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IDAHO CORE TEACHING STANDARDS

All teacher candidates are expected to meet the Idaho Core Teachering Standards and the-any
standards specific to their discipline area(s)-at-the“acceptable”™level-orabove. Additionally, all
teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA
08.02.02: Rules Governing Uniformity).

In accordance with Section 33-1207A, Idaho Code, reviews of already approved nonpublic
teacher preparation programs shall be limited to substantive alignment with knowledge or
equivalent standards.

EXAMPLE

+Standard 2: Learning Differences. The teacher candidate uses understanding of
individual differences and diverse cultures and communities to ensure inclusive
learning environments that enable each learner to meet high standards.

The nonpublic teacher preparation program review of Standard 2 shall be limited
to verification that the candidate knows how they can use their understanding of
individual differences and diverse cultures to ensure inclusive learning
environments that enable each learner to meet high standards.
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Standard 1: Learner Development. The teacher candidate understands how learners grow and
develop, recognizing that patterns of learning and development vary individually within and
across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements
developmentally appropriate and challenging learning experiences.
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Standard 2: Learning Differences. The teacher_candidate uses understanding of individual
differences and diverse cultures and communities to ensure inclusive learning environments that
enable each learner to meet high standards.
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Standard 3: Learning Environments. The teacher candidate works with others to create
environments that support individual and collaborative learning, and that encourage positive
social interaction, active engagement in learning, and self-motivation.
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Standard 4: Content Knowledge. The teacher candidate understands the central concepts, tools
of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences
that make the discipline accessible and meaningful for learners to assure mastery of the content.
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Standard 5: Application of Content. The teacher candidate understands how to connect concepts
and use differing perspectives to engage learners in critical thinking, creativity, and collaborative
problem solving related to authentic local and global issues.
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Standard 6: Assessment. The teacher candidate understands and uses multiple methods of
assessment to engage learners in their own growth, to monitor learner progress, and to guide
the teacher’s and learner’s decision making.
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Standard 7: Planning for Instruction. The teacher candidate plans instruction that supports every
student in meeting rigorous learning goals by drawing upon knowledge of content areas,
curriculum, cross- disciplinary skills, and pedagogy, as well as knowledge of learners and the

community context.
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Standard 8: Instructional Strategies. The teacher candidate understands and uses a variety of
instructional strategies to encourage learners to develop deep understanding of content areas
and their connections, and to build skills to apply knowledge in meaningful ways.
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Standard 9: Professional Learning and Ethical Practice. The teacher candidate engages in ongoing
professional learning and uses evidence to continually evaluate his/her practice, particularly the
effects of his/her choices and actions on others (learners, families, other professionals, and the
community), and adapts practice to meet the needs of each learner.
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Standard 10: Leadership and Collaboration. The teacher candidate seeks appropriate leadership
roles and opportunities to take responsibility for student learning, to collaborate with learners,
families, colleagues, other school professionals, and community members to ensure learner
growth, and to advance the profession.
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State Specific Standards

Standard 11: American Indian Tribes and Tribal Sovereignty*. The teacher candidate knows about
the unique status of American Indian tribes, tribal sovereignty, and has knowledge of tribal
communities and the cultural resources (e.g., language, history, indigenous knowledge) of
American Indian students and their communities.
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*The federal and state governments of Idaho recognize the unique inherent sovereignty of each tribe of
Idaho. This tribal sovereignty distinquishes Indigenous peoples as peoples, rather than populations or
national minorities.

Standard 12: Code of Ethics for Idaho Professional Educators. The teacher candidate understands
the Code of Ethics for Idaho Professional Educators and its place in supporting the integrity of
the profession.

Standard 13: Digital Technology and Online Learning. The teacher candidate knows how to use
digital technology to create lessons and facilitate instruction and assessment in face-to-face,
blended, and online learning environments to engage students and enhance learning.
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IDAHO COMPREHENSIVE LITERACY STANDARDS

All teacher candidates are expected to meet the—ldaho CoreTeacherComprehensive Literacy
Standards: a .

e Standards Il, IV, and V apply to all endorsements that can be added to a Standard
Instructional Certificate.

e Standards | and lll apply only to the following endorsements: All Subjects K-8; Blended
Early Childhood Education/Early Childhood Special Education Birth through Grade 3 and
Pre-K through Grade 6; Deaf/Hard of Hearing K-12; Early Childhood Special Education Pre-
K-3; Early Literacy K-3; Exceptional Child Generalist K-8, 6-12, and K-12: Literacy K-12;

Teacher Leader-Literacy; and Blind and Visually Impaired K-12.

Standards were rewsed in Sprlng 2021 to allgn W|th the revised Idaho Comprehensive Literacy
Plan adopted by the State Board of Education in December 2020.

Standard I: Foundational Literacy Concepts*-

The teacher candidate demonstrates knowledge of the following foundational concepts_;

including-but-rottimited-te:of literacy instruction and their typical developmental progression,
orallanguage, emergent literacy, concepts of print, phonological awareness, alphabetic principle,

Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 26




phonics_ skills, automatic word recognition, orthographic knowledge, fluency, linguistic
development, and English language acquisition,—and-heme-to-schoolliteracy—partnerships.
addition—the-The candidate teaches these concepts using demenstrates—the-abilityto—-apply
conceptsusingresearchevidence-based best-practices intesson—planningand-tteraeyincluding

systematic, explicit, and multisensory instruction. The teacher candidate understands learners
with reading difficulties require code-based explicit, systematic, sequential, and diagnostic
instruction with many repetitions.

{*Applies to the following endorsements: All Subjects K-8;; Blended Early Childhood
Education/Early Childhood Special Education Birth through Grade 3 and Pre-K through Grade 6;;
Deaf/Hard of Hearing K-12;; Early Childhood Special Education Pre-K-3;; Early Literacy K-3;
Exceptional Child Generalist K-8, 6-12, and K-12;; Literacy K-12; Teacher Leader-Literacy; and

VisualHmpairmentBlind and Visually Impaired K-12)

teacher candidate understands the importance of automatic word recognition, reading fluency,

reading comprehension, and motivation to read; the impact of vocabulary knowledge in oral and
written language comprehension; and factors that contribute to deep listening and reading
comprehension. FhisireludesThe candidate demonstrates the ability to: analyze the complexity
of text structures;, utilize a variety of narrative and informational texts from both print and digital
sources;—, and make instruction accessible to all, including English tanguage—language
Learnerslearners. The teacher candidate demonstrates the ability to apply these components by
using evidence-based practices and explicit strategy instruction in all aspects of literacy and/or
content area instruction.
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{**Applies to all endorsements that can be added to a Standard Instructional Certificate}

Standard lll: Literacy Assessment Concepts-*

The teacher candidate understands,—interprets—and—apphes—informaland—formal formative

literacy assessment concepts, strategies, and measures. The candidate knows the basic principles
of formal assessment construction and types of assessments including: screening (Idaho Reading
Indicator), progress-monitoring, diagnostic, and outcome assessments (Ildaho Standards
Achievement Test); appropriate uses and administration; and interpretation of results. The
candidate understands basic statistical terminology commonly utilized in formal and formative
assessment including reliability, validity, criterion, normed, percentile, and percentage. The
teachercandidate uses assessment data to inform and design differentiated literacy instruction.
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In addition, the teacher candidate demonstrates the ability to use appropriate terminology in
communicating pertinent assessment data to a variety of stakeholders.

*{Applies to the following endorsements: All Subjects K-8;; Blended Early Childhood
Education/Early Childhood Special Education Birth through Grade 3 and Pre-K through Grade 6;;
Deaf/Hard of Hearing K-12;; Early Childhood Special Education Pre-K-3;; end-Early Literacy K-3;
Exceptional Child Generalist K-8, 6-12, and K-12;; Literacy K-12; Teacher Leader-Literacy; and

VisualHmpairmentBlind and Visually Impaired K-12)

Standard IV: Writing Process **»
The teacher candidate ircerporates-writinginr-histherinstructional-contentarea{sjunderstands

the benefit of incorporating writing in the content areas. The candidate uses evidence-based
practices for teaching developmental spelling and handwriting, written expression, content area
writing, and conventions. The teacher-candidate understands, models, and instruets-provides
instruction in the writing process, including butretlimited-tor—pre--writing, drafting, revising,
editing, and publishing. The teacher—candidate knows how to structures frequent, authentic
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writing opportunities that encompass a range of tasks, purposes, and audiences. Fhe-teacher
incorporates—ethical research-practices-using multiple resources—The teacher fosters-candidate
provides opportunities for written, visual, and oral communication in a variety of formats,
including the use of appropriate assistive technology. The candidate understands the
components of effective writing, the role of quality rubrics, and how to assess different types of
writing in order to provide individualized constructive feedback and support. The teacher
candidate incorporates ethical and credible research practices into instruction.

{**Applies to all endorsements that can be added to a Standard Instructional Certificate)
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Standard V: Diverse Reading & Writing Profiles — Reading & Writing Difficulties**

The teacher candidate understands how reading and writing difficulties vary in presentation
and degree. The candidate understands the characteristics of struggling readers and writers,
identifies appropriate accommodations, and adapts instruction to meet student needs. The
candidate advocates for meeting the needs of struggling readers and writers within the
available structure of tiered support. The candidate understands how federal and state laws
pertain to learning disabilities, including dyslexia. The teacher candidate understands the
(2003) International Dyslexia Association (IDA) definition of dyslexia and recognizes the
distinguishing characteristics of dyslexia.

**Applies to all endorsements that can be added to a Standard Instructional Certificate
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IDAHO STANDARDS FOR BLENDED EARLY CHILDHOOD

EDUCATION/EARLY CHILDHOOD SPECIAL EDUCATION TEACHERS

These standards apply in addition to Idaho Core Teaching Standards.

Standard 1: Child Development. The teacher candidate understands the development period of
early childhood from birth through age 8, both typical and atypical, across all domains of
development, including consideration for children who are medically fragile, special health care
needs, or have experienced trauma.

Standard 2: Embedding Instructional Strategies. The teacher candidate selects, adapts modifies
and uses a repertoire of evidence-based instructional strategies, including universal design for
learning and intentional and explicit instruction to embed learning objectives into child initiated,
planned, and routine activities in natural and inclusive settings

Standard 3: Functional Skills. The teacher candidate understands functional and communication
skills that facilitate the child’s growing independence and have the ability to differentiate and
scaffold supports for acquisition, fluency, maintenance, and generalization.

Standard 4: Integrated and Meaningful Learning. The teacher candidate utilizes a foundation of
exploration, inquiry, and play to plan learning opportunities that integrate the domains of
development and traditional content areas connected to meaningful every day early childhood

experiences.

Standard 5: Authentic Assessment. The teacher candidate, in collaboration with the child’s
family, use a variety of methods, including authentic and routine-based assessments, to conduct
screening, pre-referral interventions, referral, and eligibility determination to guide educational
decisions. The teacher candidate reports assessment results so that they are understandable
and useful to families.

Standard 6: Laws, Rules, and Regulations. The teacher candidate develops individualized family
service plans, early childhood/K-3 individualized education plans, transition plans, early
childhood outcomes, and behavior plans in accordance with applicable standards, laws, rules,
regulations, and procedural safeguards.

Standard 7: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to promote active and equitable participation in learning activities.

Standard 8: Coaching and Consultation. The teacher candidate uses coaching or consultation
strategies with primary caregivers, paraeducators, or other adults to facilitate positive adult-child
interactions and instruction intentionally designhed to promote child learning and development.

Standard 9: Family Partnership. The teacher candidates understands the impact of family systems
and culture on children’s development and intentionally partner with families throughout the
process of assessment, goal development, intervention, and ongoing evaluation. Families’
concerns, priorities, and resources are integrated into individualized plans.
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IDAHO STANDARDS FOR

These standards apply in addition to Idaho Core Teaching Standards.

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Specially Designed Instruction. The teacher candidate selects, adapts, modifies, and
uses a repertoire of evidence-based instructional strategies, including universal design for
learning to advance learning, self-advocacy, and independence of individuals with
exceptionalities.

Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to support the communication and learning of individuals with exceptionalities.

Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains
technically sound eligibility assessments to guide educational decisions for individuals with
exceptionalities.

Standard 5: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction to paraeducators and other student support staff.
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IDAHO STANDARDS FOR TEACHERS OF THE BLIND AND VISUALLY

IMPAIRED

These standards apply in addition to Idaho Core Teaching Standards.

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction of paraeducators and other student support staff.

Standard 3: Expanded Core Curriculum. The teacher candidate understands and is able to affect
appropriate instruction regarding the Expanded Core Curriculum (compensatory, orientation and
mobility, social interaction, independent living, recreation and leisure, career education, use of
assistive technology, sensory efficiency, and self-determination) and how it relates to the
student’s academic and daily routines.

Standard 4: Learning Media/Functional Vision Assessments. The teacher candidate conducts
Learning Media and Functional Vision Assessments, including Expanded Core Curriculum
components, specifically assistive technology and communication skills (e.g., auditory, tactile,
and visual), and is able to effectively explain to parents and other stakeholders how to implement
appropriate instructional strategies and accommodations.

Standard 5: Assistive Technology for Blind/Visually Impaired. The teacher candidate designs
appropriate strategies to facilitate optimal access to low- and high-technology tools and assistive
technologies across the learning environments to support the communication and learning of
students with visual impairment/blindness and co-occurring impairments.

Standard 6: Braille Skills. The teacher candidate demonstrates reading and writing skills in Unified
English Braille (UEB), UEB Math, and Nemeth, with knowledge in music and computer Braille
codes, and is able to affect appropriate Braille instruction in a variety of settings.

Standard 7: Educational Access. The teacher candidate collaborates with stakeholders to make
and adapt materials that are appropriate to the specific needs of students and able to identify
where to obtain federal, state, and local resources.

Standard 8: Implication of Impairment. The teacher candidate understands a variety of eye
conditions and co-occurring impairments, as well as their educational implications, and is able to
effectively use the information when completing assessments and collaborating with
stakeholders to implement goals, classroom accommodations, and educational programming,
including Assistive Technology and Compensatory Skills.
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IDAHO STANDARDS FOR TEACHERS OF

DEAF/HARD OF HEARING

These standards apply in addition to Idaho Core Teaching Standards.

Standard 1: Special Education Law. The teacher candidate develops individualized education
plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations,
and procedural safeguards.

Standard 2: Individualized Planning for Instruction. The teacher candidate selects, adapts,
modifies, and uses a repertoire of evidence-based strategies, including universal design for
learning, to advance learning, self-advocacy, and independence of individuals with
exceptionalities.

Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal
access to low- and high technology tools and assistive technologies across learning environments
to support the communication and learning of individuals with exceptionalities.

Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains
technically sound eligibility assessments to guide educational decisions for individuals with
exceptionalities.

Standard 5: Support Staff. The teacher candidate demonstrates knowledge in the guidance and
direction of paraeducators and other student support staff.

Standard 6: Literacy. The teacher candidate demonstrates the ability to teach all literacy
components using current evidence-based practices to a student with hearing loss.

Standard 7: Language. The teacher candidate demonstrates the ability to assess and design
data-driven language development goals for a student with hearing loss across the continuum
of communication modalities.

Standard 8: Culture. The teacher candidate demonstrates how to integrate culturally relevant
and sustaining perspectives, philosophies, and models based on the intersectionalities of the
culture and education for the education of students who are deaf/hard of hearing and their
families.
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IDAHO STANDARDS FOR TEACHER LEADERS

Standard 1: Understanding Adults as Learners to Support Professional Learning - The teacher
leader understands how adults acquire and apply knowledge and uses this information to
promote a culture of shared responsibility for school outcomes.

Standard 2: Accessing and Using Research to Improve Professional Practice - The teacher leader
understands how educational research is used to create new knowledge, support specific policies
and practices, improve instructional practice and make inquiry a critical component in teacher
learning and school culture; and uses this knowledge to model and facilitate colleagues’ use of
appropriate research-based strategies and data-driven action plans.
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Standard 3: Supporting Professional Learning - The teacher leader understands the constantly
evolving nature of teaching and learning.

Standard 4: Facilitating Improvements in Instruction and Student Learning - The teacher leader
demonstrates a deep understanding of the teaching and learning process and uses this
knowledge to advance the professional skills of colleagues by being a continuous learner,
modeling reflective practice, and working collaboratively with colleagues to ensure instructional
practices are aligned to a shared vision, mission and goal.
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Standard 5: Using Assessments and Data for School and District Improvement - The teacher
leader is knowledgeable about current research on assessment methods, designing and/or
selecting effective formative and summative assessment practices and use of assessment data to
make informed decisions that improve student growth, and state board-approved Idaho Mentor
Program Standards;; -and uses this knowledge to promote appropriate strategies that support
continuous and sustainable organizational improvement.
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Standard 6: Improving Outreach and Collaboration with Families and Community - The teacher
leader understands that families, cultures and communities have a significant impact on
educational processes and student achievement and uses this knowledge to support frequent
and effective outreach with families, community members, business and community leaders, and
other stakeholders in the education system.

Standard 7: Advocating for Students, Community, and the Profession - The teacher leader
understands how educational policy is made at the local, state, and national level as well as the
roles of school leaders, boards of education, legislators, and other stakeholders in formulating
those policies; and uses this knowledge to advocate for student needs and for practices that
support effective teaching and student growth and to serve as an individual of influence and
respect within the school, community, and profession.
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Standard 8: Understanding Systems Thinking — The teacher leader understands systems change
processes, organizational change, and the teacher leader’s role as a change agent.
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MATERFALS:

Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 210




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 211




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 212




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 213




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 214




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 215




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 216




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 217




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 218




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 219




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 220




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 221




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 222




Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 223




4o} —FHE—FEACHER—INOWS—FHE—BASIC—HISTORY—FHEORIES—AND
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LANGUAGE FASKS THAT LEARNERS-ARE-LHCELY-TO-PERFORM-ATVARIOUS
EHEVELS OFPROHEHENEY
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IDAHO STANDARDS FOR ADMINISTRATORS

All administrator candidates are expected to meet the standards specific to their discipline
area(s). Additionally, all administrator candidates are expected to meet the requirements
defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity).

In accordance with Section 33-1207A, Idaho Code, reviews of already approved nonpublic
teacher preparation programs shall be limited to substantive alignment with knowledge or
equivalent standards.

EXAMPLE

School Principal Standard 2: Ethics and Professional Norms - Effective-The school
principals candidate acts ethically, legally, and with fiscal responsibility in
accordance with aeeerdingte-professional norms and the Code of Ethics for Idaho
Professional Educators to promote al-students'the academic success and well-
being of all students.

The nonpublic teacher preparation program review of School Principal Standard 2
shall be limited to verification that the candidate knows how they can act
ethically, legally, and with fiscal responsibility in accordance with accerdingto
professional horms and the Code of Ethics for Idaho Professional Educators to
promote allstudents’the academic success and well-being of all students.

IDAHO STANDARDS FOR SCHOOL PRINCIPALS
ALEADMHNHSTRATORCANDIBATFES ARE EXPECHED O MEEFSTANDARDS

o ”

ABOVE—ADDIHONALLY - ALLADNINISTRATOR-CANDIDATES ARE EXPECTED

Standard 1: Mission, Vision, and Beliefs - Effeetive-The school principals candidate demonstrates
knowledge of how to develop, advocate, and enact a shared mission, vision, and beliefs of high-
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quality education and academic success, college and career readiness, and well-being of all
students.

