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Introduction
The Protocol for Review of Instructional Materials for ELLs (PRIME) has been developed by World-Class Instructional Design and Assessment (WIDA) to assist educators in examining the representation of key elements of the WIDA English language proficiency standards in their materials. 

The WIDA PRIME inventory is the methodology used to analyze how key elements of the WIDA English Language Proficiency (ELP) Standards, PreK-Grade 12 are represented in instructional materials for ELLs.

The Protocol for Review of Instructional Materials for ELLs (PRIME) is not an evaluative tool aimed to judge the effectiveness of published materials using the WIDA English Language Proficiency (ELP) Standards. The goal is to assist educators in selecting instructional materials for programs serving English language learners.

Organization of the WIDA English Language Proficiency Standards In Relation to the Protocol for Review of Instructional Materials for ELLs (PRIME)
The Protocol for Review of Instructional Materials for ELLs (PRIME) is organized into four categories.  Each category focuses on specific criteria or elements of the WIDA ELP Standards. As well as the representation/inclusion: 
· the targeted domains (i.e. listening, speaking, reading, and writing)
· the WIDA ELP Standards (i.e. Social and Instructional Language, the Language of Language Arts, the Language of Mathematics, the Language of Science, and the Language of Social Studies)
· the level or levels of English language proficiency the materials address

An Appendix at the end of the document provides definitions of the categories included in the PRIME correlation.



I. Performance Definitions
Performance Definitions help to interpret the WIDA English language proficiency levels. They are descriptive of the levels of English Language Proficiency for WIDA’s ELD Standards and show, at each level, the language that English language learners process, understand, produce or use.

The criteria used to determine the performance definitions define the Linguistic Complexity, Language Forms and Vocabulary Usage for receptive and productive language across the five levels of language proficiency.

IA.	Linguistic Complexity: the organization, cohesion, and relationship between ideas expressed in the variety and kinds of sentences that make up different genres and text types in oral or written language at the discourse level

IB.	Language Forms and Conventions: the grammatical structures, patterns, syntax, and mechanics associated with sentence level meaning

IC. Vocabulary Usage: the specificity of words or phrases for a given topic and context


II. English Language Proficiency Standards

IIA. Presence of WIDA ELP Standards

Standard 1 – Social & Instructional Language (SIL)
· English language learners communicate for social and instructional purposes in the school setting.

Standard 2 – Language of Language Arts (LoLA)
· English language learners communicate information, ideas and concepts necessary for academic success in the content area of Language Arts.

Standard 3 – Language of Mathematics (LoMA)
· English language learners communicate information, ideas and concepts necessary for academic success in the content area of Math.

Standard 4 – Language of Science (LoSC)
· English language learners communicate information, ideas and concepts necessary for academic success in the content area of Science.

Standard 5 – Language of Social Studies (LoSS)
· English language learners communicate information, ideas and concepts necessary for academic success in the content area of Social Studies.

IIB. Representation of Language Domains

Listening ─ process, understand, interpret, and evaluate spoken language in a variety of situations 

Speaking ─ engage in oral communication in a variety of situations for a variety of purposes and audiences

Reading ─ process, interpret, and evaluate written language, symbols, and text with understanding and fluency

Writing ─ engage in written communication in a variety of forms for a variety of purposes and audiences


III. Levels of English Language Proficiency
WIDA distinguishes five levels of language proficiency, defined by specific criteria.  Level 6, Reaching, represents the end of the continuum rather than another level of language proficiency.  In other words, level 6 represents language performance that meets all the criteria for level 5.






 











IV. Strands of Model Performance Indicators (MPI)
The Model Performance Indicator consists of three elements:

IVA. 	Language Functions: The language function describes how students use language to demonstrate their proficiency
Language Function
= “Describe”

[image: slide 35] 


IVB.	Content Stem: The example topic specifies the context for language instruction, derived from state content standards
Example Topic
= “objects of the earth or sky”
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IVC. 	Instructional Supports: The support includes instructional strategies or tools used to assist students in accessing content necessary for communication; can be sensory, graphic, or interactive
Support
= “from observation, photograph or models”
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							     Examples of Sensory, Graphic, and Interactive Supports
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K-12 Non-Negotiable Rubric
Idaho State Department of Education

Each set of materials submitted for adoption will be evaluated first for their alignment to Idaho’s Non-Negotiable Rubric, adapted from the Publisher’s Criteria for the WIDA English Language Development Standards. Evaluators will rate each item on the following scale: (1) Meets, (0) Does not Meet. In order to measure a program’s adherence to these shifts we have detailed seven non-negotiable requirements.  A program must pass each of the requirements in this section of the evaluation in order to be considered for approval.  Note: because component programs and intervention/resource programs are not necessarily expected to fulfill all standards for a given grade, review committees must decide which non-negotiable requirements apply to the intended scope of a given program.  The evaluation too can be adapted to the particular scope of an individual program.  

