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BACKGROUND

All school district/charters in Idaho are required to be “on alert” and ready for English learners
(ELs) who may enroll in their schools. Once faced with addressing the linguistic needs for the
student, appropriate programming must be developed to assure linguistic barriers to accessing
the core instructional program are properly mitigated. There are many ways for a school or
charter to teach English to non-English speakers. It is not the purview of the Idaho State
Department of Education (SDE) to determine which program or curriculum materials/resources
would work best for all districts; however, it is a Federal requirement that any program of
service or curriculum provided to ELs must be “effective”. In addition, OCR and Title lll do not
mandate or forbid any specific type of language program, such as bilingual education.

This guidance will help schools prepare the required policy and plans, choose an appropriate
program model, assure ELs are included in the core educational program, and assist parents of
ELs to participate in their children’s education.

LANGUAGE INSTRUCTION EDUCATIONAL PROGRAM (LIEP)
REQUIREMENTS

All district/charters, even those not reporting ELs, must select one or more methods of
instruction that are effective in teaching English Learners. Under Title VI and the EEOA school
districts must provide a core language program that is effective—educationally sound and

proven successful.

Idaho legislation (Idaho Code: Section 33-1617) requires that all school districts/charters
annually report to the SDE their plan (a.k.a. State EL and/or Lau Plan) to identify and serve all
ELs in accordance with Title VI of the Civil Rights Act, as well as other federal cases. Plans are
submitted to the SDE via the Consolidated Federal and State Grants Application (CFSGA) by
June 30th each year.

e School districts/charters reporting ELs— State EL Plan includes numerous assurances,
including that the district/charter has adopted the statewide Home Language Survey
(HLS). The district/charter must also identify a contact individual for EL programming and
assessment. Additionally, they must respond to narrative questions describing the
program(s) they are providing to identified ELs in their school(s).

e School districts/charters not reporting ELs— State EL Plan must describe how they would
meet the Title VI and OCR obligations in the event they were to have an EL student enroll
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in their school(s). This plan includes an assurance that the district/charter has adopted the
Statewide Home Language survey for use in all students’ registration, they have identified
a contact individual for EL programming, as well as a chosen LIEP to implement for an

enrolling EL if/when they were to receive one.

Title Il Requirements for LIEPs

Title Il of the ESEA, as amended by ESSA, expects that a district/charter’s chosen LIEP be
“effective”. An LEA must:

e Use Title Il funds for effective approaches and methodologies for teaching ELs (ESEA
Section 3115(a));

e Increase the English proficiency of ELs by providing effective language instruction
educational programs that meet the needs of ELs and demonstrate success in increasing
(A) English language proficiency; and (B) student academic achievement (ESEA Section
3115(c)(1));

e Use Title Il funds in ways that build its capacity to continue to offer effective language
instruction educational programs that assist English learners in meeting challenging State
academic standards (ESEA Section 3113(b)(3)(E)); and

e Include in its local plans for a Title lll sub-grant a description of the effective programs and
activities that will be provided, including language instruction educational programs (ESEA
Section 3116(b)(1)).

Under Title VI and the EEOA LEAs must provide a language assistance program that is
effective—educationally sound and proven successful. Furthermore, districts/charters
receiving Title lll funds have an obligation to use those funds to supplement, not supplant, to

meet this civil rights obligation.

LANGUAGE INSTRUCTION EDUCATIONAL PROGRAM MODELS (LIEP)

Districts and charters have the flexibility to choose the program model and services that best
meet the needs of their EL population. In addition, they must offer appropriate EL programming
and services until ELs are proficient in English and can participate meaningfully in the classroom
where instruction is delivered in English. Depending on the EL population and the EL staff
employed, districts/charters can implement more than one program type.
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The US Department of Education requires district/charters to report their chosen LIEPs. The

following are the only six (6) reportable Language Instruction Educational Program types, with

descriptions of each:

LANGUAGE INSTRUCTION EDUCATIONAL PROGRAM MODELS

Alternate and/or

LIEP Models Description Corresponding Names
Bilingual program where students begin in
grade K or 1 by receiving instruction all or
mostly in their L1, and transition e Early Exit
Transitional incrementally over to English. Typically, Bilingual
Bilingual transition to all English is complete by mid- to o Early Exit
late elementary school. L1 is used to leverage Transitional
L2 acquisition, but L1 proficiency is not a
program goal.
Bilingual program where the goal is for
students to develop language proficiency in e Two-Way
Dual Language two languages by receiving instruction in Bilingual

or Two-Way English and another language in a classroom e Development
Immersion that is usually comprised of half primary- Bilingual
English speakers and half primary speakers of '
the other language. * DualImmersion
Class format programming consisting of
techniques, methodology, and special
curriculum designed to teach ELs explicitly
English as a about the English language, including the
Second academic vocabulary needed to access e Pull-Out ESL/ELD
Language (ESL) content instruction, and to develop their
or English English language proficiency in all four * Push-InESL/ELD
Language language domains (speaking, listening, e ELD/ESL Class
Development reading, and writing). Instruction is delivered Period
(ELD) in English by a trained EL teacher/specialist
and focuses on development of proficiency in
the English language, including grammar,
vocabulary and communication skills.
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LIEP Models

Description

Alternate and/or
Corresponding Names

Content Classes

Classroom and/or ESL teacher provides
language instruction that uses content as a
medium for building language skills. Although
using content as a means, instruction is still

e Sheltered English
Instruction

e Content-based

with Integrated focused primarily on learning English. ESL
ESL Support _ e SIOP
Fully developed prototypes of this program
include: e SDAIE
e Sheltered Instruction Observational e Structured
Protocol (SIOP) English
e Specially Designed Academic Instruction Immersion(SEl)
in English (SDAIE) e GLAD
Program that offers specialized services and
classes to help newly arrived ELs acclimate to
Newcomer U.S. schools, develop foundational skills in e Newcomer
Programs content areas (e.g., basic literacy and math Center
concepts). Newcomer programs are short-
term, typically lasting no longer than one
year.
Some other options for Language Instruction
Educational Program types that Idaho districts
can implement:
Other

e (Co-Teaching

e Heritage/Indigenous Language
Program(s)

e Extended Instructional Day

For additional information regarding the descriptions for the above LIEPs, please reference the
source “Langaue Instruction Educational Programs (LIEPs): A Review of the Foundational

Literature” at https://www?2.ed.gov/rschstat/eval/title-iii/language-instruction-ed-programs-
report.pdf

SOME QUESTIONS TO CONSIDER WHEN CHOOSING AN LIEP

1. How many or what % of students in the school have a home language other than
English?
2. Are there commonalities of the population? (languages, places of origin, L1 literacy)?
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3. What is the overall percentage of students in the school that are actually classified as
EL?

4. What community organizations represent various groups?

5. What educational backgrounds are represented? (Continuous or interrupted prior
schooling, no prior schooling, schooling in home country)

Program Evaluation

In determining whether a grant recipient’s LIEP complies with Title VI of the Civil Rights Act of
1964, the Office for Civil Rights uses the standard set forth in Castafieda v. Pickard. The three-
prong approach to evaluating a LIEP includes:

e The school system is pursuing a program informed by an educational theory recognized
as sound by some experts in the field or, at least, deemed a legitimate experimental
strategy [A Sound Approach]

e The programs and practices actually used by [the] school system are reasonably
calculated to implement effectively the educational theory adopted by the school
[Reasonable Implementation]

e The school's program succeeds, after a legitimate trial, in producing results indicating
that the language barriers confronting students are actually being overcome [Evaluate
for Outcomes].

For more information on LIEP Program Evaluation, see the “EL Program Coordination and

III

Evaluation Mini-Manual” on the Idaho English Learner Program webpage

(https://www.sde.idaho.gov/federal-programs/el/index.html) Resource Files, and drop-down

Manuals.

CURRICULUM ADOPTION

Each year Idaho holds a curriculum adoption for various content curriculums, with EL
curriculum being reviewed every six (6) years. The well-organized event is open to teachers,
preferably with an Idaho teaching certification in Bilingual K-12 and/or ESL K-12. Teachers use
rubrics aligned to the WIDA ELD Standards framework and score textbooks/materials
accordingly. Most of the work takes place on your own schedule, with a culminating weeklong
event in the summer to compare results. As an added benefit, teachers who participate are
able to keep the materials. The most recent curriculum review for EL materials was held
spring/summer of 2018 with results of the curricular review available by Fall 2018. For more
information on the Curriculum Review process or to access the most recent list of approved EL
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curriculums, see the Idaho SDE Curricular Materials webpage

(http://www.sde.idaho.gov/academic/curricular/). Recommendation lists can be found, by

specific content area, in the dropdown sections under “Recommended Curricular Materials”

WIDA ENGLISH LANGUAGE DEVELOPMENT (ELD) STANDARDS

In January 2013, Idaho adopted the WIDA ELD standards that are aligned to the Idaho Core
Standards. The five distinct standards represent the social instructional and academic language
needed for students to interact with peers, teachers, and content areas. The WIDA ELD
standards contain a framework for instruction that represents the English language
development standards through language functions, content and scaffolding.

