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INTRODUCTION 

The Individuals with Disabilities Education Improvement Act of 2004 (IDEA) 20 U.S.C. 1418(d) and 34 

CFR § 300.646, requires states to collect and examine data on an annual basis to determine whether 

Significant Disproportionality based on race and ethnicity with respect to educational settings or 

placement is occurring.  The State Department of Education (SDE) must provide for the review and, if 

appropriate, revision of the policies, practices, and procedures used in the placement of children with 

disabilities to ensure policies, practices, and procedures comply with the IDEA. Local education 

agencies (LEAs), identified as having Significant Disproportionality for placement are required to 

review and determine if the policies, practices, and procedures are consistent with the requirements of 

the IDEA. 

Calculation of Significant Disproportionality by race and ethnicity for placement uses data from Child 

Count and focuses on the following placement or Least Restrictive Environment (LRE) categories: 

• Less than 40% time with nondisabled peers  

• Separate school/residential facility  

An LEA with a risk ratio of greater than or equal to three for three consecutive years in the same 

race/ethnicity category and LRE environment is required to review policies, practices, and procedures. 

In addition, the LEA is required to reserve 15% of the funds it receives under Part B of IDEA to provide 

for Comprehensive Coordinated Early Intervening Services (CCEIS) to address contributing factors that 

lead to Significantly Disproportionate identification. 

All LEAs identified with Significant Disproportionality will use the Self-Assessment tool provided by the 

SDE, to review internal policies, practices, and procedures. The Self-Assessment will take place with an 

LEA team once the SDE and Special Education Support and Technical Assistance (SESTA) have 

completed an Information Gathering meeting with the LEA.  The SDE and SESTA representatives will be 

available on an as-needed basis for follow-up and assistance in completion of the Self-Assessment.  

The questions in the Self-Assessment document will help identify processes, practices, and procedures 

at the systems level. The Self-Assessment is designed to determine if the district is meeting the 

following regulatory provisions of IDEA: 

• Evaluation procedures (34 CFR. §300.304 and §300.310) 

• Development, review, and revision of IEP (34 CFR §300.114-300.117 and §300.321) 

• Responsibility of LEA and other public agencies (34 CFR §300.500) 

• Opportunity to examine records, parent participation in (34 CFR §300.501) 

• Authority of school personnel (34 CFR §300.530) 

• Determination of setting (34 CFR §300.531) 

•  IEP Team (34 C.F.R. 300.321) 
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To complete this Self-Assessment, the LEA will need to gather information about systems that impact 

student identification decisions. All aspects of the following questions must be answered.  For each 

response, include applicable references to the LEA’s policies and procedures manual as evidence of the 

LEA’s current implementation stages. 

The Self-Assessment uses part of the IDEAs that Work, Overview of the Stages of Implementation. For 

target areas determined to be in stages 1 or 2, it is strongly encouraged that specific improvement 

activities be included to address the target area. If appropriate, activities should be planned for 

individual schools, as well as LEA-wide activities.  

Once the Information Gathering meeting has taken place and the LEA has completed the Self-

Assessment, the LEA is required to submit the Self-Assessment, along with any artifacts, to the Special 

Populations Coordinator at the SDE no later than December 1. The LEA will be contacted if additional 

information is needed after the Self-Assessment is submitted and reviewed. 

Rationale for State-Based Implementation 

Starting with an awareness that implementation occurs in stages allows for intentional planning for the 

change process. When we pay attention to Implementation Stages we can: 

• Match our activities to that stage and increase the likelihood of moving successfully through the 

stage and on to the next stage, 

• Prepare for the activities and challenges that we will face in the next stage, and 

• Increase the likelihood of sustained implementation of evidence-based practices. 

Implementation Stages Overview 

Implementation Stages address the key component of HOW the work unfolds and serve as a guide for 

the steps that implementation teams need to take over time. Listed below are the four 

Implementation Stages. 

1. Exploration: The Exploration stage takes place well before a new program or practice is put in 

place. The overall goal of this stage is to consider the extent to which a potential innovation or 

approach meets the needs of the community, and whether implementation is feasible. 

