBto 2 year old

et

Updated: Sugust 2016

August 2016 136



Idaho IEP Guidance Handbook Appendix 8
Docurment Date: Individual Education Program (IEP) Fage 4 of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Name: District 10 State 1D Grade: SeEn
Mative Lang Ethnicity: Birthdate: Age:

Diiztrict: Schoal: Phone:

Minutes Weekly Averages

Total minuies in the school week for this studant

Average ime outside the general education environment: Special Ed Percentage: (%

Average tme inside the general education ervironment™: General Ed Percentage: (%

* e if special education sendces ans being provided

Educational Environment for Ages 6-21

Yy
b

{01} Student i nside the general education classroom 80% or more of the schoaol day. In & 6 hour school day, the student is
inside the regular class at least 4 hours and 48 minutes.

(02) Sudent 5 nside the general education classroam al least 40% but nal rmare than T8% of the school day, Ina 8 howr
schoal day, the student is inside the regular class af least 2 hours, 25 minutes, bul nol maore than 4 hours, 47 minutes

7 {03) Student is inside the general education classroom less than 40% of the schoal day. In 8 & howr school day, the student is

inside the regular class 2 hours, 24 minutes or less.

{11) Student s in a district sef-contaned classroom n a separate special education school for mare than 50% of the school
day - mare than 3 hours in @ 6 hour school day

(12 Student is placed in a private specsal education day schoolfacility at public &xpense for more than S0% of the school day
- mane than 3 hours ina 6 hour school day

{13} Student receives education services in public residential facility for maore than 50% of the school day and resides in that
facility during the school weel.

1 {14) Student recelves educaton services in a private residential facility at public expense for more than 508 of the school day

and resides in that facility during the school wesk

{15) Student receives special education services in a hospital or homebound setting (do not include home-schooled students
or virtual charber school students).

{18} Student receives special education services in a detention center ar comectional faciiy .
{21} Student i voluntarily enrcdled in a private school by parents.

Updated: Sugust 2016
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Document Date: Individual Education Program ({IEP) Page §of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Mame: Diistrict 1D State I0: Grade: Sex

Mative Lang Ethnicity: Birthdate: Age:

Dhiztrict: Scheal: Phone:

Educational Environment for Ages 3-5

) (44) SEPARATE SPECIAL EDUCATION CLASS: Student attends a special education program in a class with a majority (at
least 50%) of children with disabilities {ie., children on IEPs). (This categaory may include but is not limited o programs in
regular school buildings, portables, child care facilities, out-patient hospatal faciliies, or other community based settings.)

() (45 SERARATE SCHOOL: Student receives education programs in a public or private day school designed for children with
disabilties.

() (48) RESIDENTIAL FACILITY: Student recenes education pragrarm in publicly af privately sperated ressdential school ar
medical facility on npatient basis

) (47) SERVICE PROVIDER LOCATION OR SOME CTHER LOCATION: Student receives the majarty of special education and
related services in a service provider bocation or sorme other bocation not in any other category. (This categary incledes but is
not limited to dincians’ offices located in school buildings, private clinicians' office, and hospital facilites on outpatient basis.)

() (48) HOME: Student recetvas the majority of special education and related services in the principal residence of the child's
famnily or caregivers {includes babysitters). {Inclede children who receive special education both at home and in 8 service
prowider location or other location not in any other category.)

0 (489) The student attends a public or prvate REGULAR EARLY CHILOHOOD PROGRAM that incledes a majonty (at least 50%)
of nan-disabled children (i e, not an IEPS) al least 10 hours per week.  The sludent receives majority (2l least 50%) of Special
Education and related senices in the Regular Early Childhood Program

) (500 The student attends a pullic or private REGULAR EARLY CHILDHOOD PROGRAM that incledes a majority (at least 50%)
of non-disabled children {i_e., not on IEPs) at least 10 hours per week. The student receives majority of Special Education and
related services in some OTHER LOCATION.

1 {51) The student attends a public ar private RESULAR EARLY CHILDHOOD PROGRAM that indudes a majority (at least 50%)
of non-disabled children (i e, nat an IEPs) kess than 10 houra per week. The student recerves majorty (at least 50%) of Special
Education and related senvices in the Regular Early Childhood Prograrm,

1 {52) The student attends a pulic or private REGULAR EARLY CHILDHOOD PROGRAM that includes a majonily (at least 50%)
of non-disabled ehildren (| e, nat an IEPS) less than 10 hours per week. The student recenes majorty of Special Education and
related services in some OTHER LOCATION,

Placement Considerations
) Yes T Mo I% thes placemeant based on the student's ecucational needs documented in this IEF?
Rationale for removing of the student from the general educalion environment:

) Yes ) Mo I the: student able o be satisfactorily educated in the general education environment Tor the
entire school day?

Ralionake for removing of the sluden! from the genaral sducalion environment

) Yes ) Mo If remerval from the regular ervironment is necsssany, is it based on the nature and seventy of
the student's dizability and not the need for modifications in the general curniculum’?

Rationake for removing of the student from the general education environment:

() Yes 1 Mo Is the educational placement as close as passible to the student's homa?
Rationake for removing of the student from the general education environment:

Updated: Sugust 2016
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Document Date: Individual Education Program ({IEP) Page§ of 12

This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Mame: Diistrict 1D State I0: Grade: Sex

Mative Lang Ethnicity: Birthdate: Age:

Dhiztrict Scheal: Phone:

) Yes ) Mo Is the educational placement in the schoal the student would attend if the student did net have a
disability?

Ralionale for rermoving of fhe sludent from the general educalion enviranment:

0 Yes ) Mo Did the IEP team consider any potential harmful effect of the educational placement?

Rationale for removing of the student frem the gensral educalion enviranmeant:

() Yes 1 Mo Daes the student have the opportunity to participate in extracurricular and nonacademic events
with nondisabled students?

Rationale for removing of the student from the general education environment:

OTHER CONSIDERATIONS

A. Special transportation is a related service.
The student requires. ) Regular () Special 1 Mo Transportation
Descrbe, if necessary:

B. Are extended school year (ESY) services required for this student?
7 Mo O Yes 1 TBD If TBD, whan:

1. What are the skills this studernt will lose as a result of an interrupted educational program and will be unable 1o
recoup 50 as lo make reascnable progress loward achieving the goals and benchmarksiobjectives in the IEP?

2 What skills are emerging that require ESY servicas in order to make reasonable gains?

3. What acquisition of a crieal e skill that ads the student's ablity to function independantly would be threatened by
an interrupban in services?

4, Inwhat way are the above skills critical fo the overall pragress of the student?

5. Specify which goals and objectvesfoenchmarks should be part of the IEP for ESY services

&, Beginning and ending dates of ESY Haours per week:

Updated: Sugust 2016
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Document Date: Individual Education Program ({IEP) Page 7 of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:
Student Name: District 10 State 1D Grade: SeEn
Mative Lang Ethnicity: Birthdate: Age:
Dhiztrict Scheal: Phone:

C. Does the student have limited proficiency in English?
) Ne ) Yes If Yes, what nafive language?

Explain what considerations are necessary

D. Is the student deaf or hard of hearing?
1Mo i) Yes If Yes, explan whal considerations ane hecessary.

IF bearing impairedideal, is hearing aid manitoring required?
3 Mo 0 Yes

E. Does the student have unigue communication needs?
I Mo ) Yes If Yas, how will communicabion needs be met:

F. Is the student blind or visually impaired?
I Mo 1 Yes If Yoz, sxplain what considerafions ame necessany.
I wisually impairediblind, s Braille required?
~ No O Yes

]

G. Does the student have health care needs?
1Mo 1 ¥es If Yoz, fist the health care nesds:

BEHAVIOR INTERVENTION PLANNING

Does behavior impede the student's learning or that of others?
(2 Ma {1 Yes

If behavior impedes the student's learning or that or others:

) Positve behavior suppons are incorporated in this IEP.  [Compiste the Positve Bekhassr SUpporls seclion beize)
) A bebavior intervention plan (BIF), including positive supports. [Complale e Behavior inlsrventian Plan sechion baioa)

Positive Behavior Supports

SupportsiTools | Purpose

B

Behavior Intervention Plan
E Replacement behavior (restate |EF goal that addresses teaching behavior):

Given will
Candibion Student eame Tangeded Skl or Bahavior

Créons

by

Dafe

| Preventative Strategies Teaching |

Responding

Updated: Sugust 2016
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Document Date: Individual Education Program ({IEP) Page 8 af 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:
Student Mame: Diistrict 1D State I0: Grade: Sex
Mative Lang Ethnicity: Birthdate: Age:
Digtrict Schoal: Phome:
| Setting Event Strategies Antecedent Strategies Replacement Behavior | Consequence Strategies
E Reinforce Correct S1u_derr| Respanding

Minimize/Exlinguish targel behayior

What methad of progress monitoring will be usad (o determine if the replacement behawiar is working?