WIDA ELD Standard Abbreviation
Standard 1 - English language learners communicate for Social and Social and
Instructional purposes within the school setting. Instructional
Language
Standard 2 - English language learners communicate information, The language of

ideas and concepts necessary for academic success in the content area | Language Arts
of Language Arts.

Standard 3 - English language learners communicate information, The language of
ideas and concepts necessary for academic success in the content area | Mathematics
of Mathematics.

Standard 4 - English language learners communicate information, The language of
ideas and concepts necessary for academic success in the content area | Science
of Science.

Standard 5 - English language learners communicate information, The language of
ideas and concepts necessary for academic success in the content area | Social Studies
of Social Studies.

Please reference the WIDA ELD Standards website for additional information and online
Standards Training and materials at https://www.wida.us/standards/eld.aspx.
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English Learner Plans (ELPs)

Idaho statute (IDAPA 08.02.03 - 111.04) requires that an individualized ELP is written for any
student who requires any accommodations or designated supports on a statewide or district-
wide assessment based upon the language proficiency. Assessment accommodations/supports
must also be used during regular classroom instruction and testing. ELPs are a collaborative and
strategic instructional written by a team that has evaluated the unique needs of each English
Learner. Documented accommodations/supports are then used throughout the school year,
not just on statewide assessments. A student may not receive accommodations/supports on
any assessment unless it is documented in the ELP. Most importantly, do not assign
accommodations/supports to students who have not had time to become familiar with them.

Student ELPs are created within the English Learner Management System (ELMS). For more
detailed information regarding how to write ELPs in ELMs please reference the Idaho SDE
Applications Portal webpage (https://apps2.sde.idaho.gov/) and click on ELMS. Users will find
the “ELMS Manual” on the ELMS home page.

Copies of completed ELPs must be housed in the student cumulative file. If students were to
move out of Idaho, their ELPs that was written and completed in ELMS would not follow them
(ELMS is an Idaho specific web application). Therefore, it is important that a copy be placed in
the cumulative file that would follow the student in the event they move out of state. ELPs
should be used by EL staff to communicate the types of instructional supports that can be used
for ELs in classroom instruction. The ELP also provides teachers with valuable information
regarding how to serve their English Learners. A school can create an ELP for an EL even if they
do not require accommodations/supports in the classroom or annual assessment.

LIEP STAFFING

All staff in a school play a vital role in the success of ELs. From the secretary to the building
administrators, everyone must be trained in how to work and engage with ELs and their
families. Additionally, everyone in the building should be held accountable for serving ELs
appropriately. It is not the sole responsibility of the EL teacher or paraprofessional to ensure
ELs are served properly and successfully. Title VI and the EEOA require LEAs to provide the
personnel and resources necessary to effectively implement their chosen language assistance
program. However, it is crucial to the success of ELs that teachers are trained on how to
support both ELs’ English language development and their mastery of academic content

knowledge.
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All districts and charters must identify at least one individual in the role of “Title Il Language

Instruction for EL” Coordinator in the Idaho District Contact Information (IDCI). This person

serves as the contact person at the district level for EL topics, including receiving SDE

communications around EL programmatic updates and training opportunities. Personnel

needing this role assignment would need to contact their district ISEE Coordinator to be placed

in the role. Person(s) assigned to this role should be involved in decision making that may be
related to the use of funds to support ELs and the district/charter’s LIEP and acts as the

supervisor for the district’s LIEP.

The educators listed below perform a variety of roles within the language program. Collectively,

they are responsible for identifying ELs, coordinating and providing services based on needs,

and insuring students’ civil rights to education are not compromised. Depending on the size of

the district/charter, some roles and responsibilities listed below may include more or less

responsibilities (general responsibilities are provided).