	SECTION 1: ALIGNMENT TO WIDA STANDARDS

	The WIDA Standards is focused on improving academic language development and academic instruction for English language learners (ELLs).  The WIDA Standards represent the social, instructional and academic language that students need to engage with peers, educators, and the curriculum in schools.  WIDA organizes social, instructional and academic language into three levels:  discourse level, sentence level and word/phrase level.  These levels correspond to the criteria of Linguistic Complexity, Language Forms and Conventions and Vocabulary Usage (Refer to FEATURES OF ACADEMIC LANGUAGE).

	ALIGNMENT TO ACADEMIC LANGAUGE IN WIDA STANDARDS
	RATING
	JUSTIFICATION / COMMENTS

	I. DISCOURSE LEVEL

	NON-NEGOTIABLE 1: Linguistic Complexity (Quantity and variety of oral and written text). 
Features include:

	Amount of speech/written text
	1 – MEET  0 – DOES NOT MEET
	

	Structure of speech/written text
	1 – MEET  0 – DOES NOT MEET
	

	Density of speech/written text,
	1 – MEET  0 – DOES NOT MEET
	

	Organization and cohesion of ideas
	1 – MEET  0 – DOES NOT MEET
	

	Variety of Sentence Types
	1 – MEET  0 – DOES NOT MEET
	

	II. SENTENCE LEVEL 

	NON-NEGOTIABLE 2: Language Forms and Conventions (Types, array, and use of language structures).  Features include: 

	Types and variety of grammatical structures
	1 – MEET  0 – DOES NOT MEET
	

	Conventions, mechanics and fluency
	1 – MEET  0 – DOES NOT MEET
	

	Match of language forms to purpose/perspective  
	1 – MEET  0 – DOES NOT MEET
	

	III. WORD/PHRASE LEVEL

	NON-NEGOTIALBLE 3: Vocabulary Usage: (Specificity of word or phrase choice). Features include: 

	General, specific, and technical language
	1 – MEET  0 – DOES NOT MEET
	

	Multiple meanings of words and phrases
	1 – MEET  0 – DOES NOT MEET
	

	Formulaic and idiomatic expressions
	1 – MEET  0 – DOES NOT MEET
	

	Nuances and shades of meaning
	1 – MEET  0 – DOES NOT MEET
	

	Collocations
	1 – MEET  0 – DOES NOT MEET
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WIDA English Language Proficiency Standards Alignment     Grade: K-12 

	Title of Textbook and Publisher _______________________________ Date of Copyright _____________

	
Standards Alignment Evaluation Rubric

0 = No Alignment– Not Evident: WIDA English Language Proficiency Standards are not evident.

.5 = Partial Alignment- Partially Evident: WIDA English Language Proficiency Standards are partially evident and there are few gaps.  

1 = High Alignment – Clearly Evident: WIDA English Language Proficiency Standards are fully aligned as described and repeatedly included to guarantee extensive opportunities for students to work with the content.  Alignment is clearly evident. 

N/A = Not applicable for standard.



	
SECTION 1: ALIGNMENT TO WIDA English Language Proficiency Standards



	ALIGNMENT TO WIDA 
English Language Proficiency Standards
	Chapters and/or Page #s/ Comments 
	Point Value
0/.5/1 

	I.  PERFORMANCE DEFINITIONS

	IA. Linguistic Complexity (Quantity and variety of oral and written text)

	A. Do the instructional materials take into account      linguistic complexity for language learners?
	
	

	B. Do the instructional materials address linguistic                   complexity for all of the targeted proficiency levels?
	