I= thare a crises plan that ensures safety for all (what to da in dangerous or high risk situations, if reeded)™

-

) Mo I Mo, whiyg
0 Yes If Yes, describe escalation cycle and interventions at each stage/level

ACCOMMODATIONS, ADAPTATIONS, AND/OR SUPPORTS IN GENERAL AND SPECIAL EDUCATION

Document accammodations andtr adaplzbions the shudent requires, based on assessed needs, i order lo adhvance, be imohed and make progress v
general sducation curnicilurm and be aducaled in ganaral soicalion D e maxkmom sxienl possibls.
Includs 2l necessary classroom accommadations and adaptatlans.

A. Accommodation/Adaptations, If Needed
Prasentation

B

Timing/Schedule

H

Setting

H

Response

H

Other

B. Modification to the General Education Curriculum

g

Updated: Sugust 2016
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Document Date: Individual Education Program ({IEP) FPaga9aof 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Mame: Diistrict 1D State I0: Grade: Sex

Mative Lang Ethnicity: Birthdate: Age:

Dhiztrict: Scheal: Phone:

PARTICIPATION IN STATEWIDE AND DISTRICTWIDE ASSESSMENT

Oy hoze accommodations iisfed i the "Accommodations, Adaplafions, andor Suppan m Ganeral and Spacial Bducabon” seclian of s [EF and reguiarnly
uand by the afudent in classroom nafruction and classroom testing mey be used during stefewide or dlskrichaide assesaments.

ELA/Reading (Grades K-11)
[]IRI IRt ISAT [ ] ISAT-Alt [IMAER [ | Cther [ | Mot tested at this grade level

IRI-Alt Eligibility
The student must meel gl of the criferla Leted beiow with documentabon svaiabie for the |EF Team fo dederming thal the stugent 3 elgihie o perticinale in
an allernate gssessment

(1 Yes () Me The student's demonstrated cognitve abiity and adaptive behavior prevent complation of the general academic
curriculum even with program accommadations andfor adaptations;

(v ¥es ) Moo The students esurse ef study s primarily Tunstional-skl and lving-ill erented (typieally net measured by state ae
disbact amﬁ'&ﬁﬁ]_ and

O Yes () Mo The student is unable to acquire, maintain, or generalize skills (in multiple settings) and to demonstrate
performance of these skils without intensae and frequent individualized instruction.

ISAT-Alt Ellgibility
The studernt must meel g of the oriferds Deted bevow wilh documeniztion guaiadie for the |EF Team o dedarming thal the sfudent iz eXgiie ko perlicinale in
o allermate pssessment

1 ¥es ) Mo The student's demonstrated cognitive abdlity and adaptive behavior prevent completion of the general academic
curriculum even with program accommadations andfor adaptations;

O Yes () Me Thee student's course of study is prirmarily Funclional-skell and living-skill orienbed (ypically not measured by state or
distnct assessments), and

I ¥es ) Ma The student is unable to acquire, maintain, or generalize skills (in multiple settngs) and to demonstrate
performance of these skils without intensae and frequent individualized instruction.

Math (Grades 3-11)
[ 1SAT | ISAT-Alt [JNAEF  [] Other | Mot tested at this grade level
ISAT-Alt Eligibility

The student must meef gil of the oriferda lisled beow with documentzsbon maiiabie for the |EF Team fo delerming that the student is eligibie lo perlicipale in
81 allarnale §asessment

I Yes ) Me The student's demonstrated cognitve ability and adaptive behavior prevent completion of the general academic
curriculsm even with program accommadations andfor adaptations;

() Yes ) Ma The student's course of study is primarily functional-slall and living-skill ariented {typically not measured by state or
district assessments); and

i ¥es () Mo The student is unable o acquire, maintain, or generalize sklls (in multiple saftngs) and o demonstrate
pedarmance of thess skils without interswe and frequent indivduslzed instructon

Science (Grades §, 7, 11)
| ] 1SAT | ISAT-Alt | | HAEP | ] Other | Mot tested at this grade level

Updated: Sugust 2016

August 2016 142



Idaho |IEP Guidance Handbook Appendix 8

Document Date: Individual Education Program (IEP} Page 10 of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Name: District 10 State 1D Grade: SeEn

Mative Lang Ethnicity: Birthdate: Age:

Dhiztrict: Scheal: Phone:

ISAT-AIL Eligibility

The student must meel i of the oriferéa Lsled bevow with documentabon avaiabie for the |EP Team o dederming thal the stugent 15 elNgiie o parbicipale

m allemale pssessment

1 ¥es ) Mo The student's demonstrated cognitive abadity and adaptive behavior prevent completion of the general academic
curriculum even with program accommodations and/or adaptabons,

[ ¥es ) Mo The student's course of study is primarily functional-skill and living-skill oriented (typically not measured by state or
district assessments). and

T Yes ) Mo The student is unable to acquire, maintain, or generalize skills (in multiple settings) and to demaonstrate
performance of these skils without intensae and frequent individualized instruction.

Other
[[] Access | Access-Alt | Civics (Fall 2017 | College Entrance Exam [ Cther
Access-Alt Eligibility

The student must meef al of the oniferéa Isled bevos wilth documentabon avaiabie for the |EF Team fo delermine thal the student is elgibie lo parlicipale in
& allerna s sesessmen

I Yes ) Me The student's demonstrated cognitve ability and adaptive behavior prevent completion of the general academic
curricuhsm even with program accommaodations andfor adaptations;

) Mo The student's course of study is prirmarily functional-slall and living-skill ariented {typically not measured by state or
district assessments); and

) Yes ) Mo The student is unable bo acquire, maintain, o generalize skills [in multiple settngs) and to dermonstrate
pedarmance of these skils without intensse and frequent indivdualized instruction

WRITTEN NOTICE OF SPECIAL EDUCATION ACTION

A. Actions Proposed

() The student is due far a reevaluation to determine continued eligibility, and it has been determined that further
assessmeant is not necessary.

() The schoal disfrict proposes fo intiatelchange identification
(1 The school district proposes to initiate/change educational placement.
0 The school district proposes o intiate/change educational placement due to disciplinary action.

Iif &ther, describe:

B. Actions Refused
(1 The school district refuses to initiate/change entification.
() The schoal district refuses ta initiate/change evaluationireavaluation.
() The schoal district refuses to initiate/change educational placement

() The schoal district refuses ta change the Individualized Education Frogram {IEF)

If Cther, describe:
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Document Date: Individual Education Program (IEP} Fage 11 of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Mame: Diistrict 1D State I0: Grade: Sex

Mative Lang Ethnicity: Birthdate: Age:

Digtrict Schoal: Phome:

C. Explanation of why actions were proposed or refused

1 The student has completed the semester in which he or she turned 21 years ald and i3 na longer entitled to spacial
education services.

) The student has met IEP or district graduation reguirements.

() The curent data on school pefformance alorg with previous assessments are adgeguate

() The studert's disability adversely affects his or her educational performance, preventing satisfactory achievement.
) Special education services are required in arder for the student to benefit from an educational program

(1 The student's disability does not adversely affect his or her educational parformance

() Benavioral and academic interventions can be implemented within the current placement.

if Cther, describe

D. The following options were considered and rejected because:

E. The following evaluation procedures, tests, records, and reports were used as a basis for the decision:

F. The following information and other factors are relevant to the decision:

This written notice is provided in the native language of the parent/iguardian or other mode of
communication used by the parent, unless it is clearly not feasible to do so.

) Yes [ Mo Explain why it is not feasible to do sa:

What steps have been taken i ensure that the parent understands the content of this written
notice?

CONSENT FOR INITIAL PLACEMENT
Is this an initial placement?
0 Yes Mo

Parent or Adult Student Consent

) 1 GIVE consent ta placing in special education. | understand that | can revake
this consent before sarvices begin
0 | DEMY consant to placing in special education.
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Document Date: Individual Education Program (IEP} Papge 12 of 12
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:
Student Mame: Diistrict 1D State I0: Grade: Sex
Mative Lang Ethnicity: Birthdate: Age:
Dhiztrict Scheal: Phone:
BarentG uardian or Adult Sludent Signature Date

A copy of the |IEP has been provided to the parent/guardian.
(7 Yes () Mo If Mo, will be provided an

s

If you need assistance, contact your school district using the contact information below:
School District Contact Information:

In addition to contacting your school district, if further assistance is needed, you may contact any of the
agencies below:

Idaho State Department of Education Idaho Parents Unlimited, Inc. DisAbility Rights Idaho

B50 W, Stale Strest 4519 Ermerald 4477 Emerald Strest

PO, Bex 83720 Suite E Suite B-100

Bolse, ldaho 83720 Bose, |dabo 83706 Bome, ldaho B3706-2066
2083328810 B00y242.4735 WITT: 208/5336-5353