Standard 2: Ethics and Professional Norms - Effeetive-The school principals candidate acts
ethically, legally, and with fiscal responsibility in accordance with aeeerdingte-professional norms
and the Code of Ethics for Idaho Professional Educators to promote aH-studentsthe academic
success and well-being of all students.
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Standard 3: Equity and Cultural Responsiveness — Seheet-The school principals candidate strives
for equity of educational opportunity and models culturally responsive practices to promote al
students’the academic success and well-being of all students.

Standard 4: Curriculum, Instruction, and Assessment - Seheel-The school principals candidate
demonstrates how to develop and support intellectually rigorous and coherent systems of
curriculum, instruction, and assessment to promote al-students'the academic success and well-
being of all students.
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Standard 5: Community of Care and Support for Students - Seheel-The school principals
candidate _demonstrates knowledge of how to cultivate an inclusive, caring, and supportive
school community that promotes the academic success and well-being of all students.

Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 247




Standard 6: Professional Capacity of School Personnel - Seheet-The school principals candidate
develops the individual professional capacity and practice of school personnel to promote a
students‘the academic success and well-being of all students.
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Standard 7: Professional Community for Teachers - Seheel-The school principals candidate
demonstrates knowledge of how to foster a professional community of teachers and other
professional staff to promote al-students'the academic success and well-being of all students.

Standard 8: Meaningful Engagement of Families and Community — Seheel-The school principals
candidate engages families and the community in meaningful, reciprocal, and mutually beneficial
ways to promote alt-students'the academic success and well-being of all students.
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Standard 9: Operations and Management — SeheekThe school principals candidate demonstrates
knowledge of how to manage school operations and resources to promote alstudents'the
academic success and well-being of all students.
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Standard 10: Continuous School Improvement — SeheelThe school principals candidate
demonstrates knowledge of the use of data to create a continuous school improvement planaet

as-agents-of-continyousschoeHmprovement to promote alstudents'the academic success and

well-being of all students.
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IDAHO STANDARDS FOR SUPERINTENDENTS
ALEABDMHNHSTFRAFOR—CANBIBAFES ARE EXPECTHED FOMEEFSTANBARDS

o ”n

ABOVE—ADBDHHONALLY - ALEADMHNSTRATOR CANPIBATES ARE EXPECTHED

Standard 1: Mission, Vision, and Beliefs — Effective-The superintendents candidate engages the
school community to develop, advocate, and enact a shared mission, vision, and the beliefs for
high-quality education and academic success for all students.
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Standard 2: Ethics and Professionalism — Effective-The superintendents candidate acts ethically,
legally, and with fiscal responsibility in accordance with professional norms and the Code of
Ethics for Idaho Professional Educators.

Standard 3: Equity and Cultural Responsiveness — Effective-The superintendents candidate strives
for equity of educational opportunity and respeet-models and promotes a respectful and
inclusive attitude for diversity within the school district and larger communities.

Standard 4: High Expectations for Student Success — Effective-The superintendents candidate sets
high expectations for all students and cultivates the conditions for student learning.

Standard 5: High Expectations for Professional Practice — Effective-The superintendents candidate
develops the individual professional capacity and practice of school district personnel to promote

the academic student success and well-being of all students.

Rerformanece
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Standard 6: Advocacy and eCommunications — Effeetive-The superintendent candidates engages
with school district personnel and the community ethers-in meaningful, reciprocal, and mutually
beneficial ways to promote student success.
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Standard 7: Operations and Management — Effeetive—The superintendent candidates
demonstrates knowledge of how to manage school district operations and monetary and non-

monetary resources to promote system success.
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| Standard 8: Continuous Improvement — Effective-The superintendent candidates engages in a
process of continuous improvement to ensure student success.

Standard 9: Governance — Effective-The superintendents candidate understands how to facilitate
processes and activities to establish and maintain an effective and efficient governance structure
for school districts.
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IDAHO STANDARDS FOR SPECIALEDUCEATHON-DBDIRECTORS_OF SPECIAL
EDUCATION

ALEABDMHNHSTFRATFOR—CANBIBDATES ARE EXPECTHFED FOMEEFSTANBARDS

o ”

ABOME—ADBHHONALL ALEADMHANHSTRATOR-CANPABATES AREEXPECTHED

Standard 1: Mission, Vision, and Beliefs - Effeetive-The special education directors candidate
demonstrates knowledge of how to develop, advocate, and enact a shared mission, vision, and
beliefs of high-quality education and academic success, college and career readiness, and well-
being of all students.
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Standard 2: Ethics and Professional Norms - EffeetivesThe special education directors candidate
acts ethically, legally, and with fiscal responsibility in accordance with aceerding-te-professional
norms and the Code of Ethics for Idaho Professional Educators to promote alstudents‘the
academic success and well-being of all students.

Standard 3: Equity and Cultural Responsiveness — The Sspecial education directors candidate
strives for equity of educational opportunity and models culturally responsive practices to
promote al-students’the academic success and well-being of all students.
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Standard 4: Curriculum, Instruction, and Assessment - Speeia-The special education directors
candidate demonstrates how to develop and support intellectually rigorous and coherent
systems of curriculum, instruction, and assessment to promote al-students’the academic success
and well-being of all students.

Standard 5: Community of Care and Support for Students - Speeiat-The special education directors
candidate demonstrates knowledge of how to cultivate an inclusive, caring, and supportive

school district community that promotes the academic success and well-being of all students.

lagwledge
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Standard 6: Professional Capacity of District and School Personnel - Speeial-The special education
director_candidates develops the professional capacity and practice of school district personnel
to promote each-student’sthe academic success and well-being of each student.

Standard 7: Professional Community for Teachers - Speeia-The special education director
candidates demonstrates knowledge of how to foster a professional community of teachers and
other professional staff to promote each-student’sthe academic success and well-being of each
student.
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Standard 8: Meaningful Engagement of Families and Community — Speeiat-The special education
director candidates engages families and the community in meaningful, reciprocal, and mutually
beneficial ways to promote each-student’sthe academic success and well-being of each student.
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Standard 9: Operations and Management — Speeial-The special education director_candidates
demonstrates knowledge of how to manages school district operations and resources to promote
alstudents'the academic success and well-being of each student.
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Standard 10: Continuous School and District Improvement - Speeial-The special education
director candidates demonstrates knowledge of the use of data to create a continuous school

improvement plan actas-agents-ofcontinuousschooland-districtimprovementto promote each

student’sthe academic success and well-being of each student.
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ERVICE

The following national accreditation standards are recognized for each pupil service staff
program:

e Audiology and Speech Language Pathologist — Council on Academic Accreditation (CAA),
American Speech-Language-Hearing Association (ASHA)

e Nursing (School Nurse) — Commission on Collegiate Nursing Education (CCNE)

e School Counselor — Council for Accreditation of Counseling and Related Educational
Programs (CACREP)

e School Psychologist — National Association of School Psychologists (NASP)

e School Social Worker — Council on Social Work Education (CSWE)

A pupil service staff preparation program with national accreditation shall be considered to meet
the Idaho Standards for the Pupil Service Staff program. Preparation programs with national
accreditation shall be limited to verification of alighment with the State Specific Standards for
Pupil Service Staff (see below).

STATE SPECIFIC STANDARDS FOR PUPIL SERVICE STAFF

Standard 1: American Indian Tribes and Tribal Sovereignty*. The pupil service staff candidate
knows about the unigue status of American Indian tribes, tribal sovereignty, and has knowledge
of tribal communities and the cultural resources (e.g., language, history, indigenous knowledge)
of American Indian students and their communities.

*The federal and state governments of Idaho recognize the unique inherent sovereignty of each tribe of
Idaho. This tribal sovereignty distinguishes Indigenous peoples as peoples, rather than populations or
national minorities.

Standard 2: Code of Ethics for Idaho Professional Educators. The pupil service staff candidate
understands the Code of Ethics for Idaho Professional Educators and its place in supporting the
integrity of the profession.

Standard 3: Digital Technology and Online Learning. The pupil service staff candidate knows how
to use digital technology to support students in face-to-face, blended, and online environments.

ALREADY APPROVED NON-PUBLIC PREPARATION PROGRAMS

In accordance with Section 33-1207A, Idaho Code, reviews of already approved nonpublic
teacher preparation programs shall be limited to substantive alignment with knowledge or
equivalent standards.

EXAMPLE
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School Counselor Standard 2: Foundations - School counselors should possess the
knowledge, abilities, skills, and attitudes necessary to establish the foundations of
a comprehensive school counseling program.

The nonpublic teacher preparation program review of School Counselor Standard
2 shall be limited to verification that the candidate possesses the knowledge to
establish the foundations of a comprehensive school counseling program.
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IDAHO STANDARDS FOR AUDIOLOGY

All audiology candidates are expected to meet standards specific to their discipline area(s)-atthe

“acceptable”level-orabove. Additionally, all audiology candidates are expected to meet the
requirements defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity).

The following standards and competencies for audiologists were adopted from the Council For
Clinical Certification in Audiology and Speech-Language Pathology of the American Speech-
Language-Hearing Association. (2012 Standards for the Certificate of Clinical Competence in
Audiology). These-standards—arenot-all-encompassing-or-absolute -but-are-indicativeof the

Standard I: Degree — Applicants for certification must have a doctoral degree. The course of study
must address the knowledge and skills necessary to independently practice in the profession of
audiology.

Standard Il: Education Program — The graduate degree must be granted by a program accredited
by the Council on Academic Accreditation in Audiology and Speech-Language Pathology (CAA).

Standard lll: Program of Study — Applicants for certification must complete a program of study
that includes academic course work and a minimum of 1,820 hours of supervised clinical
practicum sufficient in depth and breadth to achieve the knowledge and skills outcomes
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stipulated in Standard IV. The supervision must be provided by individuals who hold the ASHA
Certificate of Clinical Competence (CCC) in Audiology.

Standard IV: Knowledge and Skills Outcomes — Applicants for certification must have acquired
knowledge and developed skills in six areas: foundations of practice, prevention/identification,
assessment, (re)habilitation, advocacy/consultation, and education/research/administration.

Standard IV-A: Foundations of Practice

The applicant must have knowledge of:

Al. Embryology and development of the auditory and vestibular systems, anatomy and
physiology, neuroanatomy and neurophysiology, and pathophysiology

A2, Genetics and associated syndromes related to hearing and balance

A3. Normal aspects of auditory physiology and behavior over the life span
A4, Normal development of speech and language
A5, Language and speech characteristics and their development across the life span
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A6.

A7.

A8.

A9.

A10.
Al1l.
Al2.
Al13.
Al4.
A15.
Al6.
Al7.
A18.

Al09.

A20.
A21.

Phonologic, morphologic, syntactic, and pragmatic aspects of human communication
associated with hearing impairment

Effects of hearing loss on communication and educational, vocational, social, and
psychological functioning

Effects of pharmacologic and teratogenic agents on the auditory and vestibular
systems

Patient characteristics (e.g., age, demographics, cultural and linguistic diversity,
medical history and status, cognitive status, and physical and sensory abilities) and
how they relate to clinical services

Pathologies related to hearing and balance and their medical diagnosis and treatment
Principles, methods, and applications of psychometrics

Principles, methods, and applications of psychoacoustics

Instrumentation and bioelectrical hazards

Physical characteristics and measurement of electric and other nonacoustic stimuli
Assistive technology

Effects of cultural diversity and family systems on professional practice

American Sign Language and other visual communication systems

Principles and practices of research, including experimental design, statistical
methods, and application to clinical populations

Legal and ethical practices (e.g., standards for professional conduct, patient rights,
credentialing, and legislative and regulatory mandates)

Health care and educational delivery systems

Universal precautions and infectious/contagious diseases

The applicant must have knowledge and skills in:

A22.
A23.

A24,

Oral and written forms of communication

Principles, methods, and applications of acoustics (e.g., basic parameters of sound,
principles of acoustics as related to speech sounds, sound/noise measurement and
analysis, and calibration of audiometric equipment), as applicable to:

a. occupational and industrial environments

b. community noise

c. classroom and other educational environments
d. workplace environments

The use of instrumentation according to manufacturer's specifications and
recommendations
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A25.

A26.
A27.
A28.

A29.

Determining whether instrumentation is in calibration according to accepted
standards

Principles and applications of counseling
Use of interpreters and translators for both spoken and visual communication

Management and business practices, including but not limited to cost analysis,
budgeting, coding and reimbursement, and patient management

Consultation with professionals in related and/or allied service areas

Standard IV-B: Prevention and Identification

The applicant must have the knowledge and skills necessary to:

B1.

B2.

B3.

B4.

B5.
B6.

Implement activities that prevent and identify dysfunction in hearing and
communication, balance, and other auditory-related systems

Promote hearing wellness, as well as the prevention of hearing loss and protection of
hearing function by designing, implementing, and coordinating universal newborn
hearing screening, school screening, community hearing, and occupational
conservation and identification programs

Screen individuals for hearing impairment and disability/handicap using clinically
appropriate, culturally sensitive, and age- and site-specific screening measures

Screen individuals for speech and language impairments and other factors affecting
communication function using clinically appropriate, culturally sensitive, and age- and
site-specific screening measures

Educate individuals on potential causes and effects of vestibular loss

Identify individuals at risk for balance problems and falls who require further
vestibular assessment and/or treatment or referral for other professional services

Standard IV-C: Assessment

The applicant must have knowledge of:

C1.

Measuring and interpreting sensory and motor evoked potentials, electromyography,
and other electrodiagnostic tests for purposes of neurophysiologic intraoperative
monitoring and cranial nerve assessment

The applicant must have knowledge and skills in:

C2.

C3.

C4.

Assessing individuals with suspected disorders of hearing, communication, balance,
and related systems

Evaluating information from appropriate sources and obtaining a case history to
facilitate assessment planning

Performing otoscopy for appropriate audiological assessment/management
decisions, determining the need for cerumen removal, and providing a basis for
medical referral
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C5.

cé.

C7.
C8.
Co.

C1o0.

C11.

Conducting and interpreting behavioral and/or electrophysiologic methods to assess
hearing thresholds and auditory neural function

Conducting and interpreting behavioral and/or electrophysiologic methods to assess
balance and related systems

Conducting and interpreting otoacoustic emissions and acoustic immitance (reflexes)
Evaluating auditory-related processing disorders
Evaluating functional use of hearing

Preparing a report, including interpreting data, summarizing findings, generating
recommendations, and developing an audiologic treatment/management plan

Referring to other professions, agencies, and/or consumer organizations

Standard IV-D: Intervention (Treatment)

The applicant must have knowledge and skills in:

D1.

D2.

D3.

D4.
D5.

The provision of intervention services (treatment) to individuals with hearing loss,
balance disorders, and other auditory dysfunction that compromises receptive and
expressive communication

Development of a culturally appropriate, audiologic rehabilitative management plan
that includes, when appropriate, the following:

a. Evaluation, selection, verification, validation, and dispensing of hearing aids,
sensory aids, hearing assistive devices, alerting systems, and captioning devices,
and educating the consumer and family/caregivers in the use of and adjustment
to such technology

b. Determination of candidacy of persons with hearing loss for cochlear implants and
other implantable sensory devices and provision of fitting, mapping, and
audiologic rehabilitation to optimize device use

c. Counseling relating to psychosocial aspects of hearing loss and other auditory
dysfunction, and processes to enhance communication competence

d. Provision of comprehensive audiologic treatment for persons with hearing loss or
other auditory dysfunction, including but not exclusive to communication
strategies, auditory training, speech reading, and visual communication systems

Determination of candidacy for vestibular and balance rehabilitation therapy to
persons with vestibular and balance impairments

Treatment and audiologic management of tinnitus

Provision of treatment services for infants and children with hearing loss;
collaboration/consultation with early interventionists, school based professionals,
and other service providers regarding development of intervention plans (i.e.,
individualized education programs and/or individualized family service plans)
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D6. Management of the selection, purchase, installation, and evaluation of large-area
amplification systems

D7. Evaluation of the efficacy of intervention (treatment) services
Standard IV-E: Advocacy/Consultation
The applicant must have knowledge and skills in:

El. Educating and advocating for communication needs of all individuals that may include
advocating for the programmatic needs, rights, and funding of services for those with
hearing loss, other auditory dysfunction, or vestibular disorders

E2. Consulting about accessibility for persons with hearing loss and other auditory
dysfunction in public and private buildings, programs, and services

E3. Identifying underserved populations and promoting access to care
Standard IV-F: Education/Research/Administration

The applicant must have knowledge and skills in:

F1. Measuring functional outcomes, consumer satisfaction, efficacy, effectiveness, and
efficiency of practices and programs to maintain and improve the quality of audiologic
services

F2. Applying research findings in the provision of patient care (evidence-based practice)

F3. Critically evaluating and appropriately implementing new techniques and

technologies supported by research-based evidence

F4. Administering clinical programs and providing supervision of professionals as well as
support personnel

F5. Identifying internal programmatic needs and developing new programs

F6. Maintaining or establishing links with external programs, including but not limited to
education programs, government programs, and philanthropic agencies

Standard V: Assessment — Applicants for certification must demonstrate successful achievement
of the knowledge and skills delineated in Standard IV by means of both formative and summative
assessments.

Standard V-A: Formative Assessment — The applicant must meet the education program’s
requirements for demonstrating satisfactory performance through ongoing formative
assessment of knowledge and skills.

Standard V-B: Summative Assessment — The applicant must pass the national examination
adopted by ASHA for purposes of certification in audiology.
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Standard VI: Maintenance of Certification — Demonstration of continued professional
development is mandated for maintenance of the Certificate of Clinical Competence (CCC) in
Audiology. The renewal period will be three (3) years. This standard will apply to all certificate
holders, regardless of the date of initial certification.
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IDAHO STANDARDS FOR SCHOOL COUNSELORS

with the 2018 American School Counselor Assouatlon (ASCA) Standards for School Counselor
Preparation Programs-a w. -All school
counselor candidates are expected to meet the Idaho Standards for School Counselors as
endorsed by their institution. Additionally, all school counselor candidates are expected to meet
the requirements defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity).

Standard 1: School Counseling Programs - School counselors should possess the knowledge,
abilities, skills and attitudes necessary to plan, organize, implement and evaluate a
comprehensive, developmental, data-informed school counseling program.

Idaho Standards for Initial Certification of Professional School Personnel (20228¢teber2IXXX;-2620)
Page 276




Standard 2: Foundations - School counselors should possess the knowledge, abilities, skills, and
attitudes necessary to establish the foundations of a comprehensive school counseling program.
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Standard 3: Management - School counselors should possess the knowledge, abilities, skills and
attitudes necessary to manage a comprehensive school counseling program.

Standard 4: Professional Practice - School counselors should possess the knowledge, abilities,
skills and attitudes necessary to deliver a comprehensive school counseling program.
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IDAHO STANDARDS FOR SCHOOL NURSES

f-leld—e*peﬁenees—lt is the respon5|b|I|ty of a school nurse preparatlon program to ase—md-rea%e#s
a-mannerthatisconsistentwith-its conceptual-frameworkand-thatassures attainment of the

standards. Additionally, all school nurse candidates are expected to meet the requirements
defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity).

Standard 1: Quality Assurance - The school nurse understands how to systematically evaluate
the quality and effectiveness of school nursing practice.

Standard 2: Professional Development - The school nurse is a reflective practitioner who
improves clinical skills through continual self-evaluation and ongoing education.
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Standard 3: Communication - The school nurse is skilled in a variety of communication
techniques (i.e., verbal and nonverbal).