	

	C. Is linguistic complexity systematically addressed, in multiple lessons, chapters, or units, in the materials?
	
	


	IB. Language Forms and Conventions (Types, array, and use of language structures) 

	A. Are opportunities to demonstrate language forms and conventions presented in the materials?
	
	

	B.  Do opportunities to demonstrate language forms and conventions correspond to all targeted levels of language proficiency?
	
	

	C. Are opportunities to demonstrate language forms and conventions systematically presented in the materials in multiple chapters, lessons, or units?
	
	

	IC.  Vocabulary Usage (Specificity of word or phrase choice)

	A. Is vocabulary usage represented as words, phrases, and expressions in context?
	
	

	B. Is vocabulary usage addressed in the materials for all of the targeted levels of proficiency?
	
	

	C. Are general, specific, and technical language usage systematically presented throughout the materials?
	
	

	II. ENGLISH LANGUAGE PROFICIENCY (ELP) Standards

	IIA. Presence of WIDA English Language Proficiency Standards

	A. Are social and instructional language and one or more of the remaining WIDA Standards (the language of Language Arts, of Mathematics, of Science, and of Social Studies) present in the materials?
	
	

	B. Do the materials systematically integrate Social and Instructional Language and the language of the targeted content area(s)?
	
	

	IIB. Representation of Language Domains

	A. Are the language domains (listening, speaking, reading, and writing) targeted in the materials?
	
	

	B. Are the targeted language domains presented within the context of language proficiency levels?
	
	

	C. Are the targeted language domains systematically integrated throughout the materials?
	
	

	III. LEVELS OF LANGUAGE PROFICIENCY

	IIIA. Differentiation of Language (for ELP levels)

	A. Do the materials differentiate between the language proficiency levels?
	
	

	B. Is differentiation of language proficiency developmentally and linguistically appropriate for the designated language levels?
	
	

	C. Is differentiation of language systematically addressed throughout the materials?
	
	

	IIIB. Scaffolding Language Development (from ELP level to ELP level)

	A. Do the materials provide scaffolding supports for students to advance within a proficiency level?
	
	

	B. Do the materials provide scaffolding supports for students to progress from one proficiency level to the next?
	
	

	C. Are scaffolding supports presented systematically throughout the materials?
	
	

	IV. STRANDS OF MODEL PERFORMANCE INDICATORS

	IVA. Language Functions

	Context

	A. Do the materials include a range of language functions?
	
	

	B. Do the language functions attach to a context (i.e. are they incorporated into a communicative goal or activity)?
	
	

	C. Are language functions presented comprehensively to support the progression of language development?
	
	

	Higher Order Thinking

	D. Are opportunities to engage in higher order thinking present for students of various levels of English language proficiency?
	
	

	E. Are opportunities for engaging in higher order thinking systematically addressed in the materials?
	
	

	IVB. Content Stem

	Coverage and Specificity of Example Content Topics

	A. Do examples cover a wide range of topics typically found in state and local academic content standards?
	
	

	B. Are example topics accessible to English language learners of the targeted level(s) of English language proficiency?
	
	

	C. Are example topics systematically presented throughout the materials?
	
	

	Accessibility to Grade Level Content

	D. Is linguistically and developmentally appropriate grade level content present in the materials?
	
	

	E. Is grade level content accessible for the targeted levels of language proficiency?
	
	

	F. Is the grade level content systematically presented throughout the materials?
	
	

	IVC. INSTRUCTIONAL SUPPORTS

	Sensory Support

	A. Are sensory supports which may include visual supports, present and varied in the materials?
	
	

	B. Are sensory supports relevant to concept attainment and presented in a manner that reinforces communicative goals for the targeted levels of proficiency?
	
	

	C. Are sensory supports systematically presented throughout the materials?
	
	

	Graphic Support

	D. Are graphic supports present and varied in the materials?
	
	

	E. Are graphic supports relevant to concept attainment and presented in a manner that reinforces communicative goals for the targeted proficiency levels?
	
	

	F. Are graphic supports systematically presented throughout the materials?
	
	

	Interactive Support

	G. Are interactive supports present and varied in the materials?
	
	

	H. Are interactive supports present and relevant to concept attainment for the targeted proficiency levels?
	
	

	I. Are interactive supports varied and systematically presented in the materials?
	
	





Appendix

I. Performance Definitions – the criteria that define the Linguistic Complexity, Language Forms and Conventions, and Vocabulary Usage for receptive and productive language across the five levels of language proficiency.