E00M432-4801 WITT, 2084342-5884 WITT, BEE262-3462

TT: BOQI37T.3520 Wb, waww. ipulidaho, arg Web: hipfdisabilityrightedahs ooy

Wieb: v sde.idaho. goyv

Idaho Legal Aid Services Idaho Bar Association Wrightslaw ldaho Yellow Pages for
Administration Office: P.0Q. Box 855 Kids
1447 Tyredl Lane Bodse Idaho 83701 weavwr, vellowpagesforkids comhelpdid. kim
Baise Idaho 83706 Phone (208) 334-4500
Phane: (208) 336-8980 Fam 334-4515
Fax: 342-2581 Wieb: hitps.\ish, idaho,gowl
Wieb! www' idaholegalaid org! Online Lawyer Referral:
Y Offices in Boise, Calokell Coaur d'8lene. |daho Faks, hitps: lish idaho govimember_sendices!
Lewiston . Pocatello and Twin Falls Irsles_search_panel.ofm

Updated: Sugust 2016

August 2016 145



Idaho |IEP Guidance Handbook Appendix 8

Appendix 8b

Early Childhood IEP Form
Document Date: Individual Education Program (IEP) Page 1 of 16
This IEF iz an () Inital ) Annual Review Projected Triennial Reevaluation Date:
Student Name: Digtrict 1T State 10 Grade: Sex:
Mative Lang Ethnicity: Birthdate Age:
Driztrict School: Phone:
CONTACT INFORMATION
Farent/Guardian Name Frimarny Phone Number:
Malling Address: Secondary Phone Mumbar:
Mative Language: Email Address
Farent/Guardian Mame Primary Phone Number:
Mailing Address: Secondany Phone Number:
Mative Language Email Address
Case Manager Namse Direct Cortact Mumber
Email Address:
IEP INFORMATION
Eligibility Category: [+

Medical Infarmaton

PROCEDURAL SAFEGUARDS

| have been pravided the special education procedural safequards in my native language or other mode of communication

() Ofered and Accepted 7 Offered and Declined

Parani®Gvardian or Adut Stodent 5 graturs ate
IEP TEAM INFORMATION
L Pt r S

Student (whenever appropriate) O res () Ma
ParentfGuardian [ ) Yas 0 Mo
Cestrict Administrator or Designee o Yes Mo
General Ecucation Teacher [ i Yes 0 Mo
Special Education Teacher ) Yes ) Mo

g 0 ves ) No
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Document Date: Individual Education Program ({IEP) Page 2 of 16
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:
Student Mame: Diistrict 1D State I0: Grade: Sex
Mative Lang Ethnicity: Birthdate: Age:
Digtrict Schoal: Phome:
(@) Early Childhood IEP . Standard IEP ) Secondary IEP
Stecents Ages X5 Students Ages 614 Sludonts Ages 1521

EARLY CHILDHCOD

Was this studert sarved in the Part C Infant Toddler Program™?

() Yes {1 No if Yes, the infent Toodier Frogram sssssaments), IFSP, and ECO data may be uwiized az part of the IEF process.
State Approved Anchor Assessment

Anchor Assessment: [[] Date Completed:

PRESENT LEVEL OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Outcome 1: Positive Social-Emotional Skills, including Social Relationships

Current Level of Performance

1. Parertal concarrs for enhancing student's educaban in this Skill Area:

2. Summarize the specific skils this student has that are age-aporopriate, immediate foundational, andior foundational
skills based an assessments, abservations and Fterviews

a. Age Appropriate Skills:
. Immediate Foundational Skills:
¢ Foundational Skills:

3. Early Childhood Cutsame Entry, Exit, and Progress Data Callectian

Annual ECO Annual ECO
ECO Entry Rating Rating and Date* Rating and Date™ ECO Exit Rating Progress at Exit?

* Enter updafed ECO rating and dafe af the annuai review,

Salect one of the following:

1 The student's functioning e age-appropriste across all of alrmost 3l settings and stuations (6 or 7)

{71 The student uses a mix of age-appropriate, immediate foundational, andfor foundational skills across setting (5 or lower),
team decided no annual goals will be develoged this time:

() The student uses a mix of age-appropriate, immediate foundational, and/or foundational skills across settings (5 or lower),
annual goals are below.
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Document Date: Individual Education Program ({IEP) FPage 3 of 16
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Mame: Diistrict 1D State I0: Grade: Sex

Mative Lang Ethnicity: Birthdate: Age:

Dhiztrict: Scheal: Phone:

E Annual Goal
1. Student Meed:

2. Baseline Data:

Given currantly
Candifion Studet Vame Targated SkT or Safiavor Critana

3. Objectives and Benchmarks [REQUIRED FOR STUDENTS TAKING THE ALTERNATE ASSESSMENT)

d Given will by

E Condton Stodert Mame Targeted Skd! or Sefawor Crienm Dde
H Given will by

= Candifi Studhed Vame Targreled Skl ar Safwviar Crifari Diade
El Given will bwy

E Conablon Stochet Iame Targetod Skl or Safawior Criania ]

Add Chectives and Benchmarks
[=] Hide Aif Objectives and Banchmarks

4, Annual Goal:
Given will bwy
Canalin Stuchend Na e Tangeled kil ar Befwviar Criark Disie
5. Procedure for data collection
|| Cbservation | Rubric L Work Sample || Assessment L Other
G, Schedula
Daily || Weeakly Manthly Bi-Marthhy

7. General Education Content Standard(s)

aho Eardy Leaming eGuicelines Idehe Core Standards

&, Assistive Technolagy (AT WAccessible Educational Matarials (AEM) in use ar cansiderad rew;
) No If “Ta", whry?
) Yes If ¥es, listthe ATIAEM:
Reporting Progress
Written progress will be provided:
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Document Date: Individual Education Program ({IEP) Page 4 of 16
This IEF iz an; () Iniial ) Annual Review Projected Triennial Reevaluation Date:

Student Mame: Diistrict 1D State I0: Grade: Sex

Mative Lang Ethnicity: Birthdate: Age:

Dhiztrict Scheal: Phone:

Outcome 2: Acquiring and Using Knowledge/Skills, including Communication and Early Literacy

Current Level of Performance

1. Parertal concarrs for enhancing student's educaton inthis Skill Area:

2. Summarize the spacific skils this student has that are age-aporopriate, immediate foundational, andior foundational
skills based an assessments, abservations and imerviews

a. Age Appropriate Skilks:
. Immediate Foundational Skillz:
. Foundational Skills:

3. Earty Childhood Cutcome Entry, Exit, and Progress Data Callection

Annual ECO Annual ECO
ECOEntryRating e’ nd Date* | Rafingand Dater | ECO EXItRating | Progress at Exit?

* Enter updated ECO raling snd dafe el the annuai renview.

Select one of the fallowing:

) The student's funcBoning is age-appropnate acreas all or almeost all sattings and situatians (6 ar 7)

) The student uses a mix of age-appropriate, immediate foundational, andfor foundational skills across setting (5 of lower),
team decided no annual goals will be developed this time:

) The student uses a mix of age-appropriate, immediate foundational, andfor fowndational skills across settings (5 or kower),
annual goals are below,

E Annual Goal

1. Student Meed:

2. Baseline Data:

Given cumanthy
Candfian Stuchet iva e Tangatea’ SLT or Safaiior Crltaria
3. Objectives and Benchmarks [REQUIRED FOR STUDENTS TAKING THE ALTERNATE ASSESSMENT]
H Given will by
a Condibipn Srader Mame Targeted Skl or Safavior Criena Digte
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Document Date; Individual Education Program (IEP) Fage § of 16
This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;
Student Name: Castrict 10 State 1D Grade: Sex
Mative Lang: Ethmicity Birthdate Age:
Diigtrict School: Phione
E Given will by
E Conaf Sludand Mama Tampadad ShiN ar Bahaor Criaria Dt
H Given will by
A Conofion T Eludent Meme Fompmind Skt or Bpheenr Criong Date

[#] Add Obpectives and Banchmarks
|_-| Hide AN Objectives and Benchmarks

4, Annual Goal;

Given wll by

Cormailfa Sludan! Mame Taapatad Sl o Bahiror Criaia

5. Procedure for data collection:

[ observation || Rubric || Work Sampla | Assessment . Other
6. Schedula
|| Daily Weekly || Monthhy || Bi-Monthly

7. General Education Cortent Standard(s):

ldaha Eardy Leaming eGuidelines ldaha Core Standards
8. Assistive Technology (AT WAccessible Educational Matenals (AEM) in use or considered new:
) Ne  IF"No”, why?
1 Yes  If Yes, listthe ATIAEM:
Reporting Progress
Witten progress will be provided:

Qutcome 3: Use of Appropriate Behaviors to Meet Needs

Current Level of Performance

1. Parental concerms for enhancing student's education in this Skill Area:

2. Summarize the specific skills this student has that are age-appropriate, immediate foundational, andfor foundational
skills based on assessmenis, obeervations and interviews:

a. Age Appropriate Skills
& Immediate Foundational Skills:

. Foundational Skills
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Document Date; Individual Education Program (IEP) Fage § of 16
This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;

Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate Age:

Diigtrict School: Phione

3. Early Childhood Qutcome Entry, Exit, and Progress Data Collection

ECO EntryRating | APOU2I S50 H:I:::‘lld‘g:tf ECO ExitRating | Progress at Exit?