Standard 4: Collaboration - The school nurse understands how to interact collaboratively with
and contribute to the professional development of peers and school personnel.
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Standard 5: Ethics and Advocacy - The school nurse makes decisions and takes actions on behalf
of students and families in an ethical, professional manner.

Standard 6: Health and Wellness Education - The school nurse assists students, families, the
school staff, and the community to achieve optimal levels of wellness through appropriately
designed and delivered clinical practice and health education.
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Standard 7: Program Management - The school nurse is a manager of school health services.
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IDAHO STANDARDS FOR SCHOOL PSYCHOLOGISTS

program

thatto assures candidate attainment of the standards. Additionally, all school psychologist
candidates are expected to meet the requirements defined in State Board Rule (IDAPA 08.02.02:
Rules Governing Uniformity).

Standard 1: Assessment, Data-Based Decision Making, and Accountability - The school
psychologist understands varied models and methods of assessment that yield information
useful in understanding problems, identifying strengths and needs, measuring progress as it
relates to educational, social emotional, and behavioral outcomes of students with respect for
cultural and linguistic diversity.
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Standard 2: Consultation and Collaboration - The school psychologist understands effective
collaborative and consultation approaches to promote the learning and success of students.

Standard 3: Effective Instruction and Development of Cognitive Skills - The school psychologist
understands learning theories, cognitive strategies and their application to the development of
effective instruction, while considering biological, cultural, linguistic, and social influences on
educational progress.
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Standard 4: Interventions and Mental Health Services to Develop Social and Life Skills - The
school psychologist understands biological, cultural, environmental, and social influences on
human development, mental health, and psychopathology.

Standard 5: School-Wide Practices to Promote Learning - The school psychologist understands
the unique organization and culture of schools and related systems.
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Standard 6: Preventive and Responsive Services — The school psychologist understands
preventive and responsive services in educational settings to promote a safe school environment.

Standard 7: Home/School/Community Collaboration - The school psychologist understands how
to work effectively with students, families, educators, and others in the community to promote
and provide comprehensive educational services.
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Standard 8: Student Diversity in Development and Learning - The school psychologist
understands that an individual’s development and learning are influenced by a multitude of
factors (i.e., biological, social, cultural, ethnic, experiential, socioeconomic, environmental,
gender-related, linguistic, etc.).
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Standard 9: Research and Program Evaluation - The school psychologist understands research,
statistics, and evaluation methods.

Standard 10: Legal, Ethical, and Professional Practice — The school psychologist understands the
history and foundations of the profession, various service models and methods, and applies legal
and ethical practices to advocate for the educational rights and welfare of students and families.
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IDAHO STANDARDS FOR SCHOOL SOCIAL WORKERS

O
ARV ViVa Fa O hitt not a3l -ancompb aYela' aYdla o a¥a - a hoo - ANAO o
c amav v S Sape v-O

candidateshave-met-the-standards—These standards were adapted from the 2015 Council on
Social Work Education (CSWE) Educational Policy and Accreditation Standards, the National
Association of Social Workers (NASW) School Social Work Standards, and the School Social Work
Association of America’s National School Social Work Model: Improving Academic and Behavioral
Outcomes. It is the responsibility of a School Social Work preparation program to use indicators
in a manner that is consistent with its conceptual framework and that assures attainment of the
standards. Additionally, all school social worker candidates are expected to meet the
requirements defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity).

Standard 1: Foundations of the professional school social worker.

knowledge—The competent school social worker:

1(a) understands that state-issued social work license ensures ethical, legal, and
professional social work practice in the P-12 educational setting.

1(b)  understands school social work is an area of advanced specialized practice built on
the knowledge and competencies of a graduate level social work education;

1(c)  values the importance of human relationships;

1(d) understands human behavior and social environment theories of typical and atypical
development across the lifespan;

1(e) understands how atypical behavior and adverse experiences (i.e., trauma exposure,
emotional and behavioral disorders) impact student, family, school and community
functioning;

1(f)  understands that engagement, assessment, intervention and evaluation are ongoing
components of the dynamic and interactive process of school social work practice;

1(g) understands how their personal experiences and affective reactions may impact their
effectiveness with students, families, schools and communities; and

1(h) understands how to synthesize and apply a broad range of interdisciplinary and
multidisciplinary knowledge and skills in the educational setting.

Standard 2: Demonstrate Ethical and Professional Behavior.
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knowledge—The competent school social worker:
2(a) understands the value base of the profession and its ethical standards;

2(b)  understands relevant laws and regulations that may impact practice with students,
families, schools and communities;

2(c) understands professional ethics delineated in the National Association of Social
Workers Code of Ethics, Code of Ethics for Idaho Professional Educators, and Idaho
Social Work licensing laws;

2(d) Understands the legal and ethical principles of confidentiality as they relate to the
practice of school social work (i.e., HIPPA, FERPA);

2(e) recognizes personal values and the distinction between personal and professional
values;

2(f) understands how their personal experiences and affective reactions influence their
professional judgment and behavior;

2(g) understands the profession’s history, its mission, and the roles and responsibilities of
the profession;

2(h)  understands the role of other professions when engaged in inter-professional teams;

2(i) recognizes the importance of lifelong learning and are committed to continually
updating their skills to ensure they are relevant and effective; and

2(j) understands emerging forms of technology and the ethical use of technology in school
social work practice.

Standard 3: Engage Diversity and Difference in Practice.

knowledge—The competent school social worker:

3(a) understands how diversity and differences characterize and shape the human
experience, are critical to the formation of identity and shapes a student’s approach
to academic performance;
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3(b) understands diversity as the intersectionality of multiple factors including but not
limited to age, class, color, culture, disability and ability, ethnicity, gender, gender
identity and expression, immigration status, marital status, political ideology, race,
religion/spirituality, sex, sexual orientation, and tribal sovereign status;

3(c) understands that, as a consequence of difference, a person’s life experiences may
include oppression, poverty, marginalization, and alienation as well as privilege,
power, and acclaim;

3(d) understands the forms and mechanisms of oppression and discrimination; and

3(e) recognizes the extent to which a culture’s structures and values, including social,
economic, political, and cultural exclusions, may oppress, marginalize, alienate, or
create privilege and power.

Standard 4: Advance Human Rights and Social, Emotional, and Environmental Justice.
knowledge— The competent school social worker:

4(a) understands methods of advocacy on behalf of students, families, school and
communities;

4(b) understands that every person, regardless of position in society, has fundamental
human rights such as freedom, safety, privacy, an adequate standard of living, health
care, and education;

4(c) understands the global interconnections of oppression and human rights violations,
and are knowledgeable about theories of human need and social justice; and

4(d) understands strategies designed to eliminate oppressive structural barriers to
educational services are distributed equitably and human rights are protected.
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Standard 5: Engage in Practice-informed Research and Research-informed Practice.
knowledge— The competent school social worker:

5(a) understands evidence-based methods of individual, group, family, and crisis
counseling;

5(b) understands quantitative and qualitative research methods in advancing the science
of school social work and evaluating practice in the educational setting;

5(c) knows the principles of culturally informed and ethical approaches to building
knowledge in the educational setting;

5(d) understands that evidence derived from multi-disciplinary sources guide school social
work practice; and

5(e) understands the process for translating research findings into effective school social
work practice and interventions

Standard 6: Engage in Policy Practice.
Knowdedge—The competent school social worker:

6(a) understands the interdisciplinary approach to service delivery within the educational
environment;

6(b) understands the collaborative process with parents, school personnel, community
based organizations, and agencies to enhance the student’s educational functioning;

6(c) isinformed about court decisions, legislation, rules and regulations, and policies and
procedures that affect school social work practice;

6(d) understands their role in policy development and implementation within the
educational setting;

6(e) recognizes and understands the historical, social, cultural, economic, organizational,
environmental, and global influences that affect social policy within the educational
setting;

6(f)  understands parent/guardian and student rights (both legal and educational)
regarding assessment and evaluation; and
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6(g) understands school policies and procedures as they relate to student learning, safety
and well-being.

Standard 7: Engage with Students, Families, Schools, and Communities.
knowledge—~The competent school social worker:

7(a) understands strategies to effectively engage with students, families, schools and
communities;

7(b)  understands theories of human behavior and the social environment, and critically
evaluates and applies this knowledge to facilitate engagement;

7(c)  understands theories and methods of communication; and

7(d)  values principles of relationship-building and inter-professional collaboration.

Standard 8: Assess Students, Families, Schools, and Communities.

Knowledge—The competent school social worker:

8(a) understands theories of human behavior and the social environment, and critically
evaluates and applies this knowledge to facilitate assessment with students, families,
schools and communities;

8(b) understands methods of and how to conduct assessments related to adaptive
behavior, learning styles, high-risk behavior (i.e. truancy, suicide, homicide, substance
use, etc.) and social emotional health;

8(c) recognizes the implications of the larger practice context in the assessment process
and values the importance of inter-professional collaboration; and
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8(d)
8(e)
8(f)

8(g)
8(h)

8(i)

8(j)

understands diagnostic tools in the educational setting.
Performance - The competent school social worker:

collects and organizes data, and applies critical thinking to interpret assessment
information;

utilizes effective oral and written communication;

applies knowledge of human behavior and the social environment, and other
theoretical frameworks in the analysis of assessment data;

develops mutually agreed-on intervention goals and objectives based on the critical
assessment of strengths, needs, and challenges; and

uses assessment data; research knowledge; and the values and preferences of
students, families, schools and communities to identify appropriate interventions.

Standard 9: Intervene with Students, Families, Schools, and Communities.

knowledge—The competent school social worker:

9(a)

9(b)

9(c)

understands theories of human behavior and the social environment, and critically
evaluates and applies this knowledge to develop effective interventions relevant to
the educational setting;

understands methods of identifying, analyzing and implementing evidence-informed
interventions to achieve identified educational goals; and

understands the importance of inter-professional teamwork and communication
when implementing evidence-informed interventions with students, families, schools
and communities.

Standard 10: Evaluate Practice with Students, Families, Schools, and Communities.

knowledge—~The competent school social worker:
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10(a) understands theories of human behavior and the social environment, and critically
evaluates and applies this knowledge to evaluate outcomes;

10(b) recognizes the importance of evaluating processes and outcomes to advance practice,
policy, and service delivery effectiveness; and

10(c) understands how to interpret and utilize research to evaluate and guide professional
interventions and educational program development.
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IDAHO STANDARDS FOR SPEECH-LANGUAGE PATHOLOGY

All speech-language pathology candidates are expected to meet standards specific to their
discipline area(s) at the “acceptable” level or above. Additionally, all speech-language pathology
candidates are expected to meet the requirements defined in State Board Rule (IDAPA 08.02.02:
Rules Governing Uniformity).

The following standards and competencies for speech-language pathologists were adopted from
the Council for Clinical Certification in Audiology and Speech-Language Pathology of the
American Speech-Language-Hearing Association. (2014 Standards for the Certificate of Clinical
Competence in Speech-Language Pathology). Fhese-standards—are—notal-encompassing—or

Standard I: Degree — The applicant for certification must have a master's, doctoral, or other
recognized post-baccalaureate degree.

Standard II: Education Program — All graduate course work and graduate clinical experience
required in speech-language pathology must have been initiated and completed in a speech-
language pathology program accredited by the Council on Academic Accreditation in Audiology
and Speech-Language Pathology (CAA).

Standard Ill: Program of Study — The applicant for certification must have completed a program
of study (a minimum of 36 semester credit hours at the graduate level) that includes academic
course work and supervised clinical experience sufficient in depth and breadth to achieve the
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specified knowledge and skills outcomes stipulated in Standard IV-A through IV-G and Standard
V-A through V-C.

Standard IV: Knowledge Outcomes

Standard IV-A — The applicant must have demonstrated knowledge of the biological sciences,
physical sciences, statistics, and the social/behavioral sciences.

Standard IV-B — The applicant must have demonstrated knowledge of basic human
communication and swallowing processes, including the appropriate biological, neurological,
acoustic, psychological, developmental, and linguistic and cultural bases. The applicant must
have demonstrated the ability to integrate information pertaining to normal and abnormal
human development across the life span.

Standard IV-C — The applicant must have demonstrated knowledge of communication and
swallowing disorders and differences, including the appropriate etiologies, characteristics,
anatomical/physiological, acoustic, psychological, developmental, and linguistic and cultural
correlates in the following areas:

e articulation;
e fluency;
e voice and resonance, including respiration and phonation;

e receptive and expressive language (phonology, morphology, syntax, semantics,
pragmatics, prelinguistic communication and paralinguistic communication) in speaking,
listening, reading, writing;

e hearing, including the impact on speech and language;
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e swallowing (oral, pharyngeal, esophageal, and related functions, including oral function
for feeding, orofacial myology);

e cognitive aspects of communication (attention, memory, sequencing, problem-solving,
executive functioning);

e social aspects of communication (including challenging behavior, ineffective social skills,
and lack of communication opportunities);

e augmentative and alternative communication modalities.

Standard IV-D — For each of the areas specified in Standard IV-C, the applicant must have
demonstrated current knowledge of the principles and methods of prevention, assessment, and
intervention for people with communication and swallowing disorders, including consideration
of anatomical/physiological, psychological, developmental, and linguistic and cultural correlates.

Standard IV-E — The applicant must have demonstrated knowledge of standards of ethical
conduct.

Standard IV-F — The applicant must have demonstrated knowledge of processes used in research
and of the integration of research principles into evidence-based clinical practice.

Standard IV-G — The applicant must have demonstrated knowledge of contemporary
professional issues.

Standard IV-H — The applicant must have demonstrated knowledge of entry level and advanced
certifications, licensure, and other relevant professional credentials, as well as local, state, and
national regulations and policies relevant to professional practice.

Standard V: Skills Outcomes

Standard V-A — The applicant must have demonstrated skills in oral and written or other forms
of communication sufficient for entry into professional practice.
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Standard V-B — The applicant for certification must have completed a program of study that
included experiences sufficient in breadth and depth to achieve the following skills outcomes:

1.

Evaluation

a. Conduct screening and prevention procedures (including prevention activities).

b. Collect case history information and integrate information from clients/patients,
family, caregivers, teachers, and relevant others, including other professionals.

c. Select and administer appropriate evaluation procedures, such as behavioral
observations, nonstandardized and standardized tests, and instrumental
procedures.

d. Adapt evaluation procedures to meet client/patient needs.

e. Interpret, integrate, and synthesize all information to develop diagnoses and
make appropriate recommendations for intervention.

f. Complete administrative and reporting functions necessary to support evaluation.

g. Refer clients/patients for appropriate services.

Intervention

a.

Develop setting-appropriate intervention plans with measurable and achievable
goals that meet clients'/patients' needs. Collaborate with clients/patients and
relevant others in the planning process.

Implement intervention plans (involve clients/patients and relevant others in the
intervention process).

Select or develop and use appropriate materials and instrumentation for
prevention and intervention.

Measure and evaluate clients'/patients' performance and progress.

Modify intervention plans, strategies, materials, or instrumentation as
appropriate to meet the needs of clients/patients.

Complete administrative and reporting functions necessary to support
intervention.
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g. Identify and refer clients/patients for services as appropriate.
3. Interaction and Personal Qualities

a. Communicate effectively, recognizing the needs, values, preferred mode of
communication, and cultural/linguistic background of the client/patient, family,
caregivers, and relevant others.

b. Collaborate with other professionals in case management.

c. Provide counseling regarding communication and swallowing disorders to
clients/patients, family, caregivers, and relevant others.

d. Adhere to the ASHA Code of Ethics and behave professionally.

Standard V-C — The applicant for certification in speech-language pathology must complete a
minimum of 400 clock hours of supervised clinical experience in the practice of speech-language
pathology. Twenty-five hours must be spent in clinical observation, and 375 hours must be spent
in direct client/patient contact.
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Standard V-D — At least 325 of the 400 clock hours must be completed while the applicant is
engaged in graduate study in a program accredited in speech-language pathology by the Council
on Academic Accreditation in Audiology and Speech-Language Pathology.

Standard V-E — Supervision must be provided by individuals who hold the Certificate of Clinical
Competence in the appropriate profession. The amount of direct supervision must be
commensurate with the student's knowledge, skills, and experience, must not be less than 25%
of the student's total contact with each client/patient, and must take place periodically
throughout the practicum. Supervision must be sufficient to ensure the welfare of the
client/patient.

Standard V-F — Supervised practicum must include experience with client/patient populations
across the life span and from culturally/linguistically diverse backgrounds. Practicum must
include experience with client/patient populations with various types and severities of
communication and/or related disorders, differences, and disabilities.
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Standard VI: Assessment — The applicant must have passed the national examination adopted
by ASHA for purposes of certification in speech-language pathology.

Standard VII: Speech-Language Pathology Clinical Fellowship — The applicant must successfully
complete a Speech-Language Pathology Clinical Fellowship (CF).

Standard VII-A: Clinical Fellowship Experience — The Clinical Fellowship must have consisted of
clinical service activities that foster the continued growth and integration of knowledge, skills,
and tasks of clinical practice in speech-language pathology consistent with ASHA's current Scope
of Practice in Speech-Language Pathology. The Clinical Fellowship must have consisted of no less
than 36 weeks of full-time professional experience or its part-time equivalent.
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Standard VII-B: Clinical Fellowship Mentorship — The Clinical Fellow must have received ongoing
mentoring and formal evaluations by the CF mentor.