Role or Title

Description

EL / Title 11l
Administrator or
Coordinator

As the district level person responsible for the comprehensive
language program, this role coordinates with other district level staff
(Federal Programs, Special Education, Curriculum & Instruction,
Assessment), Technology and Finance departments, school principals
and staff and the Idaho Department of Education to -

e provide a district/charter vision and goals for the linguistic and
academic success of ELs;

e implement a LIEP that aligns with state and federal regulations;
e develop and administer a budget to support the program;

e recruit, interview, and hire qualified EL teachers; “Districts have
an obligation to provide the staff necessary to implement their
chosen program properly within a reasonable period of time.”
See Castaneda, 648 F. 2d at1013

e communicate and disseminate information about the language
program to principals, staff, teachers, families of ELs, and other
interested community members;

e serve as a resource of professional information and support for
principals, teachers and staff;

e ensure data quality (ELMS, ISEE, CFSGA) and that data to
submitted in a timely fashion;
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Role or Title Description

EL / Title 11l
Administrator or
Coordinator

e facilitate the development of the State EL & Title Ill plan, under
the direction of the Superintendent and school board, for
submission to the Idaho State Department of Education; and

e annually evaluate the district’s language program.

Content/Classroom

As the educator who teaches ELs in a general classroom, the teacher’s
Teacher

role is to support student inclusion as participating members within
the classroom by -

e communicating and collaborating with the EL teacher in order to
understand ELs’ level of English proficiency, the reasonable
expectations of student performance based on their proficiency
level, the WIDA Can-Do Descriptors and instructional objectives
that develop language and support academicachievement;

e making accommodations to classroom instruction and materials
in order to engage students in course work and to support their
academic growth, providing equal access to curriculum through
linguistic and culturally sensitive differentiation;

e creating situations to help ELs interact with other students,
observing their social and emotional behaviors, and conferring
with the EL teacher or school counselor when it seems that a
student is experiencing difficulty adjusting to the new setting or
coping with interpersonal experiences.

e using flexible grouping, effective instructional strategies and
supplemental instructional materials to meet the needs of ELs;
and

e encouraging students to continue speaking and developing their
native languages and if possible, encouraging native language
support when learning English and academic content.

EL Teacher As the educator with specialized training regarding English language

acquisition and the social, emotional, and academic needs of ELs, the
EL teacher’s role is to serve as -

a placement coordinator who-

e evaluates the student’s level of proficiency using the
Kindergarten W-APT or WIDA Screener placement tests;

e identifies the model of delivery for language services;

e collects data for student ELPs, which may include contacting prior
schools for records;
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Role or Title Description

EL Teacher e maintains an EL folder of student assessment data, parent

communications and other compliance documents in the
cumulative folder;

e monitors each ELs’ linguistic and academic progress;and

e notifies appropriate school personnel when a student’s
proficiency meets the requirements for exiting the LIEP and
conducts 2-year monitoring.

a teacher responsible for -

e English language development and instruction based on WIDA’s
ELD standards framework;

e ongoing consulting with content teachers to monitor grade level
performance by reviewing language proficiency of ELs, classroom
grades, assessments, and other benchmark scores;

e supports and coaches teachers with learning objectives,
instructional strategies, differentiation techniques and helps
teachers understand the unique challenges faced by ELs;

e supervision of paraprofessionals/volunteers who assist with
instruction;

e assisting ELs and their families in understanding the school culture
and participating in the school community; and

e evaluating the effectiveness of the LIEP throughout
the year and annually.

a school-based testing coordinator who -

e chairs committees to determine classroom and testing
accommodations for the development of students’ ELP;

e coordinates the placement and annual ACCESS 2.0 and Alternate
ACCESS testing with the district office, school principal, and
classroom teachers; and

e attends and provides trainings for administrating Idaho’s
English language assessments (WIDA).

The paraprofessional’s role is to support the linguistic and academic
Instructional success of ELs by

Paraprofessional e working in close proximity and under the direct supervision of a

highly qualified teacher
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Role or Title Description

Instructional

. e conferring with supervising teacher to discuss instructional
Paraprofessional

planning, student progress and other needs;

e carrying outinstructional activities and monitoring student
progress;

e providing instructional support in small groups or one-on-one;

e attending professional development activities/opportunities;

e communicating with parents/families of ELs.

If a district/charter receives their own Title Ill allocation and uses such fund to support staff
positions, then the positions must be supplemental. Meaning Title Il funded staff cannot be
used to meet obligations to ELs under Title VI and the EEOA, including administering any English
language proficiency screening and summative language assessment.