" Ender updaded ECO rating and dada af [he annus! rawiew.

Select one of the following:

P

It The student's functioning is age-appropriate across all or slmost all settings and stuations (6 or 7).
(1 The student uses a mix of age-appropriate, immediate foundational, andfor foundational skills across seting {5 or lower),
team decided no annual goats will be developed this time.

[ The sludent uses a mix of age-appropaade, immediate foundational, andlar faundational skills across settings (S or lower),

rnzal I
E Annual Goal
1. Student Meed:
2. Baseline Data
Given currenily
Coarmifax Sludan! Masme Tavgelad Shil o Eahawvar Criwria
3 Dbjﬂﬂl.l'k"ﬂﬁ and Benchmarks (RECLNRED FOR ETUDENTS TARING THE ALTERNATE ASSESSMENT)
E Siven will by
A Conaion Studont Apme Tampeded Sk or Bphaeor Critoris Diate
H Given will by
B Condficn Sludent Mame Tavpeled Skl o Behevas Crlers Diate
H Given will by
E (et Shuckand Mame T SV or Bahirsos Criaria Dt

Add Objectives and Benchmarks
B Hide Al Objectivas and Benchmarks
4, Annual Geal:

Given wll by

Camafey Slucan! Mame Tarpialad ShV or Bahiros Criaria Dt

5. Precedure for data collection:
[] oeservation || Rubrc || Work Sampke | Assessment [ Other

6, Schedula
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Document Date; Individual Education Program (IEP) Fage 7 of 16
This IERsan (O Intial ) Annual Beview Frojected Triennial Reevaluation Date:
Student Name: Castrict IC: State 1D Grade: Sex
Mative Lang: Ethmicity Birthdate Age:
Chztrict School: Phone
Diaity Weekhy Monthty | | Bi-Monthly

7. General Education Content Standard(s):

ldaha Eary Leaming eGuidelines Idahg Core Standards

8. Assistive Technology (AT Accessible Educational Mateniaks (AEM) in use or congidered new:
i1 No If o™, whny?
1 Yes If Yes, bist the ATIAEM:

Reporting Progress
Written progress will be provided:

IEP SERVICES

The information below (2 & 2ummery of e sutenis programsenaces, ncikaing when sendces will begin, whare ey will be proviced, who will be
reponshie for providing them, and when thay will end

Freguency of Special Education/
Related Services
Special Education Titke of Frofessional 54 OFF 200308)T) Date
andlor Related Service Saff Responsible Llrw OME colwam crily pav icmiitied sndos Lecation 34 OFR 300,000 T
PR 300 3280 | M TR 300 520aH] Par Day | Par Wask | Par Month PR 300 T AT Start End
Total Amount of Time (minutes): | |

Opticnal Statement of Service Delivery:

LEAST RESTRICTIVE ENVIRONMENT (LRE)

The IEF shal explain the exlenl, ¥ any, ko which e sludenl will nof parficipate i he penersl educalion cla sersam, the gereral educalion curriciim, o
axFaCUTricIar o ciher mracadnTG acihities

Select the age range for this student: (0 310 5 year old [ Gto 21 yearold

Minutes Weekly Averages

Total minutes in the school week for this student

Average time outside the general education erviranment: Special BEd Percentage: (e
Average time inside the general education emvironment*: General Ed Percentage: (%

* mven if specal education senaces are being provided
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Document Date; Individual Education Program (IEP) Fage 8 of 16
This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;

Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate Age:

Diigtrict School: Phione

Educational Environment for Ages 6-21

e

L} {01} Student is inside the general education classroom 80% or more of the school day. Ina § hour school day, the student is
inside the regular class at least 4 hours and 48 minutes.

) {02} Swudent is inside the general education classroom at lesst 40% but not more than 79% of the school day. In & & hour

 school day, the student is inside the regular class at least 2 hours, 25 minutes, but not mone than 4 hours, 47 minutes.

(0 (03} Student & inside the general education cassroom less than 40% of the schoel day. In 2 6 heur schoal day, the student is
inside the regular class 2 hours, 24 minubes or less

) {11} Swdent is in a district setf-contained classroom in & separste special education school for more than 50% of the school
day - more than 3 hours in & & hour school day.

) {12} Swudent is placed in a private special educaton day schoolfacility at public expense for more than 50% of the school day
- maone than 3 hours in & & hour school day.

(13 Student receives education senvices in public resdential facilty for more than 50% af the schaol day and resdes in that

-

tacility during the school wesk

L {14} Student receives education services in @ private residential facilty at public expense for mone than 50% of the school day
and resides in that facility during the school week.

[0 (15) Sudent recelves spectal education services in a hospital or hormebound sethng (do not nclude home-schooled students
af wirtual eharter school students),

) {16} Swdent receives special education services in a detention center or comectional facility.
;:J (21} Sudent & voluntarily enralled in a private school by parents

Educational Environment for Ages 3-5

[ (44} SEPARATE SPECIAL EDUCATION CLASS: Student atlends a spacal education prograrm in a class wih a majorty (at
least S0%) of children with disabilibes (le, children on IEPs), [The category may include bul is not kmited to prograrms in
regular school bulldings, portables, child care facilites, out-patient hospital facilities, or ather community based settings.)

) {45} SEPARATE SCHOOL: Student receives education programs in & public or private day school designed for chidren with
disabilities.

) (46} RESIDENTIAL FACILITY, Student receives education program in publicly or privately operated residential school or
medizal facility on inpatent basis,

] (47} SERVICE PROVIDER LOCATION OR SOME OTHER LOCATION: Student recen es the majority of special education and
related services in a sarvice provider location or some other location not in any other category. (This categary includes but is
nat limited to dlinicians' offices located in school buikdings, private clinicians’ office, and hospital faciities on outpatient basis.)

) (4B} HOME: Student raceives the majority of special education and related sarvices in the principal residence of the child's
family or caregivers (includes babysiters). (Include chikdren who receive special education both at home and in a sarvice
provider locabon or other lecation not in any other category )

) {48} The student attends a public or private REGULAR EARLY CHILDHS2OD PROGRAM that includes & majority (at least 50%)
af non-disabled chidren (Le., not on |EPs) at least 10 hours per week  The student receives majority (at least 50%) of Special
Education and related services in the Regular Early Childhood Program

1 (50} The student attends a public or private REGULAR EARLY CHILDHCOD PROGRAM that includes a majority (at least 50%)
of non-disabled chidren (iLe., not an |IEPs) at least 10 hours per week.  The student receives majority of Special Education and
related services in some OTHER LOCATION

1 {51} The student attends a public or private REGULAR EARLY CHILDHOOD PROGRAM that includes a majority (at least 50%)
of non-disabled chidren (i.e., not on |IEPs) less than 10 hours per week The student receives majority (at least 50%) of Special
Education and related services in the Regular Early Childhood Program

(1 {52} The student attends a public or private REGULAR EARLY CHILDHOOD PROGRAM that includes a majority (at least S0%)

af non-disabled chidren (e, not on |1EPs) less than 10 hours per week The student receives majority of Special Education and

related services in some OTHER LOCATION
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Document Date; Individual Education Program (IEP) Fage 9 of 16
This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;

Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate Age:

Diigtrict School: Phione

Placement Considerations

) Yes {0 Mo |5 this placement based on the student's aducational needs docurmented in this IEFP?

Rationale for remowing af the student from the general educaban enviromment.

1 Yes {0 Mo Is the student able to be satisfactorily educated in the general education environment far the
entire schaol day?

Rationale for removing of the student from the general educabion emvircmment:

) Yes T No If rerioval from the regular environment is necessary, is it baged on the nature and severity of
the student's disability and not the need for modifications in the general curriculurm?

Ratonaks for remoymg af e sfudent frarm the general educalion anvironiimet!

i) Yes 7 Mo s the educational placement as close as possible to the student's home?
Rationale for remeving af the studant from the general edueation epviremmen!

0 Yes 0 Mo Is the educational placement in the schopl the student wauld attend if the student did not have a
digability?
Rafionale for removing of the sfudent from the general educabon environment:

) Yes i No Did the |EF tearm consider any potential harmiul effect of the educational placemant?
Rationale for remeving af the studant fram the general educaban envirermment.

) Yes 0 Mo Dees the student have the opportunity o participate in extracurncular and nonacademic events
with nondisabled students?
Rationale for removing af the afudent from the general educabon enviromment.

OTHER CONSIDERATIONS

A. Special transportation is a related service.
The student requires: {1 Regular ) Special () Mo Transportation
Describe, If necessary:
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Document Date; Individual Education Program (IEP) Fage 10 of 16
This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;

Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate e

Diigtrict School: Phione

B. Are extended school year (ESY) services required for this student?
) No ives (TBD if TELD, when:

1. What are the skills this student will lose as a result of an intermupted educational program and will be unable to
recoup so as o make reasonable progress toward achieving the geals and benchmarks/objectives inthe IEP?