Standard VII-C: Clinical Fellowship Outcomes — The Clinical Fellow must have demonstrated
knowledge and skills consistent with the ability to practice independently.
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Standard VIII: Maintenance of Certification — Certificate holders must demonstrate continued
professional development for maintenance of the Certificate of Clinical Competence in Speech-
Language Pathology (CCC-SLP).
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	IDAHO STANDARDS FOR INITIAL 
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	In 2000, Idaho adopted new standards based on the Interstate New Teacher Assessment and Support Consortium (INTASC) model. These standards reflected a move to "performance‐based" outcomes, meaning a candidate is recommended for initial certification based on the demonstration of what they know and are able to do, similar to mastery‐based education. 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Standard 1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences. 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Content 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	to advance the profession. 
	The Core Teacher Standards apply to 
	Foundation and Enhancement Standards refer to additional knowledge and performances a teacher must know in order to teach a certain content area. The Foundation and Enhancement Standards, therefore, further "enhance" the Core Standard. 
	There are several certification standards for pupil personnel professionals and school 
	webpage for information on which preparation programs have been changed: 
	All teacher candidates are expected to meet the Idaho Core TeachStandards and standards specific to their discipline area(s) . Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 
	: Rules Governing Uniformity). 
	In accordance with Section 33‐1207A, Idaho Code, reviews of already approved nonpublic teacher preparation programs shall be limited to substantive alignment with knowledge or equivalent standards. 
	EXAMPLE 
	Standard 2: Learning Differences. The teacher candidate uses understanding of 
	responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	The standards have been grouped into four general categories to help users organize their thinking about the standards: The Learner and Learning, Content, Instructional Practice, and Professional Responsibility. This language has been adopted verbatim from the April 2011 InTASC Model Core Teaching Standards. 
	The Learner and Learning 
	Teaching begins with the learner. To ensure that each student learns new knowledge and skills, teachers must understand that learning and developmental patterns vary among individuals, that learners bring unique individual differences to the learning process, and that learners need supportive and safe learning environments to thrive. Effective teachers have high expectations 
	development. 
	1(f) 
	1(g) The teacher collaborates with families, communities, colleagues, and other 
	Disposition 
	1(h) 
	1(i) 
	1(j) 
	1(k) 
	Standard 2:uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	2(a) The teacher understands and identifies differences in approaches to learning and performance and knows how to design instruction that uses each learner’s strengths 
	2(b) 
	2(c) 
	2(d) 
	Performance 
	2(f) 
	2(g) 
	2(h) 
	2(i) 
	2(j) The teacher incorporates tools of language development into planning and 
	2(k) 
	Performance 
	3(f) 
	3(g) 
	3(h) 
	3(i) Theteacher manages the learning environment to actively and equitably engage learners by organizing, allocating, and coordinating the resources of time, space, and 
	3(j) The teacher uses a variety of methods to engage learners in evaluating the learning environment, collaborating with them to make appropriate adjustments, and employing multiple levels of behavioral interventions. 
	3(k) The teacher communicates verbally and nonverbally in ways that demonstrate 
	3(l) 
	3(m) 
	Disposition 
	3(n) 
	3(q) 
	3(r) 
	Content 
	Teachers must have a deep and flexible understanding of their content areas and be able to draw upon content knowledge as they work with learners to access information, apply knowledge in real world settings, and address meaningful issues to assure learner mastery of the content. Today’s teachers make content knowledge accessible to learners by using multiple means of 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) he/she teaches. 4(b) The teacher understands common misconceptions in learning the discipline and how to guide learners to accurate conceptual understanding. 4(c) The teacher knows and uses the academic language of the discipline and knows how 4(d) 4(e) 
	4(f) 
	4(i) 
	4(j) 
	4(k) 
	4(l) 
	4(m) 
	4(n) 
	Disposition 
	4(o) 
	4(p) learners’ critical analysis of these perspectives. 4(q) The teacher recognizes the potential of bias in his/her representation of the discipline 
	Knowledge 
	5(a) 
	5(b) 
	5(c) The teacher understands the demands of accessing and managing information as well as how to 
	5(d) 
	5(e) 
	5(f) 
	5(g) 
	5(h) 
	5(i) 
	5(j) 
	5(k) 
	5(l) 
	varied cultures, audiences and purposes. 
	5(m) 
	5(n) 
	5(o) 
	5(p) 
	5(q) 
	5(r) 
	6(c) The teacher knows how to analyze assessment data to understand patterns and gaps in learning, to guide planning and instruction, and to provide meaningful feedback to 
	6(d) 
	6(e) 
	6(f) 
	6(g) 
	6(h) 
	6(i) 
	assessment strategies to support, verify, and document learning. 
	6(k) The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias that can distort assessment results. 
	6(l) The teacher works independently and collaboratively to examine test and other performance data to understand each learner’s progress and to guide planning. 
	6(m) The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive feedback to guide their progress toward that 
	6(n) 
	6(o) 
	6(p) 
	6(q) 
	6(r) 
	6(t) 
	6(u) 
	6(v) 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every 
	7(k) 
	7(l) 
	7(m) 
	7(n) The teacher respects learners’ diverse strengths and needs and is committed to using this information to plan effective instruction. 
	7(o) The teacher values planning as a collegial activity that takes into consideration the input of learners, colleagues, families, and the larger community. 
	7(p) The teacher is committed to using short‐and long‐term planning as a means of 
	Knowledge 
	8(a) 
	8(b) 
	instruction and engage all learners in complex thinking and meaningful tasks. 
	8(d) The teacher understands how multiple forms of communication (oral, written, nonverbal, digital, visual) convey ideas, foster self‐expression, and build connections. 
	8(e) The teacher knows how to use a wide variety of resources, including human and technological, to engage students in learning. 
	8(f) The teacher understands how content and skill development can be supported by media and technology and knows how to evaluate these resources for quality, 
	Performance 
	8(g) 
	8(h) 
	8(i) 
	8(l) 
	8(m) 
	8(n) 
	8(o) 
	Disposition 
	8(p) 
	8(q) 
	8(r) 
	9(b) 
	9(c) 
	educational equity, appropriate education for learners with disabilities, 
	9(e) 
	Performance 
	9(f) 
	9(g) The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system. 
	9(h) Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice. 
	9(i) The teacher actively seeks professional, community, and technological resources, within and outside the school, as supports for analysis, reflection, and problem‐
	9(j) 
	9(k) 
	9(l) 
	9(m) 
	Disposition 
	9(n) 
	9(o) 
	9(p) 
	9(q) 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) 
	10(b) The teacher understands that alignment of family, school, and community spheres of influence enhances student learning and that discontinuity in these spheres of 
	10(c) The teacher knows how to work with other adults and has developed skills in collaborative interaction appropriate for both face‐to‐face and virtual contexts. 
	10(d) The teacher knows how to contribute to a common culture that supports high 
	10(e) 
	profession. 
	Performance 
	10(f) 
	learning. 10(g) 
	10(h) 
	10(i) 
	10(j) 
	10(k) 
	collaborative relationships with learners, families, colleagues, and the local 
	10(m) 
	environment, and to enact change. 
	Disposition 
	10(o) 
	10(p) 
	akes initiative to grow and develop with colleagues through interactions that enhance practice and support student learning. 10(r) The teacher takes responsibility for contributing to and advancing the profession. 10(s) The teacher embraces the challenge of continuous improvement and change. 
	The teacher understands the Code of Ethics for Idaho Professional Educators and its place in supporting the integrity of the profession. 
	A set of principles for curriculum development that give all 
	Socio‐Historical Context – The social and historic factors which shape learning and learning 
	State Specific Standards 
	Standard 11: American Indian Tribes and Tribal Sovereignty*. The teacher candidate knows about the unique status of American Indian tribes, tribal sovereignty, and has knowledge of tribal communities and the cultural resources (e.g., language, history, indigenous knowledge) of American Indian students and their communities. 
	*The federal and state governments of Idaho recognize the unique inherent sovereignty of each tribe of Idaho. This tribal sovereignty distinguishes Indigenous peoples as peoples, rather than populations or national minorities. 
	Standard 12: Code of Ethics for Idaho Professional Educators. The teacher candidate understands the Code of Ethics for Idaho Professional Educators and its place in supporting the integrity of the profession. 
	Standard 13: Digital Technology and Online Learning. The teacher candidate knows how to use digital technology to create lessons and facilitate instruction and assessment in face‐to‐face, blended, and online learning environments to engage students and enhance learning. 
	All teacher candidates are expected to meet Idaho Standards
	 