I A. Linguistic Complexity – the organization, cohesion, and relationship between ideas expressed in the variety and kinds of sentences that make up different genres and text types in oral or written language at the discourse level
I B. Language Forms and Conventions– the grammatical structures, patterns, syntax, and mechanics associated with sentence level meaning
I C. Vocabulary Usage – the specificity of words or phrases for a given topic and context

II. English Language Proficiency Standards – the language expectations of English language learners at the end of their English language acquisition journey across the language domains, the four main subdivisions of language. 

II A. Five WIDA ELP Standards:

1. English language learners communicate for Social and Instructional purposes within the school setting.
2. English language learners communicate information, ideas, and concepts necessary for academic success in the content area of Language Arts.
3. English language learners communicate information, ideas, and concepts necessary for academic success in the content area of Mathematics.
4. English language learners communicate information, ideas, and concepts necessary for academic success in the content area of Science.
5. English language learners communicate information, ideas, and concepts necessary for academic success in the content area of Social Studies.

II B. Domains:
• Listening – process, understand, interpret, and evaluate spoken language in a variety of situations
• Speaking – engage in oral communication in a variety of situations for a variety of audiences
• Reading – process, understand, interpret, and evaluate written language, symbols and text with
understanding and fluency
• Writing – engage in written communication in a variety of situations for a variety of audiences

III. Levels of English Language Proficiency - The five language proficiency levels (1-Entering, 2-Beginning, 3-Developing, 4-Expanding, 5- Bridging) outline the progression of language development in the acquisition of English. The organization of the standards into strands of Model Performance Indicators (MPIs) illustrates the continuum of language development.

III A. Differentiation – providing instruction in a variety of ways to meet the educational needs of students at different proficiency levels

III B. Scaffolding – building on already acquired skills and knowledge from level to level of language 
proficiency based on increased linguistic complexity, vocabulary usage, and language control through the use of supports.

IV. Strands of Model Performance Indicators – examples that describe a specific level of English language proficiency for a language domain. Each Model Performance Indicator has three elements: Language Function, Content Stem, and Support

IVA. Language Functions – the first of the three elements in model performance indicators indicates how ELLs are to process and use language to demonstrate their English language proficiency.

• Context – the extent to which language functions are presented comprehensively, socially and academically in materials 
• Higher Order Thinking – cognitive processing that involves learning complex skills such as critical thinking and problem solving.

IV B. Content Stem – the second element relates the context or backdrop for language interaction within the classroom. The language focus for the content may be social, instructional or academic depending on the standard.

IV C. Instructional Support – instructional strategies or tools used to assist students in accessing content necessary for classroom understanding or communication and to help construct meaning from oral or written language. Three categories of instructional supports include sensory, graphic and interactive supports.

· Sensory support – A type of scaffold that facilitates students’ deeper understanding of language or access to meaning through the visual or other senses.
· Graphic support – A type of scaffold to help students demonstrate their understanding of ideas and concepts without having to depend on or produce complex and sustained discourse.
· Interactive support – A type of scaffold to help students communicate and facilitate their access to content, such as working in pairs or groups to confirm prior knowledge, using their native language to clarify, or incorporating technology into classroom activities.






STOP

Please double check the material’s alignment to standards.  


Alignment to WIDA: _____% 


**If the material aligns to the WIDA with at least an 80% please move on to step 2: Material Analysis.  If the material has less than an 80%, WIDA alignment please notify your team leader.  









Material Analysis: 

	Student Focus 
	Point Value
	Comments/Examples

	0 = Not Evident  .5 = Partially Evident  1 = Clearly Evident 
N/A = Not applicable for standard.
	
	

	1. The material supports the sequential and cumulative development of foundational skills. Those skills are necessary for a student’s independent comprehension of grade-level complex texts and mastery of tasks called for by the standards.
	
	

	2. The material provides many and varied opportunities for students to work with each standard within the grade level.
	
	

	3. The material reflects the progression of the strands and how they build within and across the grades in a logical way.   This enables students to develop and demonstrate their independent capacity to read and write at the appropriate level of complexity and sophistication indicated by the standards.
	