2 What skills are emerging that require ESY services in order to make reascnable gains?

3 What acquesition of a critical life skill that aids the student's ability ta function independently would be threatened by
an interruption in senvices?

4 Inwhat way are the above skills critical to the overall progress of the student?
5. Specify which goals and objectives/banchmarks should be part of the |[EP far ESY servicas

&. Beginning and ending dates of ESY: Hours per weak:

C. Does the student have limited proficiency in English?
1 Mo 1 Yes If Yes, what native language?

Explain whal considerations are necessany.

D. Is the student deaf or hard of hearing?
I MNa (1 ¥es If Yes, sxplzin what conaiderations are necassary:
If hearing impairedideaf, is hearing aid monitanng required?
) No -

o

1 Yes

R

E. Does the student have unigue communication needs?
I Ma (1 ¥es If Yes, how will communication needs be met:

F. Is the student blind or visually impaired?
) Ne ) Yes If Yis, explain whaf consideralions are necessarny.
If wizually impairedblind, is Braille required?

{71 Ne 7 Yes

e —

G. Does the student have health care needs?
1 Ne ) Yes If Yes, bsf the health care needs.
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Document Cate: Individual Education Program (IEP) Fage 11 of 16
This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;

Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate Age:

Chiztrict School: FPhone

BEHAVIOR INTERVENTION PLANNING

Does behavior impede the student’s learning or that of others?
() No [ Yes
If behavior impedes the student's learning or that or others:
() Positive behavior supparts are incorporated in this IEP.  (Complste the Posilive Behevier Supporls seclion Balow)
1 A behavior intervention plan (BIF). including positive supparts.  (Compiste the Bahavior inferuention Plan sechion beiow)

Positive Behavior Supports
SupportsiTools Furpose |

: |

Behavior Intervention Plan
E Replacement behavior (restate |EP goal that addresses teaching behavior):

Given will bry
Canafon Shuntend WNavr Targetod Sk o St v Crlara Crara
Preventative Strategies Teaching Responding |
Setting Event Strategies Antecedent Strategies Replacement Behavior Consequence Strategies

E Reinforce Correct Student Respanding
|Reptacemant Bshavior)

—

What method of progress montoring will be used to determine if the replacement behavior i working?

I= there a criss plan that ensures safaty far all {what to do in dangerous ar high risk situations, il neaded)?

) Mo If Mo, whiy:
Yes If Yes, describe escalation cyele and interventions at each stage/level:

g
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Document Date; Individual Education Program (IEP) Fage 12 of 16
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Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate e

Diigtrict School: Phione

ACCOMMODATIONS, ADAPTATIONS, AND/OR SUPPORTS IN GENERAL AND SPECIAL EDUCATION

Document accommodations andiar sdaptations the studen! reguires, based on assessed needs, in onder fo sdvance, be involved ang make progress in
general education clrmculinm, and be edicated in ganars aducs o i Bhe maximur axiant posaite
Include all necassary classroom accommadations and adaptations,

A, Accommodation/Adaptations, If Needed
Presentation

i

Timing/Schedule

=
Setting
=

Response

=

Other
g

B. Maodification to the General Education Curriculum

g

PARTICIPATION IN STATEWIDE AND DISTRICTWIDE ASSESSMENT

Cunly Fose accammodations Fated in e "Accammodations, Adaplalions, andiy Support in Genaral and Special Educalion” sechion of s [EF and reguianly
uzed by the sfuder! it clagaroom instroclion and clasaroonm laeling may be weed during slalewide of disiichvida sssessments,

ELA/Reading (Grades K-11)
| IRI | IR-Ale [ 1IsAT | ISAT-AR | HAEFR | Other | Mot tested at this grade level

IRI-Alt Eligibility

The student must meet aif of the anteria fshed below with docemendation avelable for the (EP Team o defermine thal the shudend is slgiie o pardcipale in

an allernale assessment

) Yes T Mo The student's dermanstrated cognitive ability and adaptive behavior prevent completion of the general acadermc
curficulurm even with program accommodations andior adaptations;

(o Yes [ Mo The student’s course of study is primarily functional-skill and living-skill oriented (typically not measured by state or
district assessments); and

) ¥es ) Ma The student is unable to acquire, maintain, or generalize skills (in multiple setiings) and to demonstrate
performance of these skills without intensive and frequent individualized instruction
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ISAT-AlL Eligibility

The student must meet aif of the oniteria listed helow with documendation available for the (EP Team io defermine thal the sludent is sliplaie io participale in
an allsrmale assessmend

1 ¥es ) Mo The student's dermanstrated cognitive abllity and adaptive behavior prevent completion of the general acadermic
curriculurm even with prograrm accommodations andiar adaptations;

) ¥es [ Ma The student's course of study is primarily funchonal-skill and lving-skill onented (typically not measured by state or
district assessments); and

1 Yes () Ma The student is unable to acquire, maintain, or generalize skills (in multiple setiings) and to demonstrate
performance of these skills wiathout intensive and frequent indwidualized instruction.

Math (Grades 3-11)
[]I1SAT | ISAT-Al | NAEF | Other [ Mot tested at this grade level
158 T-Alt Eligibility

The student must meet alf of the oniteria listed below with documenidation available for the [EP Team lo defermine thal the sludent is eligéais lo participale in
& allernale gssessmant

i Yes () Mo The student’s demaonstrated cognitive ability and adaptive behavior prevent completion of the general acadermic
curriculum even with program accommedations andior adaptations;

() ¥es (Mo The student's course of study is primanly funcbonal-skill and lving-skill oriented (typically not measured by state or
district assessments); and

[ Yes [ Mo The student is unable 1o acquire, maintain, or generalize skills (in muliple selfings) and bo demonstrate
peformance of these skills wihout imensive and reguent indmidualized instiuction

Science (Grades 5, 7, 11)
[ ] I1SAT | ISAT-Alt | MAEP Othar || Mat tested at this grade level

ISAT-Alt Eligibility
The studenl muel meat aif of the oniteria lizfed bekow wilh decumenlation avalalWe v e [EF Team lo delermine thal the sludent i& ehgihie o participale in
&0 allernale gasessmant

[ ¥es )Mo The students demonstrated cognitive ability and adaptive behavior prevent completian of the general acadernic
eurfisulurn even with program aceommodations andior adaptations;

2 Yes () Mo The student's course of study is primarily funcbonal-skill and lving-skill orented (typically not measured by state or
district assessments), and

1 Yes ) Mo The student is unable to scquire, maintain, or generalize skills (in multiple settings) and to demonstrate
performance of these skills without intensive and frequent indwidualized instruction.

Other
[ ] Access || Access-Alt | Civics (Fall 2017} | College Entrance Exam | Other
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Access-Alt Elgibility
The student must meet aif of the onteria listed helow with documendation available for the (EP Team io defermine thal the sludent is sliplaie io participale in
an allsrmale assessmend

1 ¥es ) Mo The student's dermanstrated cognitive abllity and adaptive behavior prevent completion of the general acadermic
curriculurm even with prograrm accommodations andiar adaptations;

) ¥es [ Ma The student's course of study is primarily funchonal-skill and lving-skill onented (typically not measured by state or
district assessments); and

1 Yes () Ma The student is unable to acquire, maintain, or generalize skills (in multiple setiings) and to demonstrate
performance of these skills wiathout intensive and frequent indwidualized instruction.

WRITTEN NOTICE OF SPECIAL EDUCATION ACTION

A. Actions Proposed

() The student is due for a reevaluation to determine continued eligibility, and it has been determined that further
asgessment 15 nol Recessary.

1 Thie school district proposes to initiate/change identification.
1 The school astrict proposes to initiste/change educational placement
1 The school district proposes to initiatal/cha nge educational placement due to disciplinary action

if Cther, describe

B. Actions Refused
() The school district refuses o intiatefchanoe identification.
(1 The school district refuses to intiatefchange evaluation/reevaluation
() The school district refieses to intiste/change educational placement.
) The school district refuses to change the Individualized Education Program (IEF).

if Cthier, deseoribs:

C. Explanation of why actions were proposed or refused

(1 The student has completed the semester in which he ar she turned 21 years old and is no longer entitled o spacial
education services

() The student has met |EF or district graduation requirements.

) The gument data on school perfarmance along with previous assessments are adequate

1 The student's disability adversely affects his or her educational performance, preventing satisfactory achievement.
) Special education services are reqguired in order for the student to banefit frorm an educational program

0 The student's disablity does not adversely affect his ar her educational performance.

) Behavioral and academic interventions can be implemented within the cursent placemenit

if Other, describe:
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D. The following options were considered and rejected because:

E. The following evaluation procedures, tests, records, and reports were used as a basis for the decision:

F. The following information and other factors are relevant to the decision:

This written notice 15 provided in the native language of the parent/guardian or other mode of
communication used by the parent, unless it is clearly not feasible to do so,

) Yes 0 Ma Explainwhy it is not feasible to do so;

What steps have been taken to ensure that the parert understands the cantent of this witten
ratica?