	and Idaho ELA/Literacy Standards. 
	 As needed, adapt instructional materials and approaches to meet the language‐
	Standard I: Foundational Literacy Concepts. 
	The teacher demonstrates knowledge of the following foundational concepts emergent literacy, concepts of print, phonological awareness, alphabetic principle, 
	Applies to the following endorsements: All Subjects K‐8, Blended Early Childhood Education/Early Childhood Special Education Birth through Grade 3 and Pre, 
	1(c) 
	Performance 
	1(d) 
	the ability toanalyze the complexity of text structuresutilize a variety of narrative and informational texts from both print and digital sources; , and make instruction accessible to all, including English . 
	Applies to all endorsements that can be added to a Standard Instructional Certificate
	Knowledge 
	literacy assessment concepts, strategies, and measures. The uses assessment data to inform and design differentiated literacy instruction. 
	In addition, the teacher demonstrates the ability to use appropriate terminology in communicating pertinent assessment data to a variety of stakeholders. 
	Applies to the following endorsements: All Subjects K‐8Blended Early Childhood Education/Early Childhood Special Education Birth through Grade 3 and Pre‐K through Grade 6Deaf/Hard of Hearing K‐12, Early Childhood Special Education Pre‐K‐3, Exceptional Child Generalist K‐8, 6‐12, and K‐12, and K‐12
	Knowledge 
	3(a) The teacher understands terms related to literacy assessment, analysis, and statistical 
	3(b) The teacher understands types of formal, informal, formative, summative, and diagnostic literacy assessments, administration, and 
	3(c) The teacher understands how assessments to determine the needs of the learner. 
	3(d) 
	3(e) The teacher knows how students’ independent, 
	3(f) 
	Performance 
	3(g) 
	3(h) processes. 
	3(i) 
	3(j) 
	Standard IV: Writing Process. 
	The teacher . The understands, models, and the writing process, including pre‐writing, drafting, revising, editing, and publishing. The structurefrequent, authentic 
	Applies to all endorsements that can be added to a Standard Instructional Certificate
	Knowledge 
	as a complex communicative process that includes cognitive, social, physical, and developmental components. 
	4(b) The teacher understands the purpose and function of each stage of the writing process, including the importance of extensive pre‐writing. 
	4(c) The teacher has an understanding of the role and range that audience, purpose, 
	4(d) 
	4(e) 
	4(f) 
	4(g) 
	4(h) The teacher understands the impact of motivation and choice on writing production. Performance 4(i) The teacher engages writers in reading, speaking, and listening processes to address cognitive, social, physical, developmental, communicative processes. 4(j) The teacher utilizes the writing process and strategies to support and scaffold effective written expression within and across content areas and a range of writers. 4(k) The teacher structures frequent, authentic writing opportunities that encompas
	4(m) 
	4(n) 
	4(o) 
	4(p) 
	Standard V: Diverse Reading & Writing Profiles – Reading & Writing Difficulties** 
	The teacher candidate understands how reading and writing difficulties vary in presentation and degree. The candidate understands the characteristics of struggling readers and writers, identifies appropriate accommodations, and adapts instruction to meet student needs. The candidate advocates for meeting the needs of struggling readers and writers within the available structure of tiered support. The candidate understands how federal and state laws pertain to learning disabilities, including dyslexia. The t
	**Applies to all endorsements that can be added to a Standard Instructional Certificate 
	PRE‐SERVICE TECHNOLOGY STANDARDS 
	The 2016 Pre‐Service Standards Review was conducted by a team of content area experts from across the state of Idaho. The Idaho Pre‐Service Technology Standards were revised in January 2016 to align with the Idaho Core Teacher Standards (2013). All teacher candidates are expected to meet the Idaho Core Teacher Standards, including the Idaho Pre‐Service Technology Standards. Each candidate shall also meet the Foundation and Enhancement standards specific to their discipline area(s) at the “acceptable” level 
	The alignment matrix found on the next page of this standards document and shows the connections between the Idaho Core Teacher Standards and the Pre‐Service Technology Standards. 
	ISTE STANDARDS FOR TEACHERS 
	Effective teachers model and apply the ISTE Standards for Students (Standards•S) as they design, implement, and assess learning experiences to engage students and improve learning; enrich professional practice; and provide positive models for students, colleagues, and the community. All teachers should meet the following standards and performance indicators. 
	1. Facilitate and inspire student learning and creativity ‐Teachers use their knowledge of 
	processes representative of an innovative professional in a global and digital society. 
	d. 
	4. Promote and model digital citizenship and responsibility ‐Teachers understand local and 
	5. Engage in professional growth and leadership Teachers continuously improve their professional practice, model lifelong learning, and exhibit leadership in their school and professional community by promoting and demonstrating the effective use of digital tools 
	d. 
	ISTE Standards for Teachers, Second Edition, ©2008, ISTE® (International Society for Technology in Education), 
	IDAHO STANDARDS FOR MODEL PRESERVICE STUDENT TEACHING EXPERIENCE 
	level or above. Additionally, all teacher candidates are expected to meet the requirements 
	robust student teaching experience for teacher candidates. Every teacher preparation program is responsible for ensuring a student teaching experience that meets the standards. 
	Standard 1: Mentor Teacher. The mentor teacher is the certified P‐12 personnel responsible for day‐to‐day support of the student teacher in the student teaching experience. 
	1(a) The mentor teacher is state certified to teach the content for which the candidate is 
	1(b) The mentor teacher has a minimum of three years of experience teaching in the 
	2(b) 
	2(c) 
	2(d) 
	Standard 3: Partnership. 
	3(a) 
	3(b) 
	Standard 4: Student Teacher. The student teacher is the candidate in the culminating clinical field experience. 
	4(a) Passed background check 4(b) Competency in prior field experience 4(c) Passed all required Praxis tests 4(d) Completion of all relevant coursework 4(e) Possesses dispositions of a professional educator 
	Standard 5: Student Teaching Experience 
	5(a) 
	5(b) 5(c) 5(d) 5(e) 5(f) 5(g) 
	5(h) 
	INSTITUTIONAL RECOMMENDATIONS 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the Foundation and Enhancement standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher candidates are expected to meet the requirements 
	Idaho educator preparation programs complete an Institutional Recommendation to the State Department of Education verifying that the candidate has met all the requirements as defined in 
	State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity). 
	Standard 1: State Board Approved Program ‐Educator preparation program had a State Board approved program for initial certification for each of endorsement indicated on 
	Standard 2: Content Knowledge Assessment scores on State Board approved content area assessment for each recommended area of 
	Standards 3: Pedagogy – Recommended candidate demonstrated competency in pedagogy for each recommended area of endorsement. 
	candidate for each area of endorsement. For candidates that are adding endorsements, the program is not required to be a State Board approved program for initial certification. 
	Standard 9: Administrator Certificates Only – Recommended candidate for an administrator certificate demonstrated proficiency in conducting accurate evaluations of instructional 
	practice based upon the state’s framework for evaluation. 
	In addition to the standards listed here, bilingual education and English as a second language (ESL) teachers must meet Idaho Core Teacher Standards and one of the following: (1) Idaho Standards for Bilingual Education Teachers or (2) Idaho Standards for English as a Second Language (ESL) Teachers. Additionally, all teacher candidates are expected to meet the 
	Thefollowing knowledge and performance statements for the Bilingual and ESL Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consist
	An important component of the teaching profession is a candidate’s disposition. Professional 
	Performance 
	1(c) 
	1(d) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	learning environment that promotes engagement and motivation. 
	Performance 
	3(c) 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	4(b) 
	4(c) 
	Performance 
	4(d) The teacher establishes goals, designs curricula and instruction, and facilitates student learning in a manner that builds on students’ linguistic and cultural diversity. 
	4(e) The teacher evaluates various language instruction program models and makes possible recommendations for improvement. 
	4(f) The teacher analyzes language demands for instruction. 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use 
	and learner’s decision making. 
	Knowledge 
	6(a) 
	6(b) 
	6(c) 
	6(d) 
	Performance 
	6(g) 
	Knowledge 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly 
	GLOSSARY OF TERMS 
	Bilingual Education Program – An educational approach that uses two languages to promote academic success, bilingualism, biliteracy, and multiculturalism 
	Biliteracy – The ability to read and write in two languages 
	ge and/or language spoken most fluently ‐also known as: L1, primary language, home language, native language, heritage language 
	Second Language – Any language that one speaks other than one’s first language ‐also known as 
	IDAHO STANDARDS FOR BILINGUAL EDUCATION TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here, bilingual educations teachers must meet Idaho Foundation Standards for Bilingual Education and English as a Second Language (ESL) Teachers. Additionally, all teacher candidates are expected to meet 
	Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the stand
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	4(b) 
	4(c) 
	4(d) The bilingual education teacher understands the methodology of teaching biliteracy. 
	Performance 
	4(e) The bilingual education teacher demonstrates proficiency in key linguistic structures and the ability to expose students to the linguistic features of the first and second language, such as various registers, dialects, and idioms. 
	4(f) The bilingual education teacher demonstrates the ability to address the cultures of the first and the second language in an instructional cycle. 
	in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR ENGLISH AS A SECOND LANGUAGE (ESL) TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here, English as a Second Language (ESL) teachers must meet Idaho Foundation Standards for Bilingual Education and English as a Second Language (ESL) Teachers. Additionally, all teacher candidates are expected to meet Governing Uniformity). 
	The following knowledge and performance statements for the English as a Second Language Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	Performance 
	4(b) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
	These standards apply in addition to Idaho Core Teaching Standards. 
	Standard 1: Child Development. The teacher candidate understands the development period of early childhood from birth through age 8, both typical and atypical, across all domains of development, including consideration for children who are medically fragile, special health care needs, or have experienced trauma. 
	Standard 2: Embedding Instructional Strategies. The teacher candidate selects, adapts modifies and uses a repertoire of evidence‐based instructional strategies, including universal design for learning and intentional and explicit instruction to embed learning objectives into child initiated, planned, and routine activities in natural and inclusive settings 
	Standard 3: Functional Skills. The teacher candidate understands functional and communication skills that facilitate the child’s growing independence and have the ability to differentiate and scaffold supports for acquisition, fluency, maintenance, and generalization. 
	regulations, and procedural safeguards. 
	Standard 7: Assistive Technology. The teacher candidate designs strategies to facilitate optimal access to low‐and high technology tools and assistive technologies across learning environments to promote active and equitable participation in learning activities. 
	Standard 8: Coaching and Consultation. The teacher candidate uses coaching or consultation strategies with primary caregivers, paraeducators, or other adults to facilitate positive adult‐child interactions and instruction intentionally designed to promote child learning and development. 
	Standard 9: Family Partnership. The teacher candidates understands the impact of family systems and culture on children’s development and intentionally partner with families throughout the process of assessment, goal development, intervention, and ongoing evaluation. Families’ concerns, priorities, and resources are integrated into individualized plans. 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the standards. 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	The characteristics of development and learning of young children are integrally linked and 
	1(c) 
	1(d) 
	1(e) 
	1(f) 
	Performance 
	1(g) 
	1(h) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	Theearly childhood educator understands the continuum of medical care for premature development, low birth weight, children who are medically fragile, and children with special health care needs, and knows the concerns and priorities associated with these medical conditions as well as their implications on child development and family resources. 
	2(b) The early childhood educator knows the characteristics of typical and atypical 
	2(c) 
	2(d) 
	Performance 
	2(e) 
	2(f) educator adapts learning, language, and communication strategies for the developmental age and stage of the child, and as appropriate 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	3(c) The early childhood educator understands principles of guidance (co‐regulation, self‐
	3(d) 
	3(e) 
	Performance 
	Knowledge 
	4(a) 
	practices. 
	4(b) The early childhood educator aligns curriculum with Idaho’s Early Learning 
	4(c) 
	4(d) 
	children develop essential and healthy eating habits. 
	4(f) The early childhood educator understands that children are constructing a sense of self, expressing wants and needs, and understanding social interactions that enable them to be involved in friendships, cooperation, effective conflict resolutions, and 
	4(g) The early childhood educator understands the acquisition of self‐help skills that facilitate the child’s growing independence (e.g., toileting, dressing, grooming, 
	Performance 
	4(h) 
	4(i) 
	Knowledge 
	5(a) 
	5(b) 
	traditional content areas of learning (e.g., literacy, mathematics, science, health, safety, nutrition, social studies, art, music, drama, movement) and how to weave those themes into meaningful learning experiences. 
	Performance 
	5(c) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	6(a) 
	6(b) The early childhood educator knows the instruments and procedures used to assess children for screening, pre‐referral eligibility 
	6(c) 
	diverse backgrounds. 
	Performance 
	6(d) 
	6(e) 
	6(f) 
	6(g) 
	6(h) 
	6(i) 
	6(j) 
	6(k) The early childhood educator conducts functional behavior assessments to 
	6(l) 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
	Knowledge 
	7(a) The early childhood educator designs instruction that reflects currently 
	Performance 
	7(b) 
	7(c) 
	7(d) 
	8(b) 
	Performance 
	8(c) 
	8(d) 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) The early childhood educator understands the National Association for the Education of Young Children (NAEYC) Standards for Early Childhood Professional Preparation and the Council for Exceptional Children /Division for Early Childhood (CEC/DEC) Initial 
	9(b) The early childhood educator understands the code of ethics of the NAEYC, CEC/DEC, and the Idaho Code of Ethics for Professional Educators. 
	Performance 
	10(b) 
	10(c) 
	10(d) 
	10(e) 
	10(f) 
	Performance 
	10(g) 
	meetthese foundation standards for career‐technical teachers. Additionally, all teacher candidates are expected to meet the requirements defined in IDAPA (08.02.02: Rules Governing 
	The following knowledge and performance statements for the professional‐technical teacher standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use 
	attainment of the standards. 
	learner to meet high standards. 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Performance 
	3(a) 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(e) The teacher understands the importance of intra‐curricular student leadership development in career‐technical program areas. 
	Performance 
	4(f) The teacher demonstrates specific occupational skills necessary for employment. 4(g) The teacher uses current terminology, industry logistics, and procedures for the 4(h) 
	Knowledge 
	6(a) 
	6(b) 
	6(c) 
	6(d) 
	Performance 
	6(e) 
	6(f) 
	6(g) 
	Standard 7in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community 
	Knowledge 
	7(a) The teacher understands secondary‐to
	7(b) 
	7(c) resources. 
	Performance 
	7(d) 
	Performance 
	8(e) The teacher models ethical workplace practices. 
	12(c) The teacher understands how to promote career awareness. 
	Performance 
	IDAHO STANDARDS FOR AGRICULTURAL SCIENCE AND TECHNOLOGY TEACHERS 
	In addition to the standards listed here, agricultural science and technology teachers must meet Idaho Core Teacher Standards and Idaho Foundation Standards for Career‐Technical Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State 
	technologyteacher standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of t
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	4(b) 
	4(c) 
	4(d) 
	4(e) 
	4(f) 
	4(g) 
	Performance 
	4(h) 
	4(j) 
	4(l) 
	4(m) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Performance 
	6(a) 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student 
	Standard 11: Safety ‐The teacher creates and manages classroom/laboratories that are clean, orderly, safe, and accessible to all students. 
	Standard 12: Career Readiness ‐The teacher prepares students to meet the demands and 
	IDAHO STANDARDS FOR BUSINESS TECHNOLOGY TEACHERS 
	In addition to the standards listed here, business technology teachers must meet Idaho Core Teacher Standards and Idaho Foundation Standards for Career‐Technical Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 
	: 
	candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	Knowledge 
	3(a) 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make 
	the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	IDAHO STANDARDS FOR FAMILY AND CONSUMER SCIENCES TEACHERS 
	In addition to the standards listed here, family and consumer sciences teachers must meet the Idaho Core Teacher Standards and Idaho Foundation Standards for Career‐Technical Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State 
	teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the standards. 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Knowledge 
	4(a) The teacher understands the significance of family and its impact on the well‐being of 
	4(d) 
	4(e) 
	4(f) 
	4(g) Theteacher understands the design, selection, and care of textiles and apparel 
	4(h) The teacher understands housing, design, furnishings, technology, and equipment needs for individuals, families, and industry. 
	4(i) The teacher understands consumer economic issues and behavior for managing individual and family resources to achieve goals at various stages of the life cycle. 
	4(j) The teacher understands resource conservation and environmental issues in relation 
	4(k) 
	4(l) influence communication and 
	4(m) 
	4(n) 
	4(o) 
	4(p) 
	4(q) 
	4(r) 
	4(s) 
	4(t) 
	4(u) 
	4(v) 
	Standard 5differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s 
	Knowledge 
	context. 
	Knowledge 
	7(a) 
	7(b) 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Standard 11: Safety ‐The teacher creates and manages classroom/ laboratories that are clean, orderly, safe, and accessible to all students. 
	Standard 12: Career Readiness ‐The teacher prepares students to meet the demands and 
	IDAHO STANDARDS FOR MARKETING TECHNOLOGY TEACHERS 
	In addition to the standards listed here, marketing technology teachers must meet Idaho Core Teacher Standards and Idaho Foundation Standards for Career‐Technical Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 
	: 
	candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	Knowledge 
	3(a) 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make 
	the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	Performance 
	4(c) 
	4(d) 
	problem solving related to authentic local and global issues. 
	context. 
	IDAHO STANDARDS FOR TECHNOLOGY EDUCATION TEACHERS 
	In addition to the standards listed here, technology education teachers must meet Idaho Core Teacher Standards and Idaho Foundation Standards for Career‐Technical Teachers. 
	practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Standard 1: Learner Development. The teacher understands how learners grow and develop, 
	Knowledge 
	4(a) 
	Performance 
	4(g) 
	the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Standard 11: Safety ‐The teacher creates and manages classroom/ laboratories that are clean, orderly, safe, and accessible to all students. 
	Standard 12: Career Readiness ‐The teacher prepares students to meet the demands and 
	In addition to the standards listed here, communication arts teachers must meet Idaho Core Teacher Standards and one of the following: (1) Idaho Standards for Journalism Teachers or (2) Idaho Standards for Speech and Debate Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA : Rules Governing Uniformity). 
	The following knowledge and performance statements for the Communication Arts Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consi
	An important component of the teaching profession is a candidate’s disposition. Professional 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(e) 
	4(f) 
	4(g) 
	4(h) 
	Performance 
	4(i) The teacher emphasizes to students the importance of values and ethics relevant to the communication process in a variety of formats (e.g., speeches, interpersonal interactions, journalistic writing, social media, debate). 
	4(j) The teacher provides instruction and practice in conducting and applying research. 
	4(k) The teacher creates lessons that stress the importance of audience analysis and 
	and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) 
	Performance 
	9(b) 
	opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and 
	IDAHO STANDARDS FOR JOURNALISM TEACHERS 
	In addition to the standards listed here, journalism teachers must meet Idaho Core Teacher Standards and Idaho Foundation Standards for Communication Arts Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 
	: 
	met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assured attainment of the 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Knowledge 
	4(a) The teacher comprehends the fundamentals of journalistic style (e.g., news, feature, 
	4(f) The teacher knows how to organize and equip a production area. 4(g) The teacher knows how to organize and supervise a student staff (e.g., editors, writers, photographers, business personnel). 4(h) The teacher knows how to adapt journalistic techniques to various media (e.g., radio, 
	4(k) 4(l) 4(m) 
	Performance 
	4(n) 
	differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR SPEECH AND DEBATE TEACHERS 
	In addition to the standards listed here, speech and debate teachers must meet Idaho Core Teacher Standards and Idaho Foundation Standards for Communication Arts Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State 
	candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assured 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Knowledge 
	4(a) The teacher understands the models of interpersonal communication. 
	4(j) The teacher knows the theories and practices of argumentation. 4(k) The teacher knows the precepts of logical reasoning (e.g., syllogistic, categorical, 
	4(l) The teacher knows the events (e.g., 
	4(m) 
	Performance 
	4(n) 
	4(o) 
	4(p) 
	events. 
	4(t) 
	4(u) The teacher provides strategies for assessing and minimizing communication anxiety (e.g., personal anxiety assessment, repetition, visualization). 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA : Rules Governing Uniformity). 
	preparation programs have met the standards. These standards were influenced and developed through use of the standards set forward by the International Society for Technology Education (ISTE) and the Computer Science Teachers’ Association (CSTA). 
	The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the standards. 
	An important component of the teaching profession is a candidate’s disposition. Professional 
	Knowledge 
	2(a) 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	3(a) 
	Performance 
	3(b) 
	3(c) 
	Standard 4and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) The teacher understands data representation and abstraction. 4(b) 4(c) 4(d) 4(e) 
	4(f) 
	4(g) 
	4(h) in Computer Science. 
	Performance 
	4(i) 
	 Effectively uses modeling and simulation to solve real‐world problems 
	coordinating systems, graph theory, matrices, probability, and statistics. 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) 
	Performance 
	5(b) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
	Performance 
	7(b) 
	Performance 
	8(b) 
	8(c) 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Performance 
	9(a) 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	2(a) 
	2(b) 
	Performance 
	intervention teams, parents/guardians, and community partners to meet 
	2(d) 
	partners to enact culturally responsive pedagogy. 
	4(a) 
	4(b) 
	4(c) 
	4(d) The teacher understands and articulates the knowledge and practices of 
	4(e) 
	4(f) 
	integrated study of history, geography, government/civics, economics, social/cultural and other related areas to develop students’ abilities to make informed decisions as global citizens of a culturally diverse, democratic society and interdependent world. 
	4(h) The teacher understands the relevance and application of the arts, such as dance, music, theater, and visual arts as avenues for communication, inquiry, and insight. 
	4(i) The teacher understands the comprehensive nature of students’ physical, intellectual, social, and emotional well‐being in order to create opportunities for developing and 
	4(j) 
	Performance 
	4(k) 
	4(l) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative 
	Knowledge 
	5(a) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
	Performance 
	instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 
	Performance 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA : Rules Governing Uniformity). 
	programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	activities and assignments. 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) The teacher understands the principles and concepts of engineering design. 
	4(b) 
	4(c) 
	4(d) 
	4(e) 
	4(f) The teacher understands how to embed Technology Student Association (TSA) activities through intra‐curricular approaches in the engineering program of study. 
	4(g) The teacher understands the differences in engineering career pathways and 
	Performance 
	4(h) The teacher applies the principles and concepts of engineering design in the solution 
	Knowledge 
	5(a) 
	5(b) 
	Performance 
	5(c) 
	5(d) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	Performance 
	9(c) 
	9(d) 
	colleagues, other school professionals, and community members to ensure learner growth, and 
	Knowledge 
	Technology – Technology comprises the entire system of people and organizations, knowledge, processes, and devices that go into creating and operating technological artifacts, as well as the artifacts themselves. 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, and clinical experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	Performance 
	1(c) account stages and diverse ways of learning in reading, writing, listening, viewing, and speaking. 