2. Installation:  New programs or practices are not yet being delivered during the Installation 

Stage. Rather, this is when needed organizational and personal competencies are established to 

ensure the successful implementation of the selected innovation. Activities during the 

Installation Stage create the infrastructure and make the instrumental changes necessary. 

3. Initial Implementation:  During the Initial Implementation Stage, the new practice is first put 

into place and made available to consumers. The key focus of this stage is on continuous 

improvement. This is the most fragile stage where the awkwardness associated with trying new 
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things and the difficulties associated with changing old ways of work are strong motivations for 

giving up and going back to comfortable routines (business as usual). 

4. Full Implementation:  Full implementation of an innovation occurs once the new learning 

becomes integrated into practitioner, organizational, and community practices, policies, and 

procedures. Over time, the innovation becomes the new normal. During Full Implementation 

vigilance over site practices and data reviews continue as more staff members participate, 

turnover occurs, and improvement cycles continue. 

Figure 1 displays an infographic describing the activities associated with each of the four 

Implementation States.  

 

Figure 1:  Implementation Stages Infographic
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SELF-ASSESSMENT & REVIEW OF POLICIES, PRACTICES, & PROCEDURES FOR EDUCATIONAL PLACEMENT 
(AGES 6 – 12) 

Review policies, practices, and procedures related to placement of students with disabilities in educational environments with emphasis on 

placement in separate schools or residential facilitations, as well as less than 40% time with nondisabled peers.  Discuss the resources and services 

provided to ensure appropriate placement for students in the least restrictive environment (LRE). 

There are three steps for completing the LEA’s self-assessment and review of policies, practices, and procedures for identification in specific 

disability categories. 

1. Complete all information in Table 1:  LEA Information 

2. Identify the LEA’s current stage of implementation based on the information included in Figure 1: Implementation Stages infographic by 

using the checkboxes in the right-hand column of Table 2: Self-Assessment Tool. 

3. Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For 

stages 1 or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for 

individual schools as well as LEA-wide activities. 

Table 1:  LEA Information 

District Name: Click or tap here to enter text. 

Significant Disproportionality Identified: Click or tap here to enter text. 

Child Count: Click or tap here to enter text. LEA Total Enrollment: Click or tap here to enter text. 

Schools Impacted: Click or tap here to enter text. 

Significant changes to LEA demographic impacting representation: Click or tap here to enter text. 
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Table 2:  Self-Assessment Tool 

Target 
Area Target Description 

Current Stage of 
Implementation 

1. The LEA has a continuum of special education services. Consider the following:  

• Is adequacy of available services evaluated on a continual basis?  

• Are all services recommended in IEPs based on individual student needs?  

• Is a full array of services available for students with disabilities, no matter the student’s age or school of 

attendance? 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

2. The LEA regularly reviews placement for students transitioning into kindergarten who have an existing IEP to ensure 
placement in the least restrictive environment. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

3. The LEA provides specific training on making IEP determinations based on the principles of the least restrictive 
environment (LRE). 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 
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Target 
Area Target Description 

Current Stage of 
Implementation 

4. Quality training takes place for both general education and special education staff to increase schools’ knowledge 
and skills of adaptations consistent with IEPs in order to support special education students with a range of learning 
and behavioral needs within the general education program. Consider the following: 

• Curriculum and instructional adaptations, 

• Peer supports/Social skills instruction and support, 

• Instructional practices that support language development, 

• Positive behavioral supports, 

• Functional behavior assessment and behavior intervention planning, and 

• Assistive technology. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

5. The LEA provides an adequate amount of training to general education teachers regarding knowledge of students’ 
IEPs and the ability to implement IEP adaptations in the general education setting. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

6. The LEA has adequate LEA/building level capacity to support students with the most significant needs, including 
students with behavioral challenges, students with severe multiple disabilities, and/or students of preschool age. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 
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Target 
Area Target Description 

Current Stage of 
Implementation 

7. In-depth planning takes place to ensure a successful transition for any student transitioning from a more restrictive 
environment to a less restrictive environment. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

8. The LEA has procedures to ensure that students identified with the following disability categories; autism, 
intellectual disability, emotional behavioral disorder, other health impairment, are not placed in more restrictive 
educational environments, such as: self-contained classrooms, separate schools, or residential facilities, as 
compared with students of other disabilities. Consider the following: 

• Are an array of services and settings available for those students? 