CONSENT FOR INITIAL PLACEMENT
Iz this an initial placemant?
1 Yes ) Mo

Parent or Adult Student Consent

1 | GIVE consent to placing in special education | understand that | can revoke
this consent before services begin.

| DEMWY consent to placing in special education

ParentGuardian or Adult Sfudemd Signature Diafe

A copy of the |IEP has been provided to the parent/guardian.
) Yes 7 Ma i Mo, will be provided on:

If you need assistance, contact your schoaol district using the contact information below;
School District Contact Information:

In addition to contacting your school district, if further assistance is needed, you may contact any of the
agencies below:
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Idaho State Dapartment of Education ldahe Parents Unlimited, Inc. DisAbility Rights Idaho

G50 W, State Strest 4518 Emerald 4477 Ermerald Street

PO Box 83720 Suite E Suite B-100

Bolss ldaho 83720 Bolae, ldaho B3T08 Bolse ldaho B3T06.2086
2083326810 BO0M242-4TES WITT: 20B8/336.5353

B00/432-4601 WITT: 208/342.5884 WITT: BB6/282.3462

TT: B0OQI3TT-3529 Wheby wany Ipulidahe org ‘Wb hitp:('disabilityrightsidaho org

Wish: wwew. sde idaho.goy

Idaho Legal Aid Services Idaho Bar Association Wrightslaw Idaho Yellow Pages for
Adminstration Office: P.0. Box BBS Kids
1447 Tyrell Lang Boise [daho &3701 werwy wellowpagesiorkids, oo mbhelpdd, him
Baise Idaka 83708 Phare [ 205) 334-4500
Phane: (208) 338-3980 Fay: 334-4515
Faue: 342-2561 Web: hitps (Vish idaho gov!
Wb www idaholegabid oral Online Lawyer Rederral
" OMces im Boise. Caldwell, Coaur gAlene, |daho Falls, Hish idakh i f I )
Lewiston, Pocatello and Twin Falls If&dlF fEl M m
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Secondary Transition IEP Form

Document Date; Individual Education Pragram (IEP) Page 1 of 15
This IEF = an () Intial () Annual Review Projected Triernial Reevaluation Date:

Student Name: Chistrict 1D State |1D: Grade: Sex:

Mative Lang: Ethinicity: Birtricate: Ana:

Chatrict School: Phiore:

CONTACT INFORMATION

Farent/Guardian Mame: Primary Phone Mumber:
Mailing Address Secondary Phone Mumber
Mative Language. Email Address:
Farert/Guardian Mamea: Primary Phone Mumber:
Malling Address Secondary Phone Mumber
Mative Language: Email Address:

Case Manager Name: Direct Contact Mumber:
Email Address

IEP INFORMATION
Eligibility Category B
Medical Infarmation

PROCEDURAL SAFEGUARDS
| have been provided the special education procedural safeguards in my native language of other mooe of communication:

) Offered and Accepted () Offered and Declined

Parent'G usrdian ar Adull Shectan! Sinalure Date
IEP TEAM INFORMATION
Names of All IEP Team Members IEP Meeting Attendance
Invited to Attend Posiion or This (Eheck DORS NOT indcate agresment)
Student [whenever appropriate) ) Yes [ Mo
ParentiGuardian ) Yes ) Mo
District Administrator or Designee () Yes ) Mo
General Education Teacher ) Yes Mo
Special Education Teacher () Yes [ Mo
H OYes  OMo
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This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;
Student Nams: Cistrict 1D State 1D Grade: Sex
Mative Lang: Ethmicity Birthdate e
Diigtrict School: Phione
() Early Childhood IEP [ Standard IEP @ Secondary IEP
Sudents Soer -5 Huoents Agos §-14 Stwdents Ages 15-21
SECONDARY
Transfer of Rights (Camplsted no later than the studewd's 17th birthday)

() The student & parents have baen informed that Special Education Rights will transfer to the student at age 18

FarntGuandan o Adul Sludoent Sgnadung Dabe bl e T LT L
i Special Edusation Rights will not transfer o the student at age 18
Rationale:

() The [EF Team has determined that the student is not able fo provide informed consent
() Alegal guardian has been appointed by the court

Agency Participation
Were any cutside agencies invited fo attend the |EF Team Meeting?

() ¥es, with documentation of written consent dated prior to agancy invitation

Date of writieniverbal consent: [ricr fo invilation)
Date of outside agency (mvitaban feowing cansan
3 Ma

If Mo, specily reason:

POSTSECONDARY GOALS AND TRANSITION SERVICES PLANNING

Asgsessment Summary for Transition Services Flanning
it i racomymanded el & comulaive record of agzezamantz he malmaimec)

Transition Assessment Tool Date Summary of Results

B

Current Level of Performance for Postsecondary Goals and Transition Services

1. Strengths of the student as indicated by formal or infarmal transition assessments.

2 Meeds of the student as indicated by formal or informal fransition assessments:
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Student Name: Castrict 10 State 1D Grade: Sex
Mative Lang: Ethmicity Birthdate Age:
Chiztrict School: FPhone
3 Preferences of the student as indicated by formal or informal transition assessments:
4 Interests of the student as indicated by forrmal or infarmal transition assessments:
Postsecondary Goals
A. Postsecondary Education and Training (REQLUIRED)
Within aone year of graduation will
E. Employment [(REQUIRED)
Within one year of graduaticn, will
Shudan Name Goal
C. Independent Living (When appropriate)
Within ane year of gradustion, will
Studert Seme Goal
Transition Activities
{1t it recommended thal & cumulative reeord of Fansiton sclivilies be maintained
A. Postsecondary Education and Training (REQUIRED)
Transition Activity Position Responsible | Start Date Status End Date |
B. Employment (REQUIRED)
Transition Activity Position Responsible | Start Date Status End Date |
C. Community Participation (RECLUIRED)
Transition Activity Position Respansible | Start Date Status End Date |
E. Adult Services
The IEF Team has considerad and determined activities in this area are: () Mecessary [ Mat Mecessary
Transition Activity Position Responsible | Start Date Status End Date

|
|

F. Related Services

The IEF Team has comsiderad and datermined activities in this area are: () Mecessary
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This IEF =an () Intial () Annual Review Frojected Triennial Reevaluation Date;
Student Name: Castrict 10 State 1D Grade: Sex
Mative Lang: Ethmicity Birthdate Age:
Diigtrict School: Phione
Transition Activity Position Responsible | Start Date Status End Date

D. Independent Living
The IEP Team has considered and determined activities in this area are: () Mecessary {0 Mot Mecessary

Transition Activity Position Responsible | Start Date Status End Date |

=

High School Graduation Consideration

() The student will mest regular high school graduation requirements

0 The student will meet distict altermate mechanismiplan requremants.

0 The student will rmeet kigh school graduation requirerents with adaptations as determined by the IEP Team.

Idenhify and explain the adapfations made fo the high school gradustion requirements:

Anticipated graduation/exit date:

Course of Study

Courses to be Taken
School Year | Grade Level Al oo ame course must be included 2o help raach Postsecondary Gools Credits Ramed

Grode 8
Grade 9
Girade 10

Grade 11
Grade 12
Ages 18-21

PRESENT LEVEL OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Skill Area |#] Add Mew Skitl Ares | = | Dietefe this Skil Ares

Current Level of Performance
1. Strengths of the tudent in this Skill Area:

2, Farertal concerms far enhancing student's education in this Skill Area
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Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate Age:

Diigtrict School: Phione

3. How the student's disablity afects the student's invalement and progress in the gEf‘IE'I'El currisulum and
partticipabon in appropriate activities in this Skill Area.

E Annual Goal

1. Student MNesad:

2. Baseline Data
Siven currently
Coanmilay Sludan! Mama Tavgulad Shi¥ o Eahavar Criwna
3. Objectives and Banchmarks (RECGLYRED FOWR ETUDENTS TAKING THE ALTERNATE ASSESSMENT)
E Given will by
Conafon Studoent Mamo Tampeipd Skl or Bahaor Crinn Date
E Given will by
E Condfcw Sludent Mlsme Tavpeled St or Behewar Crisre Lt
El Given will by
= Coarmifax Sludan! Masme Tapalad Skl o Bahareor Criasia Diate

[F] Add Objectives and Benchmarks
=] e AN Objectivas amd Beachmarks

4, Annual Goal:
Given will by
Canmifax Sludan! Masme Tarpaled Shil or Bahareor Criaria Date
da, Postsecondary Goals:

What Postsecondary Goals are addressed in this Annual Geal?
How does this Annual Goal progress the student toward attaining Pesteecondary Goals?