	

	4. The material engages the reader, i.e. does it correspond with age appropriate interests?  
	
	

	5. The material cross-refers and integrates with other subjects in related areas of the curriculum. 
	
	

	6. The material includes strategies and textual content that are grade appropriate.
	
	

	7. The material has a balance of text types and lengths that encourage close, in-depth reading and rereading, analysis, comparison, and synthesis of texts. 
	
	

	8. The material includes sufficient supplementary activities or assignments that are appropriately integrated into the text.
	
	

	9. The material has activities and assignments that develop problem-solving skills and foster synthesis and inquiry at both an individual and group level. 
	
	

	10. The material has activities and assignments that reflect varied learning styles of students.
	
	

	11. The material includes appropriate instructional strategies. 
	
	

	

 Pedagogical Approach
	Point Value
	Comments/Examples

	0 = Not Evident  .5 = Partially Evident  1 = Clearly Evident 
N/A = Not applicable for standard.
	
	

	12. The material offers strategies for teachers to meet the needs of a range of learners, including advanced students and those requiring remediation.
	
	

	13. The material provides suggestions for scaffolding that support the comprehension of grade-level text without replacing students’ opportunities for full and regular encounters with grade-level complex texts.  Removing the scaffolding over the course of the materials is encouraged. 
	
	

	14. The material provides opportunities for supporting English language learners to regularly and actively participate with grade-level text.
	
	

	15. The material offers texts representing a wide array of cultures and experiences, allowing students opportunities to learn about situations similar to and different from their own personal experiences.
	
	

	16. The material provides a balanced representation of points of view regarding issues such as race, gender, religion, environment, business, industry, political orientation, careers and career choices.
	
	

	17. The material gives clear and concise instruction to teachers and students.  It is easy to navigate and understand. 
	
	

	18. The material assesses students at a variety of knowledge levels (e.g., recall, inferencing/analyzing, reasoning, problem solving) centered on grade-level texts that are clearly aligned and measureable against the expectations of the CCSS.
	
	

	19. The material offers ongoing, easily implemented, and varied assessments. 
· Assessments should clearly denote which standards are being emphasized.  They should also include aligned rubrics and scoring guidelines that provide sufficient guidance to teachers for interpreting student performance and suggestions for follow-up.
	
	




	Technology
	Point Value
	Comments/Examples

	0 = Not Evident  .5 = Partially Evident  1 = Clearly Evident 
N/A = Not applicable for standard.
	
	

	20. The material includes or references technology that provides teachers with additional tasks for students.
	
	

	21. The material includes guidance for the mindful use of embedded technology to support and enhance student learning.
	
	

	Presentation and Design
	Point Value
	Comments/Examples

	0 = Not Evident  .5 = Partially Evident  1 = Clearly Evident 
N/A = Not applicable for standard.
	
	

	22. The material has an aesthetically appealing appearance (attractive, inviting).
	
	

	23. The material has headings and sub-headings that make it easy to navigate through the book.
	
	

	24. The material uses a language/reading level suitable for the intended readers.
	
	

	25. The material has a reasonable and appropriate balance between text and illustration. The material has grade-appropriate font size.
	
	

	26. The illustrations clearly cross-reference the text, are directly relevant to the content (not simply decorative), and promote thinking, discussion, and problem solving. 
	
	

	Does the electronic/digital/online version of the materials:
	Point Value
	Comments/Examples

	27. The material has “platform neutral” technology (i.e., will run on Windows or other platforms) and availability for networking.
	
	

	28. The material has a user-friendly and interactive interface allowing the user to control (shift among activities).
	
	




I. Performance Definitions
(Criteria that shape the ELP Standards)


IA. Linguistic Complexity


IB. Language Forms and Conventions


II.English Language 
Proficiency Standards


IIA. Presence of WIDA ELP Standards


IIB. Representation of Language Domains                    (Listening, Speaking, Reading, Writing)


IC. Vocabulary Usage


IV. Strands of Model Performance Indicators


III. Levels of English Language Proficiency


IIIA. Differentiation of Language


IIIB. Scaffolding Language Development


IVA. Language Functions


Attached to Context


Higher Order Thinking


IVB. Content Stem


Coverage and Specificity of Example Topics


Accessibility to Grade Level Content


IVC. Instructional Supports


Sensory Support


Graphic Support


Interactive Support
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