• Does the LEA provide training or guidance regarding how LRE is determined? 

• Are any tools (checklists, flowcharts, rubrics) used by staff in determining LRE placement? 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

9. The LEA engages in periodic review of all students in restrictive placements and considers whether needs can be 
met in a less restrictive environment, including those coming from area LEAs.  Consider the following: 

• Are causes of the need for a restrictive placement analyzed between and within LEA program changes 
considered that might allow a student to transition to a less restrictive environment in the LEA of residence or 
enrollment? 

• Is a multi-year plan developed to increase the capacity of LEA(s) to serve student(s)? 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 
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Target 
Area Target Description 

Current Stage of 
Implementation 

10. The LEA engage in periodic review of all students in restrictive placements and consider whether needs can be met 
in a less restrictive environment, including those coming from area LEAs.  Consider the following: 

• Observing classrooms, 

• Obtaining the appropriate instructional materials, 

• Reviewing documentation kept by teaching staff regarding the use of and effectiveness of IEP supports, and 

• Meeting with teachers to reflect on student progress toward IEP goals. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

11. Teams are able and encouraged to increase the amount of time students with disabilities spend in the least 
restrictive environment by increasing services such as: 

• Training in differentiated instruction and generalization across settings, 

• Ongoing consultative services for staff including teacher assistants, support staff, etc., 

• Scheduled collaborative planning time for general and special education staff, 

• In-class support, 

• Positive behavioral support programs, 

• Assistive technology, and 

• Integrated related services. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

12. Special education staff are fully integrated into the school community and expected to participate in building-level 
activities as equal members of the staff. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 
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Target 
Area Target Description 

Current Stage of 
Implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

13. General education and special education teachers share a weekly/regular common planning time. ☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

14. Special education teachers have access to all general education resources and participate as members of grade level 
or content area teams. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 

15. Special education teachers participate on LEA-level committees and engage in LEA level program improvement 
activities. 

☐1. Exploration Stage 

☐2. Installation Stage  

☐3. Initial Implementation 

☐4. Full implementation 

Evidence: Provide evidence that describes the policies, practices, and procedures that demonstrate the LEA’s current stage of implementation. For stages 1 
or 2, specific improvement activities must be included to address target area. If appropriate, activities should be planned for individual schools as well as LEA-
wide activities. 

  Click or tap here to enter text. 
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Target 
Area Target Description 

Current Stage of 
Implementation 

Evidence Used 

☐ Review of selected special education files 

☐ Staff interviews 

☐ LEA referral procedures 

☐ Review of psycho-educational evaluations 

☐ Other – Please describe:  Click or tap here to enter text. 

SIGNATURES 

Signature & Title  Date 
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Please submit self-assessment and artifacts to Debi Smith, Special Populations Coordinator by December 1 at 
dsmith@sde.idaho.gov. 

CONTACT INFORMATION 

For questions or clarification, please contact the Special Education Data and Reporting team or Special Populations Coordinator. 

Alisa Fewkes, Data and Reporting Coordinator  

mailto:afewkes@sde.idaho.gov 

208-332-6919 

Kailey Bunch-Woodson 

mailto:kbunch-woodson@sde.idaho.gov 

208-332-6925 

Debi Smith 

dsmith@sde.idaho.gov 

208-332-6915 

mailto:dsmith@sde.idaho.gov?subject=Self-Assessment%20-%20Identification
mailto:afewkes@sde.idaho.gov?subject=Questions%20Re:%20Significant%20Disproportionality
mailto:kbunch-woodson@sde.idaho.gov?subject=Questions%20Regarding%20Significant%20Disproportionality
mailto:dsmith@sde.idaho.gov?subject=Questions%20Regarding%20Significant%20Disportionality