5. Procedure for data collection:

[ Chservation | Rubric [ ] Work Sample | Assessment | Other
6. Schedule
|| Daily Weakly | Manthly || Bi-Monthly

7. General Education Cortent Standard(s).
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Document Date: Individual Education Program (IEP) Page 6 of 15
This IEPisan. () Intial O Annual Review Projected Triennial Reevaluation Date;
Student Name: Drstrict 1D: State ID- Grade: Sex:
Native Lang: Ethnicity: Birthdate: Age:
District: School: Phone:
Idaho Eady Learning eGudelines Idaho Core Sandards Waheo Basic Workplace Competencies

8. Assistive Technology (AT Accessible Educational Matenals (AEM) in use or congidered new: 4 CF0 100 A2 1RE 2N
) No If “Ne”, why?
) Yes If Yes, st the AT/AEM.

Reporting Progress
Written progress will be provided:

IEP SERVICES : B

The information bevow is & summary of (he student’s programysenices, inciuding when services will begin, mueMywﬂoomm who will be
reponsible for ox them, and when thay wilf end.

[
=J
<

Optional Statement of Service Delivery: L OFR 300 32

LEAST RESTRICTIVE ENVIRONMENT (LRE) ‘

The JEP shall explein the extent I any, o which the student will not participate in the general education clessroom, mogenara!mmcmiwum o
axtracumicutar or olher nonacademic actiities. W

9 M

Select the age range for this student: () 3 to 5 year oid () 61021 yearold

Minutes Weekly Averages

Total minutes in the school week for this student:

Average time outside the general education environment: Special Ed Percentage: (0%
Average time inside the general education environment*; General Ed Percentage: (0%

* even If special education seniaces are being provded
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Diigtrict School: Phione

Educational Environment for Ages 6-21

e

L} {01} Student is inside the general education classroom 80% or more of the school day. Ina § hour school day, the student is
inside the regular class at least 4 hours and 48 minutes.

) {02} Swudent is inside the general education classroom at lesst 40% but not more than 79% of the school day. In & & hour

 school day, the student is inside the regular class at least 2 hours, 25 minutes, but not mone than 4 hours, 47 minutes.

(0 (03} Student & inside the general education cassroom less than 40% of the schoel day. In 2 6 heur schoal day, the student is
inside the regular class 2 hours, 24 minubes or less

) {11} Swdent is in a district setf-contained classroom in & separste special education school for more than 50% of the school
day - more than 3 hours in & & hour school day.

) {12} Swudent is placed in a private special educaton day schoolfacility at public expense for more than 50% of the school day
- maone than 3 hours in & & hour school day.

(13 Student receives education senvices in public resdential facilty for more than 50% af the schaol day and resdes in that

-

tacility during the school wesk

L {14} Student receives education services in @ private residential facilty at public expense for mone than 50% of the school day
and resides in that facility during the school week.

[0 (15) Sudent recelves spectal education services in a hospital or hormebound sethng (do not nclude home-schooled students
af wirtual eharter school students),

) {16} Swdent receives special education services in a detention center or comectional facility.
;:J (21} Sudent & voluntarily enralled in a private school by parents

Educational Environment for Ages 3-5

[ (44} SEPARATE SPECIAL EDUCATION CLASS: Student atlends a spacal education prograrm in a class wih a majorty (at
least S0%) of children with disabilibes (le, children on IEPs), [The category may include bul is not kmited to prograrms in
regular school bulldings, portables, child care facilites, out-patient hospital facilities, or ather community based settings.)

) {45} SEPARATE SCHOOL: Student receives education programs in & public or private day school designed for chidren with
disabilities.

) (46} RESIDENTIAL FACILITY, Student receives education program in publicly or privately operated residential school or
medizal facility on inpatent basis,

] (47} SERVICE PROVIDER LOCATION OR SOME OTHER LOCATION: Student recen es the majority of special education and
related services in a sarvice provider location or some other location not in any other category. (This categary includes but is
nat limited to dlinicians' offices located in school buikdings, private clinicians’ office, and hospital faciities on outpatient basis.)

) (4B} HOME: Student raceives the majority of special education and related sarvices in the principal residence of the child's
family or caregivers (includes babysiters). (Include chikdren who receive special education both at home and in a sarvice
provider locabon or other lecation not in any other category )

) {48} The student attends a public or private REGULAR EARLY CHILDHS2OD PROGRAM that includes & majority (at least 50%)
af non-disabled chidren (Le., not on |EPs) at least 10 hours per week  The student receives majority (at least 50%) of Special
Education and related services in the Regular Early Childhood Program

1 (50} The student attends a public or private REGULAR EARLY CHILDHCOD PROGRAM that includes a majority (at least 50%)
of non-disabled chidren (iLe., not an |IEPs) at least 10 hours per week.  The student receives majority of Special Education and
related services in some OTHER LOCATION

1 {51} The student attends a public or private REGULAR EARLY CHILDHOOD PROGRAM that includes a majority (at least 50%)
of non-disabled chidren (i.e., not on |IEPs) less than 10 hours per week The student receives majority (at least 50%) of Special
Education and related services in the Regular Early Childhood Program

(1 {52} The student attends a public or private REGULAR EARLY CHILDHOOD PROGRAM that includes a majority (at least S0%)

af non-disabled chidren (e, not on |1EPs) less than 10 hours per week The student receives majority of Special Education and

related services in some OTHER LOCATION
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Placement Considerations

) Yes {0 Mo |5 this placement based on the student's aducational needs docurmented in this IEFP?

Rationale for remowing af the student from the general educaban enviromment.

1 Yes {0 Mo Is the student able to be satisfactorily educated in the general education environment far the
entire schaol day?

Rationale for removing of the student from the general educabion emvircmment:

) Yes T No If rerioval from the regular environment is necessary, is it baged on the nature and severity of
the student's disability and not the need for modifications in the general curriculurm?

Ratonaks for remoymg af e sfudent frarm the general educalion anvironiimet!

i) Yes 7 Mo s the educational placement as close as possible to the student's home?
Rationale for remeving af the studant from the general edueation epviremmen!

0 Yes 0 Mo Is the educational placement in the schopl the student wauld attend if the student did not have a
digability?
Rafionale for removing of the sfudent from the general educabon environment:

) Yes i No Did the |EF tearm consider any potential harmiul effect of the educational placemant?
Rationale for remeving af the studant fram the general educaban envirermment.

) Yes 0 Mo Dees the student have the opportunity o participate in extracurncular and nonacademic events
with nondisabled students?
Rationale for removing af the afudent from the general educabon enviromment.

OTHER CONSIDERATIONS

A. Special transportation is a related service.
The student requires: {1 Regular ) Special () Mo Transportation
Describe, If necessary:
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Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate e

Diigtrict School: Phione

B. Are extended school year (ESY) services required for this student?
) No ives (TBD if TELD, when:

1. What are the skills this student will lose as a result of an intermupted educational program and will be unable to
recoup so as o make reasonable progress toward achieving the geals and benchmarks/objectives inthe IEP?

2 What skills are emerging that require ESY services in order to make reascnable gains?

3 What acquesition of a critical life skill that aids the student's ability ta function independently would be threatened by

an interruption in senvices?
4 Inwhat way are the above skills critical to the overall progress of the student?
5. Specify which goals and objectives/banchmarks should be part of the |[EP far ESY servicas

&. Beginning and ending dates of ESY: Hours per weak:

C. Does the student have limited proficiency in English?
1 Mo 1 Yes If Yes, what native language?

Explain whal considerations are necessany.

D. Is the student deaf or hard of hearing?
I MNa (1 ¥es If Yes, sxplzin what conaiderations are necassary:
If hearing impairedideaf, is hearing aid monitanng required?
) No -

o

1 Yes

R

E. Does the student have unigue communication needs?
I Ma (1 ¥es If Yes, how will communication needs be met:

F. Is the student blind or visually impaired?
) Ne ) Yes If Yis, explain whaf consideralions are necessarny.
If wizually impairedblind, is Braille required?

{71 Ne 7 Yes

e —

G. Does the student have health care needs?
1 Ne ) Yes If Yes, bsf the health care needs.

Updatad: Sugest 2018

August 2016

170



Idaho |IEP Guidance Handbook Appendix 8

Document Cate: Individual Education Program (IEP) Page 10 of 15
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Student Name: Castrict 10 State 1D Grade: Sex

Mative Lang: Ethmicity Birthdate Age:

Chiztrict School: FPhone

BEHAVIOR INTERVENTION PLANNING

Does behavior impede the student’s learning or that of others?
() No [ Yes
If behavior impedes the student's learning or that or others:
() Positive behavior supparts are incorporated in this IEP.  (Complste the Posilive Behevier Supporls seclion Balow)
1 A behavior intervention plan (BIF). including positive supparts.  (Compiste the Bahavior inferuention Plan sechion beiow)

Positive Behavior Supports
SupportsiTools Furpose |

: |

Behavior Intervention Plan
E Replacement behavior (restate |EP goal that addresses teaching behavior):

Given will bry
Canafon Shuntend WNavr Targetod Sk o St v Crlara Crara
Preventative Strategies Teaching Responding |
Setting Event Strategies Antecedent Strategies Replacement Behavior Consequence Strategies

E Reinforce Correct Student Respanding
|Reptacemant Bshavior)

—

What method of progress montoring will be used to determine if the replacement behavior i working?