Idaho ESL and Bilingual Teacher Certification

The following table describes the State’s requirements for teaching assignments specific to
instruction for ELs in Idaho. For example, English Language Development (ELD) at the
elementary, a teacher with an All Subjects K/8 certification can provide elementary ELD
instruction for ELs in their school/district. Please note that although the state does not require
an English as a New Language (ENL) certification at the elementary level to provide ELD
instruction, best practices suggest that a teacher with experience and training in second
language acquisition will be more effective. With a teacher-shortage in Bilingual Education and
ENL certified teachers, a district will need to provide ALL language and content teachers with
professional development to meet the needs of ELs.

Teacher Assignment Code

00012 Bilingual Education — Elementary (Gr. K-6) e 7010 All Subjects
(K-8)

e 7038 Bilingual
Education (K-12)

Instruction provided to students whose primary language is
something other than English, but lessons are presented in both
English and the student’s primary language. Designed to help
students meet the same rigorous standards that all other students
must meet within the same time constraints. Programs of language
development that go beyond the teaching of basic vocabulary and
grammar skills, and are designed to parallel English language
instruction and native speakers in content and approach. In such
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Teacher Assignment

Code

programs, English vocabulary and mechanics are often embedded in
engaging content and/or literature. Transitional Bilingual Education
(TBE) Programs in which reading is initially taught in both the
students’ non-English home language and their second language
(English) until their English is proficient enough for them to
participate successfully in a regular classroom. Use of the non-
English language is phased out as English language is gradually
phased in.

00013 English as a New Language (ENL) — Elementary (Gr. K-6)

Instruction designed to teach the English language to students with
limited English proficiency (ENL). Programs in which students whose
primary language is not English are placed in regular immersion
instruction for most of the school day but receive extra instruction
in English for part of the day. This special help is based on a special
curriculum designed to teach English as a new language. The non-
English home language may or may not be used in conjunction with
ENL instruction.

7010 All Subjects
(K-8)

7126 English as a
New Language
(ENL) (K-12)

00070 Supplemental Instruction — Elementary (Gr. K-6) (Restricted)

Supplemental elementary instruction provided to help children
most in need to meet state standards. Can be used for Title |
teacher who is supplementing the instruction of an elementary
teacher of record, not in place of.

This code is not intended for special education; see codes 00080,
00081, 00083, 00084 and 00092 as applicable.

7010 All Subjects
(K-8)

7028 Gifted and
Talented (K-12)
7038 Bilingual Ed
(K-12)

51008 English as a New Language (ENL) (Gr. 6-8)
01008 English as a New Language (ENL) (Gr. 9-12)

Courses designed for the rapid mastery of the English language,
focusing on reading, writing, speaking, language, and listening skills.
ENL courses usually begin with extensive, listening and speaking
practice, building on auditory, speaking, and listening skills, and
then move to reading and writing. Basic structures of the English
language are explained, and student's progress from an elementary
understanding of English words and verb tenses to a more
comprehensive grasp of various formal and informal styles, enabling
the student to advance to "regular" English courses. An orientation
to the customs and culture of people in the United States may be
included in ENL classes.

7010 All Subjects
(K-8) - if the
person holds this
endorsement,
use assignment
code: 51008
7126 English as a
New Language
(ENL) (K-12)
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Teacher Assignment Code

51019 Bilingual (Gr. 6-8) e 7038 Bilingual Ed
01019 Bilingual (Gr. 9-12) (K-12)

Instruction provided to students whose primary language is
something other than English, but lessons are presented in both
English and the student’s primary language. Designed to help
students meet the same rigorous standards that all other students
must meet within the same time constraints. Programs of language
development that go beyond the teaching of basic vocabulary and
grammar skills, and are designed to parallel English language
instruction and native speakers in content and approach. In such
programs, English vocabulary and mechanics are often embedded in
engaging content and/or literature. Transitional Bilingual Education
(TBE) Programs in which reading is initially taught in both the
students’ non-English home language and their second language
(English) until their English is proficient enough for them to
participate successfully in a regular classroom. Use of the non-
English language is phased out as English language is gradually

phased in.