	Standard 2: Learning Difference ‐The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Performance 
	2(a) 
	Standard 3: Learning Environments ‐The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	3(a) 
	Performance 
	3(b) The teacher collaborates with colleagues to create literacy‐rich interdisciplinary learning environments to help students participate actively in their own learning in 
	Standard 4: Content Knowledge ‐The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences 
	4(e) 
	4(f) 
	Performance 
	4(g) 
	4(h) 
	4(i) 
	4(j) 
	4(k) 
	to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Performance 
	6(a) 
	9(a) 
	Standard 10: Leadership and Collaboration ‐The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning; to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth; and to advance the profession. 
	These standards apply in addition to Idaho Core Teaching Standards. 
	Standard 2: Specially Designed Instruction. The teacher candidate selects, adapts, modifies, and uses a repertoire of evidence‐based instructional strategies, including universal design for learning to advance learning, self‐advocacy, and independence of individuals with 
	IDAHO STANDARDS FOR EXCEPTIONAL CHILD GENERALISTS 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	In addition to the standards listed here, exceptional child teachers must meet Idaho Core Teacher 
	Standards and the Idaho Generalist Standards and may meet one of the following, if applicable: 
	(1) Idaho Standards for Teachers of the Blind and Visually Impaired or (2) Idaho Standards for 
	The following knowledge and performance statements for the Generalist Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a 
	1(b) 
	1(c) 
	Performance 
	1(d) 
	1(e) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	2(a) The teacher understands applicable laws, rules, regulations, and procedural safeguards regarding behavior management planning for students with disabilities. 
	2(b) The teacher knows how to intervene safely and appropriately with individuals with exceptionalities in crisis (e.g., positive behavioral supports, functional behavioral 
	2(c) The teacher understands the educational implications of characteristics of various 
	2(d) The teacher understands the effect of learners’ academic and social abilities, 
	Performance 
	support individual and collaborative learning, and that encourage positive social interactions, 
	individuals with exceptionalities in meaningful learning activities and social 
	3(b) 
	Performance 
	3(a) The teacher develops safe, inclusive, culturally responsive learning environments for all students, and collaborates with education colleagues to include individuals with exceptionalities in general education environments and engage them in meaningful learning activities and social interactions. 
	3(b) The teacher structures learning environments to encourage the independence, self‐motivation, self‐direction, personal empowerment, and self‐advocacy of individuals with exceptionalities, and directly teach them to adapt to the expectations and demands 
	Performance 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	6(a) The teacher has knowledge of measurement principles and practices, and understands how to interpret assessment results and guide educational decisions for individuals with exceptionalities. 
	6(b) In collaboration with colleagues and families, the teacher knows how to use multiple types of assessment information in making decisions about individuals with 
	6(c) The teacher understands assessment information to identify supports, and/or to access the general 
	6(d) The teacher is aware to support 
	6(e) 
	backgrounds. 
	Performance 
	6(g) 
	6(h) 
	6(i) The teacher integrates the results of assessments to determine eligibility and to develop a variety of individualized plans, including family service plans, transition plans, and behavior intervention plans. 
	6(j) The teacher participates as a team member in creating the assessment plan that may include ecological inventories, portfolio assessments, functional assessments, and high and low assistive technology needs to accommodate students with disabilities. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	assure acquisition and fluency, as well as, the development, maintenance, and 
	8(f)The teacher aligns communication methods to an individual’s language proficiency and cultural and linguistic differences. 
	8(g) The teacher utilizes universal design for learning, augmentative and alternative communication systems, and assistive technologies to support and enhance the language and communication of individuals with exceptionalities. 
	8(h) The teacher provides guidance and direction to paraeducators, tutors, and volunteers. 
	Standard 9: Professional Learning and Ethical Practice The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) current issues 
	9(b) 
	9(c) 
	9(d) 
	Performance 
	9(f)The teacher is sensitive to the aspects of diversity with individuals with exceptionalities and their families, and the provision of effective special education services for English learners with exceptionalities and their families. 
	9(g) 
	Standard 10: Leadership and Collaboration ‐The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) The teacher understands how to collaborate with their general education colleagues to create learning environments that meaningfully include individuals with exceptionalities, and that foster cultural understanding, safety and emotional well‐being, positive social interactions, and active engagement. 
	students with disabilities and knows appropriate strategies to work with 
	10(c) 
	transition support. 
	Performance 
	10(d) 
	assessment, eligibility, and placement. 10(e) 
	10(f) 
	10(g) 
	These standards apply in addition to Idaho Core Teaching Standards. 
	Standard 1: Special Education Law. The teacher candidate develops individualized education plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations, and procedural safeguards. 
	Standard 2: Support Staff. The teacher candidate demonstrates knowledge in the guidance and direction of paraeducators and other student support staff. 
	Standard 3: Expanded Core Curriculum. The teacher candidate understands and is able to affect appropriate instruction regarding the Expanded Core Curriculum (compensatory, orientation and mobility, social interaction, independent living, recreation and leisure, career education, use of assistive technology, sensory efficiency, and self‐determination) and how it relates to the 
	Standard 4: Learning Media/Functional Vision Assessments. The teacher candidate conducts 
	Standard 8: Implication of Impairment. The teacher candidate understands a variety of eye conditions and co‐occurring impairments, as well as their educational implications, and is able to effectively use the information when completing assessments and collaborating with stakeholders to implement goals, classroom accommodations, and educational programming, including Assistive Technology and Compensatory Skills. 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	In addition to the standards listed here, teachers of the blind and visually impaired must meet Idaho Core Teacher Standards. 
	that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the standards. 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	skills; independent living skills; recreation and leisure skills; career education; use of assistive technology; sensory efficiency skills; and self‐determination). 1(b) The teacher knows the effects of a visual impairment on the student’s family or guardians, and the reciprocal impact on the student’s self‐esteem. 1(c) The teacher understands the diverse implications of various eye diseases including the effect of medication and treatments. 1(d) The teacher understands typical and atypical development as i
	2(i) 
	2(j) 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	layout, organization, teacher behavior and expectations) that affect the learning behavior of students with visual impairments. 
	3(b) The teacher knows and understands strategies for creating a positive, productive learning environment that fosters student achievement and self‐determination. 
	3(c) 
	Performance 
	3(d) 
	3(e) 
	3(f) 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	4(b) 
	4(c) 
	4(d) 
	4(e) The teacher knows specialized policies and regarding referral and placement procedures for students with visual impairments. 
	4(f) The teacher knows the effects of medications on the visual system. 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) 
	5(b) 
	5(c) 
	Performance 
	5(d) 
	5(e) 
	personnel to help provide child‐centered intervention for infants, toddlers, 
	5(g) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	6(a) 
	6(b) 
	Performance 
	7(b) 
	7(c) The teacher knows and understands techniques for creating and adapting 
	Performance 
	7(d) 
	7(e) 
	7(f) The teacher works collaboratively with the educational team to implement 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of and their connections, and to build skills to apply knowledge in meaningful ways. 
	Knowledge 
	8(a) The teacher possesses in‐depth knowledge of methods, materials, and assistive technology for providing for the development of cognitive, auditory, tactual, and communication skills for the blind and visually impaired, including those with additional 
	8(b) The teacher knows how to assist the student in related Expanded Core Curriculum 
	8(c) 
	8(d) 
	8(e) as possible in the 
	8(h) 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) 
	9(b) The teacher knows and understands the functions of agencies, consumer 
	9(c) 
	Performance 
	9(d) The teacher applies knowledge of research‐based practices and current trends and issues in the field of visual impairment to provide students with educational programming, materials, and services they need to achieve to their full potential. 
	9(e) The teacher applies knowledge of legal requirements and documentation related to issues such as referral, evaluation, eligibility criteria, due process, confidentiality and 
	10(b) 
	10(c) 
	10(d) 
	Performance 
	10(e) 
	10(f) 
	10(g) 
	Standard 11: The teacher knows how to read and produce contracted and uncontracted 
	Knowledge 
	11(a) 
	Performance 
	11(b) for reading and producing UEB (uncontracted and contracted) and Nemeth Codes with a braille writer, slate and stylus, and electronic 
	11(c) The teacher applies the rules of the UEB and Nemeth Codes when producing and 
	11(d) The teacher uses resources to obtain braille materials such as American Printing House materials, parent resources, and braille production centers. 
	These standards apply in addition to Idaho Core Teaching Standards. 
	Standard 1: Special Education Law. The teacher candidate develops individualized education plans, transition plans, and behavior plans in accordance with applicable laws, rules, regulations, and procedural safeguards. 
	Standard 2: Individualized Planning for Instruction. The teacher candidate selects, adapts, modifies, and uses a repertoire of evidence‐based strategies, including universal design for learning, to advance learning, self‐advocacy, and independence of individuals with 
	Standard 3: Assistive Technology. The teacher candidate designs strategies to facilitate optimal access to low‐and high technology tools and assistive technologies across learning environments to support the communication and learning of individuals with exceptionalities. 
	Standard 4: Eligibility Assessment. The teacher candidate administers, interprets, and explains 
	families. 
	Core Teacher Standards. Additionally, all teacher candidates are expected to meet the 
	preparation program to use indicators in a manner that is consistent with its conceptual 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Standard 1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the 
	Performance 
	1(d) 
	1(e) 
	1(f) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	2(a) 
	2(b) 
	2(c) Theteacher understands the need for written and/or spoken English language learning for students whose native language is American Sign Language (ASL). 
	2(d) The teacher understands the need for differentiated instruction for language learning 
	2(e) The teacher knows that all of the following are critical influencing factors which need to be considered when setting up programs and services for deaf/hard of hearing students: communication needs; the student and family’s preferred mode of communication; linguistic needs; hearing status and potential for improving auditory 
	2(f) 
	Performance 
	2(g) 
	instructional concepts. 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, 
	Knowledge 
	3(a) 
	environments, including non‐academic educational spaces (e.g. playground, 
	3(c) 
	3(d) 
	3(e) 
	3(f) The teacher understands the influence of family communication and culture on all 
	Performance 
	3(g) The teacher designs a classroom environment to maximize opportunities for students’ visual and/or auditory access engagement in collaborative learning. 
	3(h) The teacher creates a learning environment that encourages self‐advocacy and the development of a positive self‐identity. 
	4(c) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	6(a) 
	6(b) 
	6(c) 
	student characteristics. 
	Performance 
	6(e) 
	6(f) 
	6(g) 
	7(c) 
	7(d) 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Knowledge 
	8(a) 
	8(b) 
	Performance 
	8(c) The teacher evaluates methods for achieving learning goals and chooses various teaching strategies, materials, and technologies to meet instructional objectives and the unique needs of students who are deaf/hard of hearing. 
	8(d) The teacher maintains a learning environment that facilitates the effective use of the educational interpreter, note taker, and other support personnel. 8(e) The teacher implements accommodation(s) and uses assistive technology to support students who are deaf/hard of hearing to maximize their understanding of content. 8(f) 8(g) 8(h) 8(i) 
	9(a) 
	9(d) 
	teaching deaf/hard of hearing students and subject matters, and cultural 
	9(f) 
	9(g) 
	9(h) The teacher knows how to use technology to enhance productivity and 
	9(i) 
	9(j) 
	student. 
	Performance 
	9(k) 9(l) 9(m) 
	9(n) 9(o) 9(p) 9(q) 
	9(r) 
	9(s) 
	9(t) 
	9(u) 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, 
	colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) 
	10(b) 
	10(c) 
	10(d) 
	10(e) 
	Performance 
	10(f) 
	10(g) 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	Gifted and Talented Students are widely recognized, but not all‐encompassing or absolute indicators that candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a preparation program to use indicators in a manner that is consistent with its conceptual framework and that 
	The Idaho Standards for Teachers of Gifted and Talented Students incorporate the National Association for Gifted Children (NAGC) and the Council for Exceptional Children (CEC) Teacher 
	gifts and talents. 
	1(d) 
	1(e) 
	1(f) 
	Performance 
	1(g) 
	1(h) 
	1(i) 
	advocates for individuals with gifts and talents and twice‐exceptionalities by debunking common misconceptions, myths, and stereotypes associated with 
	Standard 2: Learning Differences ‐The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each 
	Knowledge 
	Knowledge 
	3(a) 
	Performance 
	3(b) 
	3(c) 
	Standard 4: Content Knowledge ‐The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Performance 
	4(a) The teacher organizes knowledge, integrates cross‐disciplinary skills, and develops meaningful learning progressions within and across grade levels. 
	Standard 5: Application of Content ‐The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) The teacher understands curriculum models used to create advanced, conceptually 
	5(b) 
	Performance 
	5(c) 
	5(d) 
	Standard 6: Assessment ‐The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	6(a) 
	Performance 
	6(b) 
	6(c) 
	6(d) The teacher uses knowledge of measurement principles and practices to differentiate assessments and interpret results to guide educational decisions for individuals with 
	6(e) The teacher selects and administer assessments used to identify students for gifted 
	6(f) The teacher uses assessment results to develop long‐and short‐range goals and objectives that take into consideration an individual’s abilities and needs, the learning environment, and other factors related to diversity. 
	7(c) 
	7(d) 
	Performance 
	7(e) 
	7(f) 
	7(g) 
	Standard 8: Instructional Strategies ‐The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 
	Knowledge 
	8(a) The teacher understands a variety of differentiated instructional strategies to advance 
	Performance 
	8(b) The teacher uses and adapt and 
	8(c) 8(d) 
	Knowledge 
	9(h) issues influence professional practice and the education and treatment of individuals 
	9(i) 
	Performance 
	9(j) 
	Standard 10: Leadership and Collaboration ‐The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) 
	10(b) 
	10(c) 
	Performance 
	10(d) The teacher collaborates with families, other educators and related service providers, individuals with gifts and talents, and personnel from community agencies in culturally responsive ways to address the needs of individuals with gifts and talents 
	10(e) The teacher serves as a collaborative resource to colleagues regarding gifted and 
	10(f) The teacher educates parents, other family members, and colleagues about the social 
	10(g) 
	10(h) 
	10(i) 
	– 
	Twice‐Exceptional – Students who are twice‐exceptional are identified as gifted and talented and are also identified with one or more disability or condition. 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA : Rules Governing Uniformity). 
	The following knowledge and performance statements for the Health Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation 
	Education Standards, 2nd Edition‐American Cancer Society).. 
	Performance 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	Performance 
	5(d) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) 
	Performance 
	9(b) 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) 
	races/walks). 
	Performance 
	10(b) The teacher advocates for 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the 
	For the purposes of these standards, the term “literacy” includes reading, writing, listening, speaking, viewing, and language as aligned to the Idaho Content Standards across all content 
	Standard 2: Learning Differences ‐The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	2(a) 
	2(b) 
	2(c) 
	2(d) 
	Performance 
	2(e) 
	2(f) The teacher adapts instructional materials and approaches to meet the language‐proficiency needs of English learners, students with exceptional needs, and students who struggle to acquire literacy skills and strategies. 
	2(g) The teacher systematically develops and implements multiple levels of literacy intervention, beginning with the least intrusive for the student. 
	Standard 3: Learning Environments ‐The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	3(a) 
	3(b) 
	Performance 
	3(c) variety of individual, small‐group, and whole‐class 
	3(d) 
	3(e) to create an inclusive, literacy‐rich environment to help students participate actively in their own literacy learning. 
	3(f) 
	3(g) 
	Standard 4: Content Knowledge ‐The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences 
	that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) 
	Standard 5: Application of Content ‐The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) 
	5(b) 
	5(c) 
	Performance 
	creativity, and collaborative problem solving related to authentic local and global 
	5(e) The teacher designs and implements literacy instruction related to a breadth and depth of texts, purposes, and complexities that connects concepts so students become independent, critical, and strategic readers, writers, speakers, and listeners. 
	Standard 6: Assessment ‐The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s 
	Knowledge 
	6(a) 
	6(b) 
	6(c) 
	6(f) 
	6(g) 
	6(h) 
	6(i) 
	Standard 7: Planning for Instruction ‐The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Performance 
	7(a) The teacher plans literacy instruction which reflects curriculum integration and incorporates interdisciplinary teaching methods and materials. 
	7(b) The teacher uses knowledge of theory, research, and practice in literacy to plan standards‐based, coherent and relevant learning experiences using a range of different texts (e.g., across genres, periods, forms, authors, cultures, various forms of media) and instructional strategies that are motivating and accessible to all students, including English learners, students with exceptional needs, students from diverse language and learning backgrounds, and struggling literacy learners. 
	Performance 
	9(a) literacy with students, colleagues, administrators, and parents and guardians. 
	9(b) 
	Standard 10: Leadership and Collaboration ‐The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) 
	Performance 
	10(b) 
	10(c) 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	The following knowledge and performance statements for the Mathematics Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates 
	1(e) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Knowledge 
	4(i) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	disciplines, including (but not limited to) engineering, science, personal finance, and 
	Performance 
	5(b) The teacher applies mathematics content and practice to other disciplines, including (but not limited to) engineering, science, personal finance, and business. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s 
	Knowledge 
	7(b) current understanding through research‐based learning progressions. 
	Performance 
	7(c) 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Knowledge 
	8(a) 
	8(b) 
	8(c) The teacher knows how to facilitate expression of concepts using various 
	concrete models) and precise language. 
	professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	All teacher candidates are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all teacher Rules Governing Uniformity). 
	met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the 
	Knowledge 
	2(a) 
	they pertain to the online environment. 
	2(b) 
	Performance 
	2(c) 
	2(d) 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	3(a) 
	3(b) The online teacher understands motivational theories and their application within 
	3(c) The online teacher knows the importance of synchronous and asynchronous 
	3(d) The online teacher understands the unique aspects of communicating with students and stakeholders in online environments. 
	3(e) The online teacher demonstrates understanding of developmentally and age‐
	Performance 
	3(f) student motivation and 
	3(g) 
	Knowledge 
	4(a) 
	safety concerns in online environments. 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) 
	5(b) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Knowledge 
	6(a) 
	student performance for instruction and accountability. 
	Performance 
	6(b) The online teacher selects, constructs, and uses a variety of formal and informal 
	6(c) ensure security and 
	7(e) 
	7(f) 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways. 
	Knowledge 
	8(a) 
	8(b) 
	8(c) 
	Performance 
	8(d) 
	tools, resources, and student‐centered instructional strategies to engage students and enhance learning. 
	8(f) The online teacher demonstrates application of technologies for teaching, learning, 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and 
	to advance the profession. 
	Knowledge 
	10(a) 
	candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	Performance 
	2(a) 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Knowledge 
	3(a) 
	3(b) 
	physical education and physical activity settings. 
	Performance 
	5(c) 
	5(d) 
	5(e) 
	Performance* 
	7(b) 
	Performance 
	7(c) 
	maximize physical education activity and student success. 
	the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) The teacher knows how one’s own personal skillful movement, physical activity, 
	Performance 
	9(b) 
	exercise, and fitness competence and its impact on teaching and student motivation. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Knowledge 
	10(a) 
	10(b) The teacher knows how to promote and advocate for physical education and physical activity to students, staff, administrators, parents, school boards and community 
	Performance 
	10(c) The teacher demonstrates a variety of strategies to promote and advocate for healthy 
	Standard 11: Safety ‐The teacher provides a safe physical education learning environment. 
	Knowledge 
	11(a) 11(b) 
	11(c) 
	11(d) 
	11(e) 
	Performance 
	11(h) 
	11(i) 
	11(j) 
	11(k) 
	11(l) The teacher maintains CPR and first aid certification. 
	GLOSSARY OF TERMS 
	Exercise – A subcategory of physical activity that is planned, structured, repetitive, and purposive in the sense that the improvement or maintenance of one of more components of physical fitness is the objective. “Exercise” and “exercise training” frequently are used interchangeably and generally refer to physical activity performed during leisure time with the primary purpose of improving or maintaining physical fitness, physical performance, or health.* 
	Health – A human condition with physical, social and psychological dimensions, each 
	biomechanical components. 
	Vigorous‐Intensity Physical Activity – On an absolute scale, physical activity that is done at 6.0 or more times the intensity of rest. On a scale relative to an individual’s personal capacity, vigorous‐intensity physical activity is usually a 7 or 8 on a scale of 0 to 10.* 
	* Definitions quoted from the U.S. Department of Health and Human Services 2008 Physical 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA : Rules Governing Uniformity). 
	programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	In addition to the standards listed here, science teachers must meet Idaho Core Teacher Standards and at least one of the following: (1) Idaho Standards for Biology Teachers, (2) Idaho Standards for Chemistry Teachers, (3) Idaho Standards for Earth and Space Science Teachers, (4) 
	or (6) Idaho Standards for Physics Teachers. 
	1(a) Science and Engineering Practices and 
	1(b) common misconceptions and/or partial understandings of scientific disciplinary core ideas and how they develop and affect student learning. 
	Performance 
	1(c) 
	1(d) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) The teacher understands the Idaho State Science Standards within their appropriate 
	4(b) The teacher is familiar with how history has shaped our current understanding of the 
	4(c) The teacher understands the core ideas of their respective discipline (i.e., Disciplinary 
	4(d) The teacher understands the interconnectedness among the science disciplines (i.e., 
	4(e) 
	Performance 
	4(f) 
	4(g) to teach how our current 
	4(j) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) 
	Performance 
	5(b) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student 
	in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
	8(g) 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing 
	professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Knowledge 
	9(a) 
	9(b) 
	Performance 
	9(c) 
	9(d) 
	opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and 
	Standard 11: Safety ‐The science teacher demonstrates and maintains chemical safety, safety procedures, and the ethical treatment of living organisms needed in the science classroom 
	Knowledge 
	11(a) 
	11(b) 
	11(c) 
	11(d) 
	organisms. 
	Performance 
	11(g) 
	11(h) 
	11(i) 
	11(j) 
	11(k) 
	11(l) 
	skills. 
	Performance 
	variety of laboratory and field techniques 
	12(d) The teacher variety of instructional strategies in laboratory and field 
	world. 
	IDAHO STANDARDS FOR BIOLOGY TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here, biology teachers must meet Idaho Foundation Standards for Science Teachers. Additionally, all teacher Rules Governing Uniformity). 
	widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(c) 
	4(d) 
	Performance 
	of molecular and organismal biology including; structure and function, growth and development, and organization for matter and energy flow. 
	4(f) The teacher develops lessons based on the major underlying theories and principles of ecosystems including: interdependent relationships; cycles of energy and matter transfer; the relationship among dynamics, function, and resilience; and social 
	and their connections, and to build skills to apply knowledge in meaningful ways. 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 