I= there a criss plan that ensures safaty far all {what to do in dangerous ar high risk situations, il neaded)?

) Mo If Mo, whiy:
Yes If Yes, describe escalation cyele and interventions at each stage/level:

g
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ACCOMMODATIONS, ADAPTATIONS, AND/OR SUPPORTS IN GENERAL AND SPECIAL EDUCATION

Document accommodations andiar sdaptations the studen! reguires, based on assessed needs, in onder fo sdvance, be involved ang make progress in
general education clrmculinm, and be edicated in ganars aducs o i Bhe maximur axiant posaite
Include all necassary classroom accommadations and adaptations,

A, Accommodation/Adaptations, If Needed
Presentation

i

Timing/Schedule

=
Setting
=

Response

=

Other
g

B. Maodification to the General Education Curriculum

g

PARTICIPATION IN STATEWIDE AND DISTRICTWIDE ASSESSMENT

Cunly Fose accammodations Fated in e "Accammodations, Adaplalions, andiy Support in Genaral and Special Educalion” sechion of s [EF and reguianly
uzed by the sfuder! it clagaroom instroclion and clasaroonm laeling may be weed during slalewide of disiichvida sssessments,

ELA/Reading (Grades K-11)
| IRI | IR-Ale [ 1IsAT | ISAT-AR | HAEFR | Other | Mot tested at this grade level

IRI-Alt Eligibility

The student must meet aif of the anteria fshed below with docemendation avelable for the (EP Team o defermine thal the shudend is slgiie o pardcipale in

an allernale assessment

) Yes T Mo The student's dermanstrated cognitive ability and adaptive behavior prevent completion of the general acadermc
curficulurm even with program accommodations andior adaptations;

(o Yes [ Mo The student’s course of study is primarily functional-skill and living-skill oriented (typically not measured by state or
district assessments); and

) ¥es ) Ma The student is unable to acquire, maintain, or generalize skills (in multiple setiings) and to demonstrate
performance of these skills without intensive and frequent individualized instruction
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ISAT-AlL Eligibility

The student must meet aif of the oniteria listed helow with documendation available for the (EP Team io defermine thal the sludent is sliplaie io participale in
an allsrmale assessmend

1 ¥es ) Mo The student's dermanstrated cognitive abllity and adaptive behavior prevent completion of the general acadermic
curriculurm even with prograrm accommodations andiar adaptations;

) ¥es [ Ma The student's course of study is primarily funchonal-skill and lving-skill onented (typically not measured by state or
district assessments); and

1 Yes () Ma The student is unable to acquire, maintain, or generalize skills (in multiple setiings) and to demonstrate
performance of these skills wiathout intensive and frequent indwidualized instruction.

Math (Grades 3-11)
[]I1SAT | ISAT-Al | NAEF | Other [ Mot tested at this grade level
158 T-Alt Eligibility

The student must meet alf of the oniteria listed below with documenidation available for the [EP Team lo defermine thal the sludent is eligéais lo participale in
& allernale gssessmant

i Yes () Mo The student’s demaonstrated cognitive ability and adaptive behavior prevent completion of the general acadermic
curriculum even with program accommedations andior adaptations;

() ¥es (Mo The student's course of study is primanly funcbonal-skill and lving-skill oriented (typically not measured by state or
district assessments); and

[ Yes [ Mo The student is unable 1o acquire, maintain, or generalize skills (in muliple selfings) and bo demonstrate
peformance of these skills wihout imensive and reguent indmidualized instiuction

Science (Grades 5, 7, 11)
[ ] I1SAT | ISAT-Alt | MAEP Othar || Mat tested at this grade level

ISAT-Alt Eligibility
The studenl muel meat aif of the oniteria lizfed bekow wilh decumenlation avalalWe v e [EF Team lo delermine thal the sludent i& ehgihie o participale in
&0 allernale gasessmant

[ ¥es )Mo The students demonstrated cognitive ability and adaptive behavior prevent completian of the general acadernic
eurfisulurn even with program aceommodations andior adaptations;

2 Yes () Mo The student's course of study is primarily funcbonal-skill and lving-skill orented (typically not measured by state or
district assessments), and

1 Yes ) Mo The student is unable to scquire, maintain, or generalize skills (in multiple settings) and to demonstrate
performance of these skills without intensive and frequent indwidualized instruction.

Other
[ ] Access || Access-Alt | Civics (Fall 2017} | College Entrance Exam | Other
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Access-Alt Elgibility
The student must meet aif of the onteria listed helow with documendation available for the (EP Team io defermine thal the sludent is sliplaie io participale in
an allsrmale assessmend

1 ¥es ) Mo The student's dermanstrated cognitive abllity and adaptive behavior prevent completion of the general acadermic
curriculurm even with prograrm accommodations andiar adaptations;

) ¥es [ Ma The student's course of study is primarily funchonal-skill and lving-skill onented (typically not measured by state or
district assessments); and

1 Yes () Ma The student is unable to acquire, maintain, or generalize skills (in multiple setiings) and to demonstrate
performance of these skills wiathout intensive and frequent indwidualized instruction.

WRITTEN NOTICE OF SPECIAL EDUCATION ACTION

A. Actions Proposed

() The student is due for a reevaluation to determine continued eligibility, and it has been determined that further
asgessment 15 nol Recessary.

1 Thie school district proposes to initiate/change identification.
1 The school astrict proposes to initiste/change educational placement
1 The school district proposes to initiatal/cha nge educational placement due to disciplinary action

if Cther, describe

B. Actions Refused
() The school district refuses o intiatefchanoe identification.
(1 The school district refuses to intiatefchange evaluation/reevaluation
() The school district refieses to intiste/change educational placement.
) The school district refuses to change the Individualized Education Program (IEF).

if Cthier, deseoribs:

C. Explanation of why actions were proposed or refused

(1 The student has completed the semester in which he ar she turned 21 years old and is no longer entitled o spacial
education services

() The student has met |EF or district graduation requirements.

) The gument data on school perfarmance along with previous assessments are adequate

1 The student's disability adversely affects his or her educational performance, preventing satisfactory achievement.
) Special education services are reqguired in order for the student to banefit frorm an educational program

0 The student's disablity does not adversely affect his ar her educational performance.

) Behavioral and academic interventions can be implemented within the cursent placemenit

if Other, describe:
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D. The following options were considered and rejected because:

E. The following evaluation procedures, tests, records, and reports were used as a basis for the decision:

F. The following information and other factors are relevant to the decision:

This written notice 15 provided in the native language of the parent/guardian or other mode of
communication used by the parent, unless it is clearly not feasible to do so,

) Yes 0 Ma Explainwhy it is not feasible to do so;

What steps have been taken to ensure that the parert understands the cantent of this witten
ratica?

CONSENT FOR INITIAL PLACEMENT
Iz this an initial placemant?
1 Yes ) Mo

Parent or Adult Student Consent

1 | GIVE consent to placing in special education | understand that | can revoke
this consent before services begin.

| DEMWY consent to placing in special education

ParentGuardian or Adult Sfudemd Signature Diafe

A copy of the |IEP has been provided to the parent/guardian.
) Yes 7 Ma i Mo, will be provided on:

If you need assistance, contact your schoaol district using the contact information below;
School District Contact Information:

In addition to contacting your school district, if further assistance is needed, you may contact any of the
agencies below:
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Idaho State Department of Education
50 W, Stale Strest

B3 Box 83720

Bolss ldaho 83720

208/332.6070

B00/432-4601

TT: B00M3TT-3529

Wieb: wowew sde idahogoy

Idaho Legal Aid Services

Adminstration Office:

1447 Tyrell Lane

Baoise Idaha 83708

Phaone: (20@) 338-3580

Fax: 342-2561

Web: wiww idaholegabid oral

" Ofices im Boise. Caldsell, Copwr dAlena, |daha Falls,
Lewistan , Pocatello ard Twin Falls
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Idaho Parents Unlimited, Inc.
4518 Emerald

Suite E

Bolas, ldaho B3T08
BO0/242.4T85

WITT: 208/342.5584

Wiety s (pulidaha org

Idaho Bar Association
P.C. Box B35

Baise ldabo 83701

Phone [208) 334-4500
Fax: 334-4515

Wby hitps flish idahe gow!
Cnline Lawyer Referral

Hish idak i f i

Irsflr: ri:h n m

DisAbility Rights Idaho

4477 Ermerald Strest

Suite B-100

Bolsa, |dabs B3T06-2088

WITT: 208/336-5353

WITT: BBEI2E2.3462

Web: hitpiidisabilityrighteldahe org

Wrightslaw Idaho Yellow Pages for
Kids
| ok .
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