51047 Supplemental Instruction — Secondary (Gr. 6-8) (Restricted) e 7010 All Subjects

01047 Supplemental Instruction — Secondary (Gr. 9-12) (Restricted) (K-8) - if the )
person holds this

Supplemental secondary instruction may use Title | funds to help endorsement,

children most in need to meet state standards. (Facilitation in use assignment

conjunction with content teacher of record) code: 51047

This code is not intended for special education; see applicable codes | ® Valid Idaho

for special education assighnment codes and services. Secondary
endorsement

PROFESSIONAL DEVELOPMENT FOR LIEP AND ALL STAFF

Title VI and the EEOA require districts/charters to provide the personnel and resources
necessary to effectively implement their chosen language assistance program. Access to
effective educators is critical for supporting ELs; research has shown that teacher effectiveness
is strongly correlated with student success. In order to promote positive educational outcomes
for ELs, preparation and professional development for teachers of ELs and school leaders
should improve instruction, increase teachers’ and school leaders’ ability to implement
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effective curricula for ELs, increase students’ English language proficiency and improve
students’ academic achievement.

Professional Development (PD)

All district/charters that have one or more English Learners are required to provide professional
development to all staff regarding research-based programming on how to serve ELs. It is the
district/charter’s responsibility to ensure that all teachers are implementing strategies to serve
ELs successfully. In addition, a grant recipient may not in effect relegate English Learners to
second-class status by indefinitely allowing teachers without formal qualifications to teach
them while requiring teachers of non-English Learners to meet formal qualifications.

For districts/charters receiving their own Title Il allocation, Section 3115(c)(1)-(3) of the ESSA
requires that some of their Title Il funds be used to for professional development activities. If a
district/charter is part of the Title lll Consortium, The Title Ill Consortium may use these funds
to provide preparation and professional development opportunities to all teachers of ELs and
all leaders of schools in which ELs are enrolled. Thus, any districts/charters should provide
training not only to those who exclusively teach ELs, but to teachers who may only have a few
ELs in their classrooms. Title 1l funds may also be used to provide professional development for
other educators who work with ELs to include paraprofessionals, counselors, and special
education teachers.

FREQUENTLY ASKED QUESTIONS

e Isthere a required number of minutes that our EL teachers need to provide for an EL
student based upon their level of language proficiency?

o Neither the State or Federal policy directly correlates services minutes to levels
of language proficiency. District/Charters exercise local control by deciding their
choice of LIEP that best serves the needs of their students and their staffing
abilities. Decisions on which program models are implemented will impact the
direct service time amounts. For example: District A implements an ELD
program through pull-out services for 30 minutes per day, three days per week =
90 minutes of pull out ELD instruction/week. District B implements a Co-
Teaching Model where an endorsed EL teacher and General Ed teacher provide
all-day instruction. EL students in this classroom are receiving EL and academic
content instruction simultaneously and therefore are receiving EL services every
minute, of every day, of every week.
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e When writing an ELP, what’s the difference between an assessment support and
assessment accommodation?

o Forallintents and purposes these terms are synonymous and used
interchangeably...but for ISAT assessments they have very different meanings.

= |SAT “Designated Supports” —in ISAT terms, are either embed or non-
embedded supports are available to students for whom a need has been
identified (including limited English language proficiency) by school
personnel familiar with each student needs and testing resources.

= |SAT “Accommodations”- in ISAT terms, accommodations are only
available to students with a documented need noted on an Individualized
Education Plan (IEP) or 504 plan.

e When writing an ELP, what’s the difference between an instructional support and an
assessment support?

o Assessment support — a support to facilitate the student’s accessibility to taking
the assessment. Must not void the construct being tested (e.g. read aloud testing
directions, work-to-word bilingual dictionary).

o Instructional support — a support used to facilitate the teaching and learning of a
concept (e.g. bilingual dictionary with definitions, annotated notes,
manipulatives, visuals).

e Do we have to have parental signature(s) on the ELP?

o There is no requirement that ELPs include parental signature(s). Parents should
most certainly be involved in the creation of their child’s ELP and be fully aware
of the educational services being provided for their student’s success.

e What's the difference between Language Programs, Language Instruction, and Program
Policies?

o Language Program - This is the program choice of how the district educates their
EL student(s).

o Language Instruction - This is what the teachers are doing to implement the
program the district has chosen.

o Program Policy - These are the written rules the district/charter has adopted
that guide them in ensuring that any EL enrolling in that district/charter would
have access to language services immediately upon registering and qualifying as
an English learner. Most often, these must be approved by the local School
Board and are typically published in Handbooks that are accessible to anyone
who would need to know what the district/charter’s LIEP is.
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