	4(g) The teacher develops lessons based on the major underlying theories and principles of heredity; including structure and function of DNA, and inheritance and variation of 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR CHEMISTRY TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here, chemistry teachers must meet Idaho Foundation Standards for Science Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 
	: 
	widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(l) The teacher understands fundamental organic chemistry and biochemistry. 4(m) The teacher understands applications of chemistry in personal and community health 4(n) The teacher understands fundamentals of nuclear chemistry. 4(o) The teacher understands the importance of accuracy and precision in measurements. 4(p) The teacher understands the language and symbols of chemistry, including the 
	4(q) 4(r) 
	Performance 
	4(s) 
	4(w) 
	4(x) 
	4(y) 
	4(z) 
	4(aa) 
	4(bb) 
	4(cc) 
	4(dd) 
	ples of chemistry to personal and community health and environmental quality. 
	4(ff) The teacher can develop models to illustrate the changes in the composition of the nucleus of the atom and the energy released during the processes of fission, fusion, 
	4(gg) The teacher applies accuracy and precision to their measurements and calculations. 
	4(hh) 
	and learner’s decision making. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR EARTH AND SPACE SCIENCE TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here, earth and space science teachers must meet Idaho Foundation Standards for Science Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State 
	standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attainment of the stand
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(c) 
	Performance 
	4(d) 
	4(e) The teacher develops lessons based on the major underlying theories and principles of Earth’s systems including; plate tectonics, Earth materials and systems, the roles of water in Earth’s surface processes, weather and climate, and biogeology. 
	context. 
	professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR NATURAL SCIENCE TEACHERS 
	Teachers with natural science endorsements must meet all of the following standards: 
	IDAHO STANDARDS FOR PHYSICAL SCIENCE TEACHERS 
	Teachers with physical science endorsements must meet all of the following standards: 
	IDAHO STANDARDS FOR PHYSICS TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here physics teachers must meet Idaho Foundation Standards for Science Teachers. Additionally, all teacher Rules Governing Uniformity). 
	widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(c) 
	Performance 
	phenomena via laboratory and field activities and demonstrations. 
	4(f) The teacher utilizes the appropriate mathematical principles in examining and describing models for explaining physical phenomena. 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	Social Studies teachers must meet Idaho Core Teacher Standards and Idaho Foundations Standards for Social Studies Teachers and one of the following: (1) Idaho Standards for Economics Teachers, (2) Idaho Standards for Geography Teachers, (3) Idaho Standards for Government and Civics Teachers, (4) Idaho Standards for History Teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA : Rules Governing Uniformity). 
	The following knowledge and performance statements for the Social Studies Teacher Standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher candidates have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consisten
	An important component of the teaching profession is a candidate’s disposition. Professional 
	Performance 
	1(c) 
	Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 
	Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self‐motivation. 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	(e.g., history, economics, geography, political science, behavioral sciences, 
	4(b) Theteacher understands how and why various governments and societies have 
	4(c) The teacher understands how and why independent and interdependent systems of 
	4(d) The teacher understands the impact that cultures, religions, technologies, social movements, economic systems, and other factors have on civilizations, including their 
	4(e) The teacher understands the responsibilities and rights of citizens in the United States 
	4(f) environments over time. 4(g) sources (i.e., 
	Performance 
	4(i) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Knowledge 
	5(a) 
	5(b) 
	Performance 
	5(c) 
	to live in a world with limited resources, cultural pluralism, and increasing 
	5(e) 
	engage learners in their own growth, to monitor learner progress, and to guide the teacher’s 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, 
	the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR ECONOMICS TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here Economics teachers must meet Idaho Foundation Standards for Social Studies teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State 
	widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(d) 
	4(e) 
	4(f) 
	4(g) Theteacher understands the principles of sound personal finance and personal 
	4(h) The teacher understands fiscal and monetary policy. 
	Performance 
	4(i) The teacher demonstrates comprehension, analysis, and relevance of economic 
	4(j) 
	4(k) 
	4(l) 4(m) 
	4(n) 
	4(p) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and 
	opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and 
	IDAHO STANDARDS FOR GEOGRAPHY TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here Geography teachers must meet Idaho Foundation Standards for Social Studies teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State 
	widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	Performance 
	activity to world environmental issues. 
	4(g) The teacher incorporates geographic resources (e.g., globes, atlases, maps, map projections, aerial photographs, satellite images, global positioning systems (GPS), geographic information systems (GIS), newspapers, journals, and databases). 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and 
	to advance the profession. 
	IDAHO STANDARDS FOR AMERICAN GOVERNMENT/POLITICAL SCIENCE TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here government and civics teachers must meet Idaho Foundation Standards for Social Studies teachers. Additionally, all teacher candidates are expected to meet the requirements defined in 
	The following knowledge and performance statements for the American Government/Political Science teacher standards are widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicat
	An important component of the teaching profession is a candidate’s disposition. Professional 
	active engagement in learning, and self‐motivation. 
	Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(a) The teacher understands the relationships between civic life, politics, and 
	4(b) 
	4(c) The teacher understands the purpose and foundations of government and 
	4(d) 
	4(e) 
	4(f) 
	States of America’s political system. 
	4(g) United States of America responsibilities, 
	4(h) 
	Performance 
	4(i) 
	4(j) 
	4(k) 
	4(l) 
	4(m) 
	Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues. 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing 
	professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community 
	IDAHO STANDARDS FOR HISTORY TEACHERS 
	All teacher preparation programs are expected to meet the Idaho Core Teacher Standards and the standards specific to their discipline area(s). In addition to the standards listed here history teachers must meet Idaho Foundation Standards for Social Studies teachers. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 
	: 
	widely recognized, but not all‐encompassing or absolute, indicators that teacher preparation programs have met the standards. The evidence validating candidates’ ability to demonstrate these standards shall be collected from a variety of settings including, but not limited to, courses, practicum, and field experiences. It is the responsibility of a teacher preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how candidates view the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible 
	and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 
	Knowledge 
	4(d) 
	4(e) 
	4(f) 
	4(g) 
	erstands the appropriate use of primary and secondary sources (i.e., documents, artifacts, maps, graphs, charts, tables, statistical data) in interpreting social studies concepts, historical perspectives, and biases. 
	Performance 
	4(i) The teacher makes chronological and thematic connections between political, social, 
	4(j) 
	Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 
	Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross‐disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
	Standard 8: Instructional Strategies. The teacher understands and uses a variety of 
	Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner. 
	Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession. 
	IDAHO STANDARDS FOR SOCIAL STUDIES TEACHERS 
	Teachers with a social studies endorsement must meet the following Idaho Standards: 
	attainment of the standards. Additionally, all teacher candidates are expected to meet the requirements defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity). 
	An important component of the teaching profession is a candidate’s disposition. Professional dispositions are how the candidate views the teaching profession, their content area, and/or students and their learning. Every teacher preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for candidate dispositions. 
	Standard 1: Understanding Adults as Learners to Support Professional Learning ‐The teacher leader understands how adults acquire and apply knowledge and uses this information to 
	and practices, improve instructional practice and make inquiry a critical component in teacher learning and school culture; and uses this knowledge to model and facilitate colleagues’ use of appropriate research‐based strategies and data‐driven action plans. 
	Knowledge: The teacher leader demonstrates knowledge of: 
	2(a) Action research methodology. 2(b) Analysis of research data and development of a data‐driven action plan that reflects relevance and rigor. 2(c) Implementation strategies for research‐based change and for communication of findings for programmatic changes. 2(d) Identification of high quality research. 
	Knowledge: The teacher leader demonstrates knowledge of: 
	4(a) 
	4(b) 
	4(c) 
	collaborative culture including networking, facilitation, team building, goal setting, 
	4(e) Effective listening, oral communication, presentation skills, and expression in written 
	Performance: The teacher leader: 
	4(f) Recognizes, analyzes, and works toward improving the quality of colleagues’ professional and instructional practices. 
	effectiveness of practice
	 ‐The teacher leader is knowledgeable about current research on assessment methods, designing and/or selecting effective formative and summative assessment practices and use of assessment data to make informed decisions that improve student growthand uses this knowledge to promote appropriate strategies that support continuous and sustainable organizational improvement. 
	Knowledge: The teacher leader demonstrates knowledge of: 
	5(a) 
	5(b) 
	5(c) Analysis and interpretation of data from multiple sources. 
	Performance: The teacher leader: 
	understands how educational policy is made at the local, state, and national level as well as the roles of school leaders, boards of education, legislators, and other stakeholders in formulating those policies; and uses this knowledge to advocate for student needs and for practices that support effective teaching and student growth and to serve as an individual of influence and respect within the school, community, and profession. 
	Knowledge: The teacher leader demonstrates knowledge of: 
	7(a) 
	7(b) 
	Performance: The teacher leader: 
	Standard 8: Understanding Systems Thinking – The teacher leader understands systems change processes, organizational change, and the teacher leader’s role as a change agent. 
	Knowledge: The teacher leader demonstrates knowledge of: 
	8(c) Theories and processes for organizational change and the teacher leader’s role in 
	Performance: The teacher leader: 
	8(d) Identifies the decision makers and the resource allocations available to them. 8(e) Establishes and cultivates dynamic relationships in a variety of situations. 8(f) Sets achievable goals and creates a plan to implement them with an effective message to 
	mobilize others into action. 
	Other Teacher Endorsement Areas 
	Several teacher endorsement areas were not individually addressed in the current standards (refer to list below), given the small number of courses offered in these specific areas. 
	To be recommended for endorsement in these content areas, a candidate must meet the Idaho Core Teacher Standards and any current standards of their professional organization(s). Additionally, all teacher candidates are expected to meet the requirements defined in State 
	Content/Endorsement Areas 
	All administrator candidates are expected to meet the standards specific to their discipline area(s). Additionally, all administrator candidates are expected to meet the requirements 
	In accordance with Section 33‐1207A, Idaho Code, reviews of already approved nonpublic 
	The following standards and competencies for school principals were developed based on widely recognized standards and are grounded in the Professional Standards for Educational Leaders (PSEL) 2015, as adopted by the National Policy Board for Educational Administration. These 
	Standard 1: Mission, Vision, and Beliefs ‐school principaldevelop, advocate, and enact a shared mission, vision, and beliefs of high‐
	Knowledge 
	and the community. 
	1(c) The school principal understands how to model and pursue the school’s mission, vision, and beliefs in all aspects of leadership. 
	Performance 
	1(d) The school principal participates in the process of using relevant data to develop and promote a vision for the school on the successful learning and development of all 
	1(e) 
	Knowledge 2(a) 2(b) The school principal understands the Code of Ethics for Idaho Professional Educators. 2(c) The school principal understands policies and laws related to schools and districts. 2(d) The school principal understands how to act according to and promote the 
	professional norms of integrity, fairness, transparency, trust, collaboration, 
	2(e) 
	Performance 
	2(f) The school principal acts ethically and professionally in personal conduct, 
	2(g) 
	Educators. 
	3(b) 
	3(c) 
	3(d) 
	3(e) 
	3(h) 
	Standard 4: Curriculum, Instruction, and Assessment ‐principaldevelop and support intellectually rigorous and coherent systems of curriculum, instruction, and assessment to promote academic success and wellbeing . 
	Knowledge 
	4(a) 
	4(b) 
	4(c) 
	5(c) 
	5(d) 
	5(e) 
	Performance 
	5(f) 
	5(g) 
	5(h) Theschool principal cultivates and reinforces student engagement in school and 
	Standard 6: Professional Capacity of School Personnel ‐School principaldevelopthe professional capacity and practice of school personnel to promote academic success and well‐being of all students. 
	Knowledge 
	6(a) The school principal understands how to recruit, hire, support, develop, and retain effective and caring teachers and staff. 
	6(b) 
	6(c) 
	6(d) 
	6(f) 
	6(g) 
	the highest levels of professional practice and to continuous learning and 
	Performance 
	6(i) 
	6(j) 
	6(k) 
	6(l) 
	Standard 7:foster a professional community of teachers and other professional staff to promote academic success and well‐being . 
	Knowledge 
	7(a) The school principal understands how to develop workplace conditions for teachers and other staff that promote effective professional development, practice, and 
	7(b) 
	7(c) 
	as a whole. 7(d) 
	7(g) 
	Standard 8: Meaningful Engagement of Families and Community – principalengagefamilies and the community in meaningful, reciprocal, and mutually beneficial ways to promote academic success and well‐being . 
	Knowledge 
	8(a) 
	8(b) 
	8(c) 
	8(d) 
	8(e) The school principal understands how to build and sustain productive partnerships with the community to promote school improvement and student learning. 
	8(f) The school principal understands how to create means for the school community to partner with families to support student learning in and out of school. 
	8(g) The school principal understands how to employ the community’s cultural, social, and intellectual resources to promote student learning and school improvement. 
	Performance 
	8(h) 
	9(b) 
	9(c) 
	9(d) 
	9(e) 
	9(f) 
	9(g) 
	9(h) The school principal understands laws and policies regarding school safety and prevention by creating a detailed school safety plan, which addresses potential 
	9(i) The school principal understands the value of transparency regarding decision making 
	9(j) The school principal understands how to institute, manage, and monitor operations and administrative systems that promote the mission and vision of the school. 
	9(k) The school principal understands how to protect teachers’ and other staff members’ 
	9(l) 
	9(m) The and manage productive 
	9(n) 
	9(p) 
	9(q) 
	9(r) 
	9(s) 
	Standard 10: Continuous School Improvement – principalto promote academic success and well‐being . 
	Knowledge 
	10(j) 
	10(k) 
	10(l) 
	Standard 2: Ethics and Professionalism – superintendentactethically, legally, and with fiscal responsibility in accordance with professional norms and the Code of Ethics for Idaho Professional Educators. 
	Performance 
	relationships with others, decision‐making, stewardship of the district’s resources, 
	2(c) The superintendent acts in accordance with and promotes the professional norms of integrity, fairness, transparency, trust, collaboration, perseverance, learning, and 
	Standard 3: Equity and Cultural Responsiveness – Effective superintendentstrivefor equity of educational opportunity and respect models and promotes a respectful and diversity within the school district and larger communities. 
	Performance 
	Performance 
	4(a) 
	4(b) 
	Standard 5: High Expectations for Professional Practice – superintendentdevelopthe professional capacity and practice of school personnel to promote success . 
	Performance 
	5(a) 
	5(b) 
	5(c) 
	5(d) The superintendent empowers and motivates principals, teachers, and staff to the highest levels of professional practice (individually and collectively) for continuous 
	5(e) The superintendent develops workplace conditions for principals, teachers and other professional staff that promote effective professional development, practice, and 
	5(f) The superintendent empowers and entrusts principals, teachers and staff with 
	5(g) 
	5(h) 
	5(i) 
	5(j) Standard 6: Advocacy and ommunications – superintendent engagewith in meaningful, reciprocal, and mutually 
	Performance 
	6(a) 
	6(b) 
	6(c) 
	6(d) 
	6(e) 
	Standard 7: Operations and Management – superintendent manage district operations and resources to promote system success. 
	Knowledge 
	7(a) 
	7(b) The superintendent understands for planning, 
	services, and instructional programs. 7(c) 
	7(d) 
	success. 
	Performance 
	7(e) 
	7(i) 
	7(j) 
	7(k) 
	Standard 8: Continuous Improvement – superintendent engagein a process of continuous improvement to ensure student success. 
	Knowledge 
	8(a) 
	Performance 
	8(b) 8(c) 
	8(d) 8(e) 
	9(g) 
	9(h) 
	9(i) 
	9(j) 
	The following standards and competencies for special education directors were developed based on widely recognized standards and are grounded in the Professional Standards for Educational Leaders (PSEL) 2015, as adopted by the National Policy Board for Educational Administration. These standards are not all‐encompassing or absolute but are indicative of the requirements necessary for effective special education directors. The evidence validating candidates’ ability to demonstrate these standards shall be co
	1(b) promote high‐expectation and student support; equity, inclusiveness, and equal access; openness, caring, and trust; and continuous improvement. 
	1(c) 
	Performance 
	1(d) 
	1(e) 
	1(f) 
	1(g) 
	1(h) The special education director develops shared understanding of and commitment to the mission, vision, and beliefs within the district and the community. 
	1(i) The special education director models and pursues the district’s mission, vision, and 
	Standard 2: Ethics and Professional Norms ‐Effective special education directoractethicallyand with fiscal responsibility in accordance with according to professional 
	2(d) 
	2(e) 
	Standard 3: Equity and Cultural Responsiveness – pecial education directorstrivefor equity of educational opportunity and culturally responsive practices to promote academic success and well‐being . 
	Knowledge 
	3(a) 
	3(b) 
	Performance 
	3(c) The special education director develops district policies to address student 
	3(d) 
	4(f) 
	Standard 5: Community of Care and Support for Students ‐education directorcultivate an inclusive, caring, and supportive district community that promotes the academic success and well‐being of all students. 
	Knowledge 
	5(a) 
	5(b) 
	Performance 
	district‐community relationships that value and support academic learning and 
	5(d) The special education director infuses the district’s learning environment with the cultures and languages of the district’s community. 
	Standard 6: Professional Capacity of District and School Personnel ‐Special education director developthe professional capacity and practice of school district personnel to promote academic success and well‐being of each student. 
	Knowledge 
	6(a) 
	6(b) on‐going professional 
	Performance 
	6(c) 
	6(d) 
	6(e) 
	Standard 7: Professional Community for Teachers ‐education director foster a professional community of teachers and other professional staff to promote academic success and well‐being . 
	Knowledge 
	7(a) 
	7(b) 
	Performance 
	7(c) 
	7(d) The special education director empowers and entrusts special and general education staff with collective responsibility for meeting the academic, social, emotional, and physical needs of each student, pursuant to the mission, vision, and beliefs of the 7(e) 
	7(f) 
	7(g) 
	Performance 
	8(e) 
	8(f) 
	8(g) 
	8(h) The special education director develops and provides the district as a resource for 
	8(i) The special education director advocates for the district, the importance of education and student needs, priorities to families, and the community. 
	8(j) The special education director advocates publicly for the needs and priorities of students, families, and the community. 
	8(k) The special education director builds and sustains productive partnerships with public 
	9(d) 
	9(e) 
	9(f) 
	9(g) 
	9(h) 
	9(i) 
	Standard 10: Continuous School and District Improvement Special education director demonstrates knowledge of the use of data to create a continuous school act as agents of continuous school and district improvement to promote academic success and well‐being of each student. 
	Knowledge 
	10(a) The special education director understands continuous improvement to engage in to improve 
	10(b) 
	Performance 
	10(c) 
	10(d) 
	10(e) 
	services. 
	10(f) 
	The following national accreditation standards are recognized for each pupil service staff program: 
	 
	In accordance with Section 33‐1207A, Idaho Code, reviews of already approved nonpublic teacher preparation programs shall be limited to substantive alignment with knowledge or equivalent standards. 
	EXAMPLE 
	School Counselor Standard 2: Foundations ‐School counselors should possess the knowledge, abilities, skills, and attitudes necessary to establish the foundations of a comprehensive school counseling program. 
	The nonpublic teacher preparation program review of School Counselor Standard 2 shall be limited to verification that the candidate possesses the knowledge to establish the foundations of a comprehensive school counseling program. 
	IDAHO STANDARDS FOR AUDIOLOGY 
	All audiology candidates are expected to meet standards specific to their discipline area(s) . Additionally, all audiology candidates are expected to meet the 
	The following standards and competencies for audiologists were adopted from the Council For Clinical Certification in Audiology and Speech‐Language Pathology of the American SpeechLanguage‐Hearing Association. (2012 Standards for the Certificate of Clinical Competence in Audiology. These standards are not all‐encompassing or absolute but are indicative of the requirements necessary for effective audiologists. The evidence validating candidates’ ability to demonstrate these standards shall be collected from 
	Standard I: Degree – Applicants for certification must have a doctoral degree. The course of study must address the knowledge and skills necessary to independently practice in the profession of audiology. 
	Standard II: Education Program – The graduate degree must be granted by a program accredited by the Council on Academic Accreditation in Audiology and Speech‐Language Pathology (CAA). 
	Implementation: Applicants whose graduate degree was awarded by a U.S. institution of higher education must have graduated from a program holding CAA accreditation in audiology. 
	Satisfactory completion of academic course work, clinical practicum, and knowledge and skills requirements must be verified by the signature of the program director or official designee of a CAA‐accredited program or a program admitted to CAA candidacy. 
	Standard III: Program of Study – Applicants for certification must complete a program of study that includes academic course work and a minimum of 1,820 hours of supervised clinical practicum sufficient in depth and breadth to achieve the knowledge and skills outcomes 
	Implementation: The program of study must address the knowledge and skills pertinent to the field of audiology. Clinical practicum must be approved by the academic program from which the student intends to graduate. The student must maintain documentation of time spent in supervised practicum, verified by the academic program in accordance with Standard IV. 
	different work settings and with different populations so that they can demonstrate skills across the scope of practice in audiology. Acceptable clinical practicum experience includes clinical and administrative activities directly related to patient care. Clinical practicum is defined as direct patient/client contact, consultation, record keeping, and administrative duties relevant to audiology service delivery. Time spent in clinical practicum experiences should occur throughout the graduate program. 
	Supervision must be sufficient to ensure the welfare of the patient and the student in accordance with the ASHA Code of Ethics. Supervision of clinical practicum must include direct 
	The applicant must have knowledge of: 
	A1. Embryology and development of the auditory and vestibular systems, anatomy and physiology, neuroanatomy and neurophysiology, and pathophysiology 
	A2. Genetics and associated syndromes related to hearing and balance 
	A3. Normal aspects of auditory physiology and behavior over the life span 
	A4. Normal development of speech and language 
	A5. Language and speech characteristics and their development across the life span 
	A7. Effects of hearing loss on communication and educational, vocational, social, and psychological functioning 
	A8. Effects of pharmacologic and teratogenic agents on the auditory and vestibular systems 
	A9. Patient characteristics (e.g., age, demographics, cultural and linguistic diversity, 
	A10. A11. A12. A13. A14. 
	A22. 
	A23. Principles, methods, and applications of acoustics (e.g., basic parameters of sound, principles of acoustics as related to speech sounds, sound/noise measurement and analysis, and calibration of audiometric equipment), as applicable to: 
	A24. The use of instrumentation according to manufacturer's specifications and recommendations 
	A25. Determining whether instrumentation is in calibration according to accepted standards A26. Principles and applications of counseling A27. Use of interpreters and translators for both spoken and visual communication A28. Management and business practices, including but not limited to cost analysis, budgeting, coding and reimbursement, and patient management A29. Consultation with professionals in related and/or allied service areas 
	Standard IV‐B: Prevention and Identification 
	The applicant must have the knowledge and skills necessary to: 
	B1. Implement activities that prevent in hearing and communication, balance, and other auditory‐related systems 
	B2. Promote hearing wellness, as well as the prevention of hearing loss and protection of hearing function by designing, implementing, and coordinating universal newborn hearing screening, school hearing, occupational 
	Standard IV‐C: Assessment 
	The applicant must have knowledge of: 
	C1. 
	The applicant must have knowledge and skills in: 
	C2. Assessing individuals with suspected disorders of hearing, communication, balance, and related systems 
	C3. Evaluating information from appropriate sources and obtaining a case history to facilitate assessment planning 
	C4. Performing otoscopy for appropriate audiological assessment/management decisions, determining the need for cerumen removal, and providing a basis for medical referral 
	C5. Conducting and interpreting behavioral and/or electrophysiologic methods to assess hearing thresholds and auditory neural function C6. Conducting and interpreting behavioral and/or electrophysiologic methods to assess balance and related systems C7. Conducting and interpreting otoacoustic emissions and acoustic immitance (reflexes) C8. Evaluating auditory‐related processing disorders C9. Evaluating functional use of hearing C10. Preparinga report, including interpreting data, summarizing findings, gener
	Standard IV‐D: Intervention (Treatment) 
	The applicant must have knowledge and skills in: 
	D1. The provision of intervention services (treatment) to individuals with hearing loss, 
	D2. 
	d. Provision of comprehensive audiologic treatment for persons with hearing loss or other auditory dysfunction, including but not exclusive to communication strategies, auditory training, speech reading, and visual communication systems 
	D3. Determination of candidacy for vestibular and balance rehabilitation therapy to persons with vestibular and balance impairments 
	D4. Treatment and audiologic management of tinnitus 
	D5. Provision of treatment services for infants and children with hearing loss; collaboration/consultation with early interventionists, school based professionals, and other service providers regarding development of intervention plans (i.e., individualized education programs and/or individualized family service plans) 
	D6. Management of the selection, purchase, installation, and evaluation of large‐area amplification systems 
	D7. Evaluation of the efficacy of intervention (treatment) services 
	Standard IV‐E: Advocacy/Consultation 
	The applicant must have knowledge and skills in: 
	E1. Educating and advocating for communication needs of all individuals that may include advocating for the programmatic needs, rights, and funding of services for those with hearing loss, other auditory dysfunction, or vestibular disorders 
	E2. Consulting about accessibility for persons with hearing loss and other auditory dysfunction in public and private buildings, programs, and services 
	E3. Identifying underserved populations and promoting access to care 
	Standard IV‐F: Education/Research/Administration 
	The applicant must have knowledge and skills in: 
	F1. 
	of the knowledge and skills delineated in Standard IV by means of both formative and summative assessments. 
	Standard V‐A: Formative Assessment – The applicant must meet the education program’s requirements for demonstrating satisfactory performance through ongoing formative assessment of knowledge and skills. 
	Implementation: Applicants and program faculties should use the ongoing assessment to help the applicant achieve requisite knowledge and skills. Thus, assessments should be followed by implementation strategies for acquisition of knowledge and skills. 
	Standard V‐B: Summative Assessment – The applicant must pass the national examination adopted by ASHA for purposes of certification in audiology. 
	Implementation: Results of the Praxis Examination in Audiology must be submitted directly to ASHA from ETS. The certification standards require that a passing exam score must be earned no earlier than 5 years prior to the submission of the application and no later than 2 years following receipt of the application. If the exam is not successfully passed and reported within the 2‐year application period, the applicant's certification file will be closed. If the exam is passed or reported at a later date, the 
	Standard VI: Maintenance of Certification – Demonstration of continued professional development is mandated for maintenance of the Certificate of Clinical Competence (CCC) in Audiology. The renewal period will be three (3) years. This standard will apply to all certificate holders, regardless of the date of initial certification. Implementation: Once certification is awarded, maintenance of that certification is dependent upon accumulation of the requisite professional development hours every three years. P
	IDAHO STANDARDS FOR SCHOOL COUNSELORS 
	The are aligned with the 2018 American School Counselor Association (ASCA) Standards for School Counselor Preparation Programs . All school 
	Performance ‐An effective school counselor is able to accomplish measurable objectives demonstrating the following: 
	1(i) 
	1(j) 
	1(k) 
	1(l) 
	2(b) 
	2(c) 
	2(d) 
	2(h) 
	2(i) 
	2(j) 
	Standard 3: Management ‐School counselors should possess the knowledge, abilities, skills and attitudes necessary to manage a comprehensive school counseling program. 
	3(a) Leadership principles, including formal and informal leadership and authority. 
	3(b) Consultation models to facilitate advocacy, collaboration and systemic change. 3(c) Presentation skills for programs such as teacher in‐services, parent workshops and presentation of results reports to school boards. 3(d) Time management, including long‐and short‐term management, using tools such as 3(e) Process, perception, and outcome data; program and needs assessments; and other 
	Performance 3(f) 
	3(g) 
	3(h) 
	3(i) 
	Standard 4: Professional Practice ‐School counselors should possess the knowledge, abilities, 
	skills and attitudes necessary to deliver a comprehensive school counseling program. 
	Knowledge ‐School counselors should articulate and demonstrate an understanding of: 
	IDAHO STANDARDS FOR SCHOOL NURSES 
	It is the responsibility of a school nurse preparation program to assureattainment of the standards. Additionally, all school nurse candidates are expected to meet the requirements defined in State Board Rule (IDAPA 08.02.02: Rules Governing Uniformity). 
	An important component of the school nursing profession is a candidate’s disposition. Professional dispositions are how the School Nurse candidate views their profession, their content area, and/or students and their health and learning. Every School Nurse preparation program at each institution is responsible for establishing and promoting a comprehensive set of guidelines for School Nurse candidate dispositions. 
	Standard 1: Quality Assurance ‐The school nurse understands how to systematically evaluate the quality and effectiveness of school nursing practice. 
	Knowledge 
	1(a) 
	1(b) 
	1(c) 
	1(d) 
	Performance 
	1(e) 
	1(f) 
	1(g) 
	1(h) 
	Standard 2: Professional Development ‐The school nurse is a reflective practitioner who improves clinical skills through continual self‐evaluation and ongoing education. 
	Knowledge 
	and contribute to the professional development of peers and school personnel. 
	Knowledge 
	4(a) 
	Performance 
	4(b) 
	Standard 5: Ethics and Advocacy ‐The school nurse makes decisions and takes actions on behalf of students and families in an ethical, professional manner. 
	Knowledge 
	5(a) 
	psychosocial services, both within the school environment and the community. 
	Performance 
	5(c) The school nurse performs duties in accord with the legal, regulatory, and ethical parameters of health and education (e.g. Idaho Nurse Practice Act, FERPA, HIPPA, 
	5(d) The school nurse acts as an advocate for students and families. 
	5(e) The school nurse delivers care in a manner that is sensitive to student diversity. 
	6(f) 
	Performance 
	6(g) 
	6(h) 
	6(i) 
	6(j) 
	Standard 7: Program Management ‐The school nurse is a manager of school health services. 
	Knowledge 
	IDAHO STANDARDS FOR SCHOOL PSYCHOLOGISTS 
	It is the responsibility of a school psychologist preparation program to assurecandidate attainment of the standards. Additionally, all school psychologist 
	1(f) 
	Performance 
	1(i) 
	1(j) 
	Standard 2: Consultation and Collaboration ‐The school psychologist understands effective collaborative and consultation approaches to promote the learning and success of students. 
	Knowledge 
	2(a) The school psychologist understands (e.g. behavioral, problem‐solving, mental instructional) 
	2(b) 
	2(c) 2(d) 
	2(e) 
	2(f) 
	understands learning theories, cognitive strategies and their application to the development of effective instruction, while considering biological, cultural, linguistic, and social influences on educational progress. 
	Knowledge 
	3(a) 
	3(b) 
	3(c) 
	3(d) 
	Performance 
	including those related to needs of students with diverse backgrounds and 
	4(f) 
	wide levels. 
	4(g) 
	Standard 5: School‐Wide Practices to Promote Learning ‐The school psychologist understands the unique organization and culture of schools and related systems. 
	Knowledge 5(a) The school psychologist understands school organization and structure. 
	5(b) 
	5(c) 
	Performance 
	5(d) 
	6(b) 
	response. 
	6(c) 6(d) 
	Standard 7: Home/School/Community Collaboration ‐The school psychologist understands how to work effectively with students, families, educators, and others in the community to promote and provide comprehensive educational services. 
	Knowledge 
	7(a) 
	7(b) 
	7(c) 
	Performance 
	ngages with parents in decision‐making about their children to enhance academic and social‐behavioral outcomes. 
	7(e) The school psychologist uses effective strategies to promote collaboration and partnerships among parents, schools, and community agencies, etc. 
	Standard 8: Student Diversity in Development and Learning 
	Performance 
	8(e) 
	8(f) 
	8(g) 
	8(h) 
	Standard 9: Research and Program Evaluation ‐The school psychologist understands research, statistics, and evaluation methods. 
	9(c) 9(d) 9(e) 
	Knowledge 
	10(h) 
	10(i) 
	10(j) 
	10(k) 
	IDAHO STANDARDS FOR SCHOOL SOCIAL WORKERS 
	These standards were adapted from the 2015 Council on Social Work Education (CSWE) Educational Policy and Accreditation Standards, the National Association of Social Workers (NASW) School Social Work Standards, and the School Social Work Association of America’s National School Social Work Model: Improving Academic and Behavioral Outcomes. It is the responsibility of a School Social Work preparation program to use indicators in a manner that is consistent with its conceptual framework and that assures attai
	School Social Work is a complex and specialized field of practice that is affected by changes in education policy, research, and practice models that continue to evolve. School social workers are the link between the home, school and community in providing direct as well as indirect services that promote and support students’ academic and social success. School social work competence is the ability to integrate and apply social work knowledge, values, and skills to 
	1(e) understands how atypical behavior and adverse experiences (i.e., trauma exposure, emotional and behavioral disorders) impact student, family, school and community functioning; 
	1(f) understands that engagement, assessment, intervention and evaluation are ongoing components of the dynamic and interactive process of school social work practice; 
	1(g) understands how their personal experiences and affective reactions may impact their effectiveness with students, families, schools and communities; and 
	1(h) understands how to synthesize and apply a broad range of interdisciplinary and multidisciplinary knowledge and skills in the educational setting. 
	Standard 2: Demonstrate Ethical and Professional Behavior. 
	The competent school social worker: 2(a) understands the value base of the profession and its ethical standards; 2(b) understands relevant laws and regulations that may impact practice with students, 
	families, schools and communities; 2(c) understands professional ethics delineated in the National Association of Social Workers Code of Ethics, Code of Ethics for Idaho Professional Educators, and Idaho Social Work licensing laws; 2(d) 
	2(e) 
	2(f) 
	2(g) the profession; 
	2(o) uses technology ethically and appropriately to facilitate practice outcomes; and 2(p) uses supervision and consultation to guide professional judgment and behavior. 
	Standard 3: Engage Diversity and Difference in Practice. 
	The competent school social worker: 
	3(a) understands how diversity and differences characterize and shape the human experience, are critical to the formation of identity and shapes a student’s approach to academic performance; 
	3(b) understands diversity as the intersectionality of multiple factors including but not limited to age, class, color, culture, disability and ability, ethnicity, gender, gender identity and expression, immigration status, marital status, political ideology, race, religion/spirituality, sex, sexual orientation, and tribal sovereign status; 
	3(c) understands that, as a consequence of difference, a person’s life experiences may include oppression, poverty, marginalization, and alienation as well as privilege, power, and acclaim; 
	3(d) understands the forms and mechanisms of oppression and discrimination; and 
	3(e) recognizes the extent to which a culture’s structures and values, including social, economic, political, and cultural exclusions, may oppress, marginalize, alienate, or create privilege and power. 
	Performance ‐The competent school social worker: 
	3(f) applies and communicates understanding of the importance of diversity and differences in shaping life experiences in practice with students, families, schools and 
	4(c) understands the global interconnections of oppression and human rights violations, and are knowledgeable about theories of human need and social justice; and 
	4(d) understands strategies designed to eliminate oppressive structural barriers to educational services are distributed equitably and human rights are protected. 
	Performance ‐The competent school social worker: 
	4(e) 
	4(f) 
	4(g) 
	Standard 5: Engage in Practice‐informed Research and Research‐informed Practice. The competent school social worker: 5(a) understands evidence‐based methods of individual, group, family, and crisis counseling; 5(b) understands quantitative and qualitative research methods in advancing the science of school social work and evaluating practice in the educational setting; 5(c) knows the principles of culturally informed and ethical approaches to building knowledge in the educational setting; 5(d) understands t
	environment; 
	6(b) based organizations, and agencies to enhance the student’s educational functioning; 
	6(c) is informed about court decisions, legislation, rules and regulations, and policies and procedures that affect school social work practice; 
	6(d) understands their role in policy development and implementation within the educational setting; 
	6(e) recognizes and understands the historical, social, cultural, economic, organizational, environmental, and global influences that affect social policy within the educational setting; 
	6(f) understands parent/guardian and student rights (both legal and educational) regarding assessment and evaluation; and 
	Performance ‐The competent school social worker: 
	6(h) 
	6(i) 
	6(j) assesses how social welfare and economic policies impact the delivery of and access 
	6(k) applies critical thinking to analyze, formulate, and advocate for policies that advance human rights and social, economic, and environmental justice. 
	Standard 7: Engage with Students, Families, Schools, and Communities. 
	The competent school social worker: 7(a) understands strategies to effectively engage with students, families, schools and 
	The competent school social worker: 
	8(a) understands theories of human behavior and the social environment, and critically evaluates and applies this knowledge to facilitate assessment with students, families, schools and communities; 
	8(b) understands methods of and how to conduct assessments related to adaptive behavior, learning styles, high‐risk behavior (i.e. truancy, suicide, homicide, substance use, etc.) and social emotional health; 
	8(c) recognizes the implications of the larger practice context in the assessment process and values the importance of inter‐professional collaboration; and 
	8(d) understands diagnostic tools in the educational setting. 8(e) Performance ‐The competent school social worker: 8(f) collects and organizes data, and applies critical thinking to interpret assessment 
	information; 8(g) utilizes effective oral and written communication; 8(h) applies knowledge of human behavior and the social environment, and other 
	theoretical frameworks in the analysis of assessment data; 8(i) develops mutually agreed‐on intervention goals and objectives based on the critical assessment of strengths, needs, and challenges; and 8(j) uses assessment data; research knowledge; and the values and preferences of 
	students, families, schools and communities to identify appropriate interventions. Standard 9: Intervene with Students, Families, Schools, and Communities. The competent school social worker: 
	9(a) 
	9(f) 9(g) provides counseling, crisis intervention and other services; 9(h) uses inter‐professional collaboration to achieve beneficial practice outcomes; 9(i) facilitates effective transitions and endings that advance mutually agreed‐on goals; 
	students, families, schools and communities. 
	Standard 10: Evaluate Practice with Students, Families, Schools, and CommunitiesThe competent school social worker: 
	10(a) understands theories of human behavior and the social environment, and critically evaluates and applies this knowledge to evaluate outcomes; 
	10(b) recognizes the importance of evaluating processes and outcomes to advance practice, policy, and service delivery effectiveness; and 
	10(c) understands how to interpret and utilize research to evaluate and guide professional interventions and educational program development. 
	Performance ‐The competent school social worker: 
	10(d) 
	10(e) 10(f) 10(g) 
	IDAHO STANDARDS FOR SPEECH‐LANGUAGE PATHOLOGY 
	All speech‐language pathology candidates are expected to meet standards specific to their discipline area(s) at the “acceptable” level or above. Additionally, all speech‐language pathology Rules Governing Uniformity). 
	The following standards and competencies for speech‐language pathologists were adopted from the Council for Clinical Certification in Audiology and Speech‐Language Pathology of the 
	Individuals educated outside the United States or its territories must submit documentation that course work was completed in an institution of higher education that is regionally accredited or recognized by the appropriate regulatory authority for that country. In addition, applicants outside the United States or its territories must meet each of the standards that follow. 
	Standard III: Program of Study – The applicant for certification must have completed a program of study (a minimum of 36 semester credit hours at the graduate level) that includes academic course work and supervised clinical experience sufficient in depth and breadth to achieve the 
	Implementation: The minimum of 36 graduate semester credit hours must have been earned in a program that addresses the knowledge and skills pertinent to the ASHA Scope of Practice in Speech‐Language Pathology. 
	Standard IV: Knowledge Outcomes Standard IV‐A – The applicant must have demonstrated knowledge of the biological sciences, 
	national regulations and policies relevant to professional practice. 
	Standard V: Skills Outcomes 
	Standard V‐A – The applicant must have demonstrated skills in oral and written or other forms of communication sufficient for entry into professional practice. 
	Implementation: Individuals are eligible to apply for certification once they have completed all graduate‐level academic course work and clinical practicum and been judged by the graduate program as having acquired all of the knowledge and skills mandated by the current standards. 
	must have demonstrated the ability to write and comprehend technical reports, diagnostic and treatment reports, treatment plans, and professional correspondence in English. 
	Standard V‐B – The applicant for certification must have completed a program of study that included experiences sufficient in breadth and depth to achieve the following skills outcomes: 
	1. Evaluation 
	2. goals that meet clients'/patients' needs. Collaborate with clients/patients and relevant others in the planning process. 
	3. Interaction and Personal Qualities 
	Implementation: The applicant must have acquired the skills referred to in this standard applicable across the nine major areas listed in Standard IV‐C. Skills may be developed and demonstrated by direct client/patient contact in clinical experiences, academic course work, labs, simulations, examinations, and completion of independent projects. 
	The applicant must have obtained a sufficient variety of supervised clinical experiences in different work settings and with different populations so that he or she can demonstrate skills 
	Applicants should be assigned practicum only after they have acquired sufficient knowledge 
	bases to qualify for such experience. Only direct contact with the client or the client's family in assessment, intervention, and/or counseling can be counted toward practicum. Up to 20% (i.e., 75 hours) of direct contact hours may be obtained through alternative clinical education (ACE) methods. Only the time spent in active engagement with the ACE may be counted. ACE may 
	amount of direct supervision must be commensurate with the student's knowledge, skills, and experience, must not be less than 25% of the student's total contact with each client/patient, and must take place periodically throughout the practicum. Supervision must be sufficient to ensure the welfare of the client/patient. 
	Standard V‐F – Supervised practicum must include experience with client/patient populations across the life span and from culturally/linguistically diverse backgrounds. Practicum must include experience with client/patient populations with various types and severities of communication and/or related disorders, differences, and disabilities. 
	Implementation: The applicant must demonstrate direct client/patient clinical experiences in both assessment and intervention with both children and adults from the range of disorders and differences named in Standard IV‐C. 
	Standard VI: Assessment – The applicant must have passed the national examination adopted by ASHA for purposes of certification in speech‐language pathology. 
	Implementation: Results of the Praxis Examination in Speech‐Language Pathology must be submitted directly to ASHA from ETS. The certification standards require that a passing exam score must be earned no earlier than 5 years prior to the submission of the application and no later than 2 years following receipt of the application. If the exam is not successfully passed and reported within the 2‐year application period, the applicant's certification file will be closed. If the exam is passed or reported at a 
	owship – The applicant must successfully complete a Speech‐Language Pathology Clinical Fellowship (CF). 
	Implementation: The Clinical Fellowship may be initiated only after completion of all academic course work and clinical experiences required to meet the knowledge and skills delineated in Standards IV and V. The CF experience must be initiated within 24 months of the date the application is received. Once the CF has been initiated, it must be completed within 48 months. For applicants completing multiple CFs, all CF experiences related to the application must be 
	Standard VII‐A: Clinical Fellowship Experience – The Clinical Fellowship must have consisted of clinical service activities that foster the continued growth and integration of knowledge, skills, and tasks of clinical practice in speech‐language pathology consistent with ASHA's current Scope of Practice in Speech‐Language Pathology. The Clinical Fellowship must have consisted of no less than 36 weeks of full‐time professional experience or its part‐time equivalent. 
	Implementation: No less than 80% of the Fellow's major responsibilities during the CF experience must have been in direct client/patient contact (e.g., assessment, diagnosis, evaluation, screening, treatment, clinical research activities, family/client consultations, recordkeeping, report writing, and/or counseling) related to the management process for individuals who exhibit communication and/or swallowing disabilities. 
	Full‐time professional experience is defined as 35 hours per week, culminating in a minimum of 1,260 hours. Part‐time experience of less than 5 hours per week will not meet the CF requirement and may not be counted toward completion of the experience. Similarly, work in excess of the 35 hours per week cannot be used to shorten the CF to less than 36 weeks. 
	Standard VII‐B: Clinical Fellowship Mentorship – The Clinical Fellow must have received ongoing mentoring and formal evaluations by the CF mentor. 
	audio recordings, evaluation of written reports, telephone conferences with the Fellow, and evaluations by professional colleagues with whom the Fellow works. The CF mentor and Clinical Fellow must have participated in regularly scheduled formal evaluations of the Fellow's progress during the CF experience. The Clinical Fellow must receive ongoing mentoring and formal 
	The mentoring SLP must engage in no fewer than 36 supervisory activities during the clinical fellowship experience. This supervision must include 18 on‐site observations of direct client contact at the Clinical Fellow's work site (1 hour = 1 on‐site observation; a maximum of six on‐
	CFCC, and co‐signed by the CF mentor, before the CF is initiated. The request must include the reason for the alternative supervision and a description of the supervision that would be provided. At a minimum, such a request must outline the type, length, and frequency of the supervision that would be provided. 
	Standard VII‐C: Clinical Fellowship Outcomes – The Clinical Fellow must have demonstrated knowledge and skills consistent with the ability to practice independently. 
	Implementation: At the completion of the CF experience, the applicant will have acquired and demonstrated the ability to: 
	In addition, upon completion of the CF, the applicant must have demonstrated the ability to perform clinical activities accurately, consistently, and independently and to seek guidance as necessary. 
	Standard VIII: Maintenance of Certification – Certificate holders must demonstrate continued professional development for maintenance of the Certificate of Clinical Competence in Speech‐Language Pathology (CCC‐SLP). 
	Implementation: Individuals who hold the Certificate of Clinical Competence in Speech‐Language Pathology (CCC‐SLP) must accumulate 30 certification maintenance hours of professional development during every 3‐year maintenance interval. Intervals are continuous and begin January 1 of the year following award of initial certification or reinstatement of certification. A random audit of compliance will be conducted